Copie de conservation autorisée par les ayants droit - Centre de documentation collégiale, disponible sur le serveur Web:
URL = http://www.cdc.qc.ca/pdf/033211-general-approach-evaluating-support-measure-part-2-carrefour-reussite-2005.pdf
Format : 184 pages PDF.

General approach for evaluating a support measure

1

2

TABLE OF CONTENTS
INTRODUCTION .......................................................................................................................................................................... .5
1. FOUR POSTULATES FOR DETERMINING THE PROPOSED EVALUATION METHOD .................................................. 9
2. A DOCUMENTED GENERAL EVALUATION METHOD..................................................................................................... 15
2.1 TARGETED QUALITIES........................................................................................................................................................ 15
2.2 A GENERAL METHOD FOR EVALUATING SUPPORT MEASURES .............................................................................. 16
2.2.1 PRELIMINARY STAGE: CHOOSE THE OBJECTIVE FOR THE EVALUATION OF ONE OR MORE MEASURES
……………… ................................................................................................................................................................................ 18
2.3 A GENERAL METHOD FOR EVALUATING A MEASURE: DESCRIPTION OF EACH STAGE AND TASK TO BE
COMPLETED ................................................................................................................................................................................ 21
2.4 CONCLUSION ........................................................................................................................................................................ 51
3. EVALUATION TOOLS............................................................................................................................................................. 53
3.1 EVALUATION TOOLS BASED ON CONDITIONS FOR EFFECTIVENESS ..................................................................... 54
3.2 TOOLS FOR EVALUATING A SUPPORT MEASURE ........................................................................................................ 65
3.3 EVALUATION TOOLS FOR SUPPORT MEASURES DEVELOPED BY COLLEGES...................................................... 73
4. INSTITUTIONAL STRATEGY FOR EVALUATING SUPPORT MEASURES..........................................................75
4.1 CONDUCTING AN EVALUATION OF SUPPORT MEASURES WITHIN THE COLLEGE .................................... 75
4.2 INSTITUTIONAL LEADERSHIP ........................................................................................................................................... 84
CONCLUSION .............................................................................................................................................................................. 87
APPENDIX 1

Evaluation plans based on targeted objectives. ......................................................................................................... 89
APPENDIX 2

Daybook of a project targeting success (example) ................................................................................................... 97
APPENDIX 3

Analysis grid for the implementation of a support measure based on conditions for effectiveness
...................................................................... ................................................................................................................................. 101
APPENDIX 4

Evaluation grid on the implementation of a support measure based on conditions for
effectiveness. ........................................................................................................................................................................... 111
APPENDIX 5

Rating a project targeting success (example) ..........................................................................................115
APPENDIX 6

Descriptive sheet of an evaluation tool for a support measure ......................................................................... 123
APPENDIX 7

Designing the PAC Program (programme de Passage au collégial) as a support measure and

planning its evaluation (example)

.......................................................................................................................... 127

APPENDIX 8

A few evaluation tools within the framework of the PAC (Passage au collegial) program .
…….. ...................................................................................................................................................................................... ..... 143
APPENDIX 9
Descriptive list of evaluation tools identified by colleges (Fall 2005) ............................................................ 161

3

4

INTRODUCTION
This document is a follow-up to Conditions d’efficacité d’une mesure d’aide (Conditions for effective
support measures), published in May 2006 by the Carrefour de la réussite au collégial. It is a response
to the second half of the mandate given by the Carrefour to the same six-person task force, three of
whom are educational advisors working at colleges in the network. It presents a general and
instrumented method for evaluating the effectiveness of support measures.
This mandate is the direct result of the evaluation of success plans, including the evaluation of support
measures undertaken by colleges in the Fall of 2003, in response to a request by the CEEC
(Commission d’évaluation de l’enseignement collégial). Evaluating the results and the implementation
of success plans sheds light on the needs of colleges as regards the evaluation of support measures and,
more specifically, regarding the nature of the task at hand, its complexity and scope. Admittedly, the
situation has evolved, particularly with regard to a follow-up system for groups and the result of work
done on the indicators. In spite of this advance, it is certain that colleges are still searching for a simple
and realistic way to manage the evaluation of support measures. Keeping this concern in mind, the task
force embraced their assignment of producing the simplest, most flexible and effective methods
possible for evaluating support measures.
Of course, the development of assessment practices in colleges these last few years cannot be
overlooked, particularly when it comes to the evaluation of learning and programs. However, the
evaluation of support measures (and support plans) represents a new challenge for colleges. When it
comes to evaluating success, some are initially hesitant to evaluate the results to begin with, under the
pretext that numbers do not tell the whole story; they are disappointed that despite a rigorous approach,
there is no way to determine with any certainty the contribution of one or more measures toward
improving success. In addition, tools are still underdeveloped. Lastly, not all intervenors are convinced
of the need to evaluate support measures; and in certain programs and services, there is at best a
willingness to gather perceptions and opinions from students and intervenors.
However, the benefits of evaluating support measures are numerous. In addition to helping improve the
quality of interventions and identifying means for following-up, it stimulates and encourages
intervenors to generate more cooperation and dialogue within the institution relative to success, to incite
students to commit to the support measures, and, in the end, have a positive influence on their success.
In the same way that the evaluation of learning has been shown to have an impact on teaching, the
evaluation of support measures can have a positive effect on student success.
The evaluation of support measures remains a complex process due to its requirements and the choices
it necessitates.
For one thing, it requires adequate tools for collecting and analyzing data. It forces management to
devote sufficient financial resources and competent professional resources, especially if they lack
experience. Under such circumstances, it will be necessary to think of supporting their development as
required. Additionally, it calls for the full and complete involvement of management from the dual
point of view of committing the college to the evaluation process and its implementation, the only way
to support the evaluation teams. This provides a new opportunity to contribute to the development of
an evaluation culture and the implementation of clear and well-orchestrated institutional processes.
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These requirements involve choices. Moreover, with limited resources, does the time allotted for
evaluations risk compromising the interventions needed to help the students? A balance needs to be
found, in the same way that there needs to be a balance between the simple gathering of student
opinions and the implementation of an evaluation process based on the characteristics of scientific
research. Beyond opinions, the results should also be evaluated. In addition, should priority be given to
an evaluation based on results only without taking into account the process that led to them? And, in
the case of an evaluation centered on results, are there only quantitative indicators to consider or must
one also examine their qualitative aspect? How should we take into account the serious limitations of
each?
The evaluation method suggested in this document has taken these requirements and choices into
consideration. Evaluations remain a sensitive issue that often arouse concern and resistance. The
proposed evaluation method can in no way be considered a panacea. It will remain a general method
that has to be adapted to the measures to be evaluated and the institutional context, one that each
college will adopt, clarify, and communicate to its personnel.
Another limitation of the proposed evaluation method deals with its contribution to the evaluation of the
support plan. Even if there are obvious connections between the two, it is important to remember that
this document deals with an evaluation method for support measures and not for the support plan.
With these thoughts in mind, the task force developed the general evaluation method described in the
following pages. It will not provide all the answers the colleges are looking for but we believe that it
contains sufficient indicators to support their evaluation work and enlighten their decisions.
This document is divided into four chapters.
Part 1 lists the four postulates that are the basis for the evaluation method developed in Chapter 2. In a
sense, it introduces the topic while establishing a link to section 1 of this document that deals with
conditions for effective support measures (Conditions d’efficacité d’une mesure d’aide).
Part 2 is the main section. To some it may seem complex, but its key points are summarized in two
tables spread out over three pages. The remainder of the text describes, elaborates, and documents
these tables in order to support the work done by colleges.
Part 3 describes various categories of evaluation tools based on the various conditions for effectiveness
that will be evaluated, and as a function of the quantitative and qualitative results. This part also
introduces the results of the collection of tools carried out by the task force in the college network. It
illustrates the large variety of tools developed by colleges to evaluate support measures and their plans
for success. This document can also serve as a source of inspiration for colleges in the network.
In the final chapter, we position the evaluation of support measures within the larger framework of
institutional strategies. Several practical questions are discussed and a link is established between the
evaluation of support measures and the evaluation of the plan for success.
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There are several appendices at the end of the document. Some describe tools developed in colleges or
tools designed within the scope of the task force’s assignment. The tools have been validated.
Members of the task force hope that this document will meet the needs of colleges relative to evaluating
support measures and that the proposed method will prove to be a very useful tool.
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1.

FOUR POSTULATES FOR DETERMINING THE PROPOSED EVALUATION METHOD

Colleges identify three key expectations with regard to evaluating a measure that supports success.
They want the evaluation to be feasible and simple, they want results that allow for an enlightened
decision when it comes to determining the effectiveness of the support measure and that the evaluation
becomes part of overall institutional concerns.
These needs led the task force evaluating support measures, to retain four postulates that support the
proposed evaluation method.
POSTULATE 1: All evaluations imply the use of criteria. The evaluation can focus on the activities
(the process) or on the results (the product). In the case of an evaluation of support measures that target
success, the conditions for effectiveness that characterize its implementation AND the expected results
of this measure serve as evaluation criteria.
POSTULATE 2: An evaluation method for a support measure can target three separate objectives:
1. To improve the implementation of the support measure
2. To identify the probable changes resulting from a support measure
3. To determine, as accurately as possible, a support measure’s contribution to successful studies
POSTULATE 3: In the vast majority of colleges and for the vast majority of support measures used at
each institution, a “research” type of evaluation cannot be implemented (objective 3 described above).
Consequently, the evaluation method proposed in this document deals only with the objectives linked to
the improvement of measures and the probable results generated by the measure (objectives 1 and 2
described above).
POSTULATE 4: A college’s choice to pursue a specific objective in the evaluation of one or more
support measures is an essential component of its institutional strategy as regards its plan for success.
Let us take a closer look at these four concepts.
POSTULATE 1: All evaluations imply the use of criteria. The evaluation can focus on the activities
(the process) or on the results (the product). In the case of the evaluation of support measures that target
success, the conditions for effectiveness that characterize its implementation AND the expected results
of this measure serve as evaluation criteria.
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Conditions for effective measures used as evaluation criteria
In the first part1 of the document we established that according to our concept of support measures, the
selected conditions for effective measures result directly from the variables that characterize them.
These variables2 are:
— the diagnosis;
— the clientele;
— the need for support;
— the relationship between the support measure and the diagnosed problem;
— the characteristics of the intervenors, their motivation, and the coordination;
— the means used, the intervention and the resources;
— the tracking mechanisms for the support measure: the objects chosen, the collection tools, the
follow-up;
— the direct consequences of the support measure as well as its contribution to the improvement of
success, AS DEFINED when the measure was developed.
In the same way, we have shown that the more a support measure takes conditions for effectiveness into
account, the greater its value will be and its possibility for producing results.
Results used as evaluation criteria
The EXPECTED results of a support measure that will be later compared to the actual results achieved
can be summarized as follows:
—
the results directly attributable to the measure;
—
the impact of the measure on the success of college studies;
—
the unexpected effects of the measure.
To summarize, the results generated by a support measure can be validated and its “richness” can be
judged, depending on the extent to which conditions for effectiveness were present during
implementation, and on the other hand, to what extent it produced the expected results. These
conditions for effectiveness and results serve as evaluation criteria for a support measure.
POSTULATE 2: A method for evaluating a support measure can target three separate
objectives.
Depending on whether the college targets one objective or another or more than one objective, the
evaluation method used will be more or less complex, more or less elaborate, and more or less costly in
time and resources.
Thus, a college can evaluate a support measure:

1

The first section of this document to which we refer was published by Carrefour de la réussite, in April 2005, under the
heading Conditions d’efficacité d’une mesure d’aide, and transmitted to colleges in May.
2
For better recall of the relationship between the variables of a support measure and the conditions for effectiveness, please
refer to the tables on page 30 and subsequent pages found in Section 1, Conditions d’efficacité d’une mesure d’aide.
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1.

To improve the implementation of a support measure

This objective answers the following question: “What improvements can be made to the
implementation of a support measure?”
To reach this objective, the evaluation will focus on the components (diagnosis, interventions,
resources, etc.) that characterize the measure as defined.

2.

To determine the probable changes brought about by a support measure

This objective answers the following questions: “Following the implementation of the measure, what
results do we see? Are the students more successful and are they succeeding in greater numbers? Are
we seeing the anticipated improvements to the problem that we hoped for when implementing the
support measure?”
To reach this objective, the evaluation can also focus on the direct results of the measure as well as its
impact on the success of college studies.
3.

To determine, as accurately as possible, a support measure’s contribution to successful
studies

This objective answers questions such as: “How can we be relatively sure that the results achieved
following the implementation of the support measure are really the result of the measure? What is the
best measure for improving a given aspect of student success? Is one measure better than another?”
To reach this objective, the evaluation must rely on an appropriate research process. As with the
previous objective, the evaluation can focus on the direct results of the support measure as well as its
impact on the success of college studies.
For many, selecting an objective to evaluate can seem obvious and rightly so. What is important here is
to consider the nature of the targeted objectives, keeping in mind the recent experiences of colleges in
the evaluation of support measures. Colleges frequently found themselves caught between evaluations
based on general impressions that focused mainly on improving the means rather than the results, and
undertaking a costly evaluation, in time and money, that seemed more like a research project based on
very complex protocol. The task force proposes an intermediary objective, that is, the evaluation of
"probable" results generated by a support measure. This will hopefully, address the concerns raised in
3
January 2005 during the exchange sessions held on the subject of evaluations .

3

Jacqueline T. Giard’s closing speech given at the exchange sessions is eloquent on the subject: “… our expectations should
not be unrealistic regarding the evaluation of support measures and success plans. Several communications dealt quite
clearly with the limitations of this evaluation and offered the following reasons:
—
It is difficult to isolate one support measure in particular and to dissociate its effects from those caused by other
support measures provided within the learning environment. The learning situation does not lend itself easily to the
establishment of an experimental diagram and to the creation of a control group, for ethical reasons, among others.
—
The effectiveness of a support measure (or of a set of support measures) depends largely on the context and
implementation: the personality and experience of the intervenors, teachers, and professionals, characteristics of the students,
authorized resources, time related or contextual variables, etc.
—
The most positive effects are not always those we expected.
—
The most positive effects do not necessarily occur on a short-term basis.
—
The more the evaluation is exacting, the more costly it is in time, energy and resources. On the other hand, the
less exacting it is, the less reliable will be its conclusions. .
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Part 2 will provide additional details on these three objectives. For now, the following statements are
relevant:
—

Colleges do not necessarily need research data to determine if a support measure is relevant.
They generally need an evaluation that focuses on the results brought about by a support measure
and its implementation. The following example will show that: if it is not necessary to measure
with certainty the “objective” impact of integrating the abstract4 as a support measure (objective
3), a college may deem it relevant to know if students can better prepare abstracts and if there is
an improvement in students’ success in the courses, or in the program (objective 2). It is
interesting to know if students enjoyed participating in this measure, for example (objective 1),
but this is not enough5.

— It is also appropriate to provide more information on the second objective: What do we mean by
the expression “probable changes” that characterizes this objective? The expression brings to
light the fact that the evaluation process that a college uses when targeting this objective, will not
guarantee that the results observed, even when using a systematic and rigorous assessment, really
result from the support measure implemented. It is possible for example, that in the case of the
support measure for integrating the abstract, that there could be an increase in the group average
versus what is normally seen. However, this increase could the result of other accompanying
factors such as the teacher’s attitude towards the group, an unintentional relaxing of the
evaluation, a different attitude on the students’ part or an unidentified difference between groups.
A research process would be needed to manage these variables and confirm the link between the
results and the observed changes. In other respects, if the results observed are lasting, typical and
visible in several groups, does a college really need more “concrete” results than the “probable
changes” observed?
A college can of course pursue more than one objective at a time. Consequently, several evaluation
methods may need to be implemented.

4

We refer here to the example “integration of the abstract as a study strategy”, introduced in the section of the document
entitled Conditions d’efficacité d’une mesure d’aide.

5

With some support measures, student satisfaction could be part of expected results. In this case, evaluating the level of
satisfaction falls under the second objective.
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POSTULATE 3: In the vast majority of colleges and for the vast majority of support measures used
at each institution, a “research:” type of evaluation cannot be implemented (objective 3).
Consequently, the evaluation method proposed in this document deals only with the objectives linked to
the improvement of the support measure (objective 1) and the probable results generated by this
measure (objective 2).
After much thought, this choice was made for the following reasons. First, there are (of course) the
costs associated with an evaluation based on a research process, and there is a question of relevance:
As mentioned earlier, it is not always necessary to have research data available to select, manage, or
improve a support measure.
Having established this, the relevance of doing a more in-depth evaluation (objective 3) is not discussed
at all. For example, a college could notice that results observed following the establishment of a
support measure are not consistent from one year to the next, or from one group to another. It may
want to take this further by starting a research process. Results of such an evaluation could then benefit
all the institutions in the college network.
In addition, colleges that choose to evaluate one or more support measures based on a research protocol
(objective 3) will be able to refer as needed to the known literature on the subject. It did not seem
relevant to discuss this any further in this document.
POSTULATE 4: A college’s choice to pursue a specific objective in the evaluation of one or more
support measures is an essential component of its institutional strategy as regards its plan for
success.
It is incumbent on each college to choose one objective over another, in the evaluation of one or more
of the support measures within its programs of study or within the institution as a whole. The college
must also position this decision within the framework of an evaluation of its plan for success, its
strategic development plan, or its management strategy for its training programs. Available resources
will also influence its decision, as well as the balance it wishes to establish between the evaluation and
intervention to support success6 as well as by the number of support measures it wants to evaluate. Part
4 of this document will explain in detail what is at stake in the institutional strategy relative to success
and the evaluation of support measures.

6

For members of the task force, the evaluation of a support measure is an integral part of the intervention proper to the
support measure, which will be seen more clearly in Part 4 of this document.
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In summary, the task force does not recommend that all colleges target the three objectives for all
support measures evaluated. They do not have the means and such a thorough analysis seems
unnecessary in the vast majority of cases. In most instances, the colleges will pursue evaluation
activities of support measures that target the two first objectives: improving the implementation of a
support measure and validating “probable” changes resulting from this measure. It is in this context
that the proposed evaluation applies to both these objectives, by taking into account the conditions for
effectiveness, in the first case, and the expected results from a support measure, in the second.

14

2. A DOCUMENTED GENERAL EVALUATION METHOD
The second part of this document is the pièce de résistance. After having specified the targeted
qualities during its development, the evaluation method will be introduced, followed by a detailed set of
tasks to be accomplished. Whenever it was considered necessary, a document was prepared to help
support colleges implement the evaluation process. Similarly, examples will be used to illustrate how
these documents can be applied to measures supporting success.
2.1 TARGETED QUALITIES
The goal targeted by the evaluation method below is to respond to the needs of colleges with a simple,
flexible, and effective method.
As the title of this section indicates, we are initially referring to a method, a series of operations that
bring about a desired effect. These operations or stages are presented according to their usual logical
progression. This is not however, a formula to be followed in linear fashion. It is possible and
sometimes beneficial to modify the operational sequence, working on some stages concurrently, to
remove some or achieve them more quickly, and to develop some aspects further. So for example, the
evaluation of a “very light” support measure for success may call for a reduced evaluation process, such
as calculating dosages in nursing care7; whereas, the evaluation of a more complex support measure, for
example Session One pedagogy (that integrates many "smaller measures”), may require significant
adjustment to take into account the many aspects of the support measure as well as the evaluation of the
measure as a whole.
Secondly, it is a general method: The task force validated it using a variety of measures. In each case,
the method proved to be a highly relevant guide in the evaluation process. The verifications were based
on very different measures: study strategies, orientation, standard French test, and Session One
pedagogy, to name but a few. As previously stated, the method must be adapted when it is applied to
specific support measures.
Thirdly, it is a general evaluation method. The proposed method must satisfy the essential qualities for
all evaluations:
—rigorous evaluation plan,
— clear evaluation criteria,
— objective data collection,
— validity of tools,
— objective data analysis,
— integrity of judgment
These qualities give an evaluation method its full value.
Finally, the title indicates that the method proposed in this section is documented. Throughout this
chapter, we have included various tables and diagrams to support colleges in managing the proposed
evaluation method or when discussing this method in their institution.

7

This measure is described in detail in section 1 of Conditions d’efficacité d’une mesure d’aide.
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2.2 A GENERAL METHOD FOR EVALUATING SUPPORT MEASURES

The chart below lists seven main stages in the proposed evaluation method.
Stages in the evaluation of support measures
Stage 0 :

Choose the evaluation objective

Stage 1 :

Review or define the results expected from the support
measure

Stage 2 :

Establish an evaluation plan based on the targeted objective or
objectives

Stage 3 :
Stage 4 :

Gather relevant data

Stage 5 :

Analyze the data collected

Stage 6 :

Perform the actual evaluation

Stage 7 :

Ensure a follow-up on the evaluation

Identify complementary or unexpected data

Before beginning any stage, it is important to have a global view of the method. The following
diagram will provide this overall picture and illustrate the fact that stages vary based on the support
measure being evaluated or the identified objectives.
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Diagram 1
General evaluation method
for support measures8
Stage 0: Choose the evaluation objective
Stage 1
Stage 1
Define the expected results of
Review the expected results
the measure
of the measure
if
if
the definition of the measure
the measure was developed
did not allow for the explicit
taking into account conditions
identification of conditions for
for effectiveness
effectiveness
Stage 2
Establish an evaluation plan
for the measure based on the
targeted evaluation objective
or objectives

Stage 3 a)
Collect data relative to the
implementation of the
measure especially from
concerned parties
(collection directly linked to
the “improvement of a support
measure” objective)

Stage 3
Gather relevant data
Stage 3 b)
Collect quantitative and
qualitative data on the results
obtained as a direct result of
applying the measure
(collection directly linked to
the “identify the probable
changes” objective)
Stage 4
Identify complementary or
unexpected data
Stage 5
Analyze the data collected

Stage 3 c)
Collect quantitative and
qualitative data on the impact
of the measure on the success
rate of college studies
(collection linked directly to
the “identify the probable
changes” objective)

Stage 6
Perform the actual evaluation
Stage 7
Ensure a follow-up on the
evaluation

8

The method suggested refers only to objectives dealing with the “improvement of a support measure” and the identification
of “probable changes”.
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Overall, this method consists in specifying the results expected from the measure, finalizing an
appropriate evaluation plan, proceeding to the collection of relevant data and an analysis of this data,
evaluating the measure based on the data and ensuring a follow-up. These major stages require
additional explanations to clarify their meaning. This is covered in point 2.3 on page 21; before doing
so, however, we must deal with a preliminary stage.
2.2.1

Preliminary stage: Choose the objective for the evaluation of one or more measures

You may have noticed that the method shown begins with Stage 0. This stage is used to choose the
evaluation objective targeted by a measure. What exactly is this stage and what is its impact? Why
call it “Stage 0”? Given that the evaluation objective must be chosen, why not call this the first stage?
This choice was made for the simple reason that this stage can be used for many measures
concurrently and does not necessarily need to be repeated for every measure. Thus, a college could
decide that all measures evaluated in programs X, Y and Z will target the achievement of objective 1
(improvement of the implementation) whereas all other programs will focus on objectives 1 and 2
(improvement of the implementation and identification of probable changes).
Description
Postulate 2 emphasizes the fact that the evaluation of a support measure may target three very different
objectives, depending on the questions we are hoping the evaluation will answer.
How to proceed
How do we choose the objective we wish to target when we undertake the evaluation of a measure?
First, we must clearly identify the questions that we really want answered by the evaluation. Then, we
must assess the impact of selecting one objective over another as to the appropriate evaluation method
to use, given that the evaluation varies based on the targeted objective. The following diagram
introduces these methods for each objective.
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Diagram 2
Evaluation methods
based on targeted objectives

3 EVALUATION OBJECTIVES
Objective 1: Improve
the implementation of
the support measure

Objective 2: Identify the probable
changes that result from using a
support measure that targets success

Objective 3:
Identify as accurately as possible the
contribution made by a support
measure in the achievement of success.

Evaluation question:
“What can be improved
in the implementation
of the support measure

Evaluation questions: "Following
implementation of the measure, what
results were obtained? Are students
more successful and in greater
numbers? Have there been any
changes to the problematic situation
that was targeted for change by
implementing the support measure?”

Evaluation questions: “How can one
be relatively certain that the results
achieved following the implementation
of the support measure really result
from the measure? Which measure is
best for improving such or such an
aspect of student success? Is one
measure better than another?”

Evaluation method

Evaluation method

Evaluation method

Compare what was
targeted during the
development and
implementation of the
support measure with
what actually occurred.

Compare the results achieved
subsequent to the introduction of the
measure to what can be observed
when this measure is not used.

Compare results achieved using a
control group and an experimental
group in order to have as much
control as possible over the variables
that can influence the results achieved
by means other than the support
measure itself.
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This diagram shows that when an objective is chosen, an evaluation method is also adopted. For
instance, if the implementation of a support measure is to be improved, the evaluation should focus on
the main characteristics and components identified during the development stage (it is presumed that if
they were present in the planning stage, they were considered relevant and appropriate). The evaluation
consists in observing if the implementation of these components occurred as planned and if the targeted
goals were achieved. This determines the evaluation method: a comparison between what was targeted
and what actually occurred. This evaluation could reveal that what was foreseen was relevant, that the
measure was “poorly” implemented, or that reality brought about a re-examination of what was initially
retained.
The second objective does not deal with implementation, but rather with results. It targets the
identification of probable changes generated by the measure. These changes deal with results actually
achieved following the implementation of the measure. The method consists in comparing the results
achieved when the measure is present with results achieved when the measure is not present. Situations
where the measure is not present could be, for example, the results we would normally get from other
similar groups, previous groups or the same group before implementing the measure. Let us look at the
example of the abstract. Before implementing the measure “integrating the abstract”, what were the
usual results obtained with students in similar courses in previous years? We can then compare these
standard results with those obtained by our target group. Again, what results were obtained on the
evaluation of a text to be summarized before implementing the measure? We can then compare these
results with those achieved by the same students with a similar text after implementing the measure.
Again, we can compare the results obtained from a corresponding group on a test dealing with an
abstract with those of a group who benefited from the measure.
In Part one, while introducing Postulate 3, on page 11, we emphasized the limitations of the evaluation
method underlying the objective that consists of identifying “probable” changes.
With the third objective, it is a question of establishing a research process to control the variables that
may influence results attributable to the measure; for instance by comparing the results of a control
group to those of an experimental group. We must therefore adopt an appropriate research protocol.
In the end, a college must choose the targeted evaluation objective while considering the questions it
wants answered through the evaluation of a support measure AND while taking into account the
method it will use to evaluate the measure.
Concerning a college’s choice of evaluation objective, we know that this choice determines the
evaluation method used for one or several support measures, to such an extent that in Postulate 4, we
state that this choice is the college’s responsibility. It is noteworthy to mention that the process leading
to this choice can vary from one institution to another depending on the management values in place at
the college. Thus, in one institution, the choice will be discussed with the evaluation team; in another,
because of the context (budgetary restraints, novelty of the support measure, persons in charge, or
institutional strategies connected to the plan for success), management could decide that the objective
will be 1, 2 or 3. In fact, when the task force insists on the importance of having the college choose the
objective, it does not mean that only management should be involved in the decision. Rather it merely
wishes to underscore that the decision is the responsibility of each college.
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Lastly, as we will discuss in part 4, it is easy to believe that once a college has chosen an evaluation
objective for a measure, its decision is final. This is not the case: Given observable statistics or
unexpected difficulties along the way (in the case where results are not yet available for example), the
college may decide to emphasize the implementation aspect.

2.3

A GENERAL METHOD FOR EVALUATING A MEASURE: DESCRIPTION OF
EACH STAGE AND TASK TO BE COMPLETED

The recommended evaluation method has seven main stages. Each one can be further subdivided into a
variety of tasks shown in the following table. The tasks are listed in column two. The next two
columns designate those who may be responsible for carrying out the tasks as well as the timeline for
carrying them out; the last column offers documentation to help complete the tasks. Details for each
stage will then be provided and generally supported by relevant documentation.
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Table 1
Evaluation of a support measure targeting success
STAGES

TASKS TO BE ACCOMPLISHED

When?

By whom?

Supporting documentation

1- Review or define the
RESULTS OF THE
SUPPORT MEASURE

— review or define obstacles / problems that the
support measure hopes to resolve;
— identify precise results and the impact on
the success level targeted by the support
measure;
— specify exactly what will be required to satisfy
intervenors so they will consider the measure a
success.

At the
beginning of
the evaluation
process.

Evaluation
team9

1) Diagram 2 “evaluation methods
based on targeted objectives” (page 19)
2) Types of results (diagram 3, page
26)
3) Descriptive sheet of a support
measure (pages 17 and 18 of section 1)

2- -¬ Determine the
EVALUATION PLAN
FOR THE SUPPORT
MEASURE relative to
the targeted objective(s)

— clarify the evaluation method selected;
— list the evaluation criteria that will be used:
conditions for effectiveness or expected
results and their indicators, based on the
situation;
— choose or develop the tools required for the
evaluation;
— identify persons responsible for the collection
of information;
— establish a timetable.

At the very
start of the
process.

Evaluation
team

1) Typical evaluation plans relative to
objectives (table 2, pages 29 and 30)
2) Conditions for effectiveness used as
evaluation criteria for a measure
(diagram 5, page 34)
3) Results seen as evaluation criteria
and their indicators (diagram 6, page
36)

9

A designated person who would be responsible for evaluating the support measure targeting success could replace this team. Refer to Part 4 for details on this subject.
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STAGES
— Collect relevant data
a) Collect data relevant to
the implementation of the
support measure,
especially from key
players
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TASKS TO BE ACCOMPLISHED
— Collect student observations, perceptions and
reactions to the support measure relative to
their expectations, recognition of the need, the
functioning of the measure, results,
satisfaction level and motivation;
— collect the observations, perceptions and
reactions of the teacher (or intervenor) in
charge of the support measure relative to the
diagnosis of the problem, the characteristics
of participating students, their attitude and
level of commitment, resources, coordination,
difficulties encountered, documentation used;
— if need be, collect the observations,
perceptions and reactions of other concerned
intervenors: the educational advisor, the
Department Coordinator, program or session
teachers, the person providing individual
pedagogical assistance, employers,
management.

When?

By whom?

Supporting documentation

Before the end
or during the
implementation

A member of
the evaluation
team

Evaluation tools relative to the
conditions for effectiveness (part 3,
tables 7, 9 and 10)

Sometimes
during the
support
measure but
generally at the
end.

A member of
the evaluation
team

Sometimes
during the
support
measure but
generally at the
end.

The evaluation
team

STAGES

TASKS TO BE ACCOMPLISHED

When?

By whom?

Supporting documentation

b) Collect data relative to the
RESULTS OBTAINED
DIRECTLY FROM applying
the MEASURE

— collect quantitative data on the results expected
directly from the support measure: averages
regarding student performance (practical exercises,
exams, assignments, etc.), data relative to the
indicators generated directly by the support measure,
etc.;
— collect qualitative data on results expected
directly from the support measure: student
impressions of their performances, teacher’s
predictive evaluation of the students’ eventual
performance, team’s evaluation of one or more of
the indicators, etc.

During the
implementation,
sometimes
during the
unfolding of the
measure but
generally at the
end.

Evaluation
team

Evaluation tools relative to expected
results (part 3, tables 8 to 10)

— collect quantitative data on the impact of the
measure on the success of one or several courses: on
the success of the session, re-registration,
perseverance, graduation or other indicators;
— collect qualitative data on the impact of the
measure on one or several courses: on the session,
re-registration, perseverance, graduation or other
indicators such as student stress or motivation, etc.

At the end

Teacher or
team

At the end and
after the
measure in
relation to the
follow-up

Team

— be attentive to unexpected effects (student
behaviour in class, teacher-student relationship);
observe the contextual components that may
have influenced the implementation of the
measure.

On-going and at
the end

Teacher and
team

c) Collect data relative to the
EXPECTED IMPACT of the
measure on the SUCCESS
OF college STUDIES

3 Identify
COMPLEMENTARY OR
UNEXPECTED
INFORMATION

—
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Teacher or
team

Evaluation tools relative to the impact
generated by a measure (Part 3, tables
8 to 10)

Evaluation tools relative to the results
(part 3, tables 8 and 10)

STAGES

TASKS TO BE ACCOMPLISHED

When?

By whom?

Supporting documentation

4- Analyze the data
collected

— identify the key elements that emerge from the
data, for each tool used;
— compare these essential elements to what was
expected relative to the implementation plan and
the results;
— identify the gap between the data obtained and the
desired thresholds.

Following the
use of each
tool

Team
members

A table summarizing the data resulting
from an evaluation tool (table 3, page
43). A data analysis grid (Appendix 3)

At the end

Team and
management

1) A table summarizing the data
resulting from various tools (table 6,
page 49)
2) Assessment tool of a project
targeting success (support measure)
(Appendix 5)
3) An evaluation grid of a support
measure based on conditions for
effectiveness (Appendix 3)

At the end

Management

5 Proceed to the
ACTUAL
EVALUATION of the
effectiveness of the
implemented measure

6-Ensure a FOLLOWUP to the evaluation
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— draft a synthesis of data collected;
— compare actual data to expected results or to
the anticipated impact on success;
— analyze the data from an overall perspective
and make a judgment on results;
— determine preferred improvements for the
implementation, if necessary;
— write the final report, including
recommendations and then communicate it.

— locate decisions and improvements retained on a
follow-up timetable;
— designate a person in charge of the follow-up;
— report on follow-up measures undertaken.

Stage 1: Review or define the results of the support measure
Description of Stage 1
The first stage consists in reviewing or defining the results expected from the support measure: What
kind of results are we expecting from this support measure relative to student success? Do we wish to
improve student concentration or to stimulate their motivation for programs of study? Do we wish to
increase the group average or the rate of success at passing the course? These indicators would
validate the fact that the support measure improved a particular aspect of student learning that was
targeted by the support measure. In short, what precise results are expected by implementing a
measure and what impact should it have on student success? These are the types of questions we must
answer at the very start of the evaluation. Beginning an evaluation process for a support measure
without a clear understanding of results expected from the measure would be similar to trying to work
in the dark; in fact, the expected results determine among other things, the content and type of
evaluation tools to use during data collection.
However, support measures vary from one institution to another and from one support measure to
another within the same institution. In certain cases, expected results need only be reviewed; in other
instances, they will have to be defined.
Before specifying the tasks to be carried out for this stage, we should keep in mind the two types of
distinct expected results during the identification of conditions for effectiveness that underscore the
development of a measure (refer to section 1, Conditions for effective support measures, part 2.3,
pages 30 and the following pages in this document). The diagram below illustrates this distinction.
Diagram 3

Types of support measure results

Expected RESULTS directly
linked to applying the support
measure targeting success
EVALUATION of the
RESULTS of a support measure
can focus on:
Expected RESULTS of the
support measure on the success
of college studies
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Stage 1 tasks
— Review or identify obstacles or problems that the support measure hopes to “”resolve”;
— Identify precise results and the impact on success that the support measure should achieve;
— Specify in what way intervenors will be satisfied that the support measure works.
Tasks carried out in this stage vary substantially depending on the way in which the support measures
were developed.
In many colleges, the majority of support measures were presented in written form, some were even
described using the model of conditions for effectiveness introduced in Section 1 of this document. In
the case of these support measures, the stage to be completed consists in locating and reviewing the
results of the support measure that have already been identified.
Other support measures have been developed without explicitly anticipating their benefits; in such a
case, they will need to be defined a posteriori.
It is thus necessary to summarily analyze a support measure in order to determine if its results were
adequately spelled out for evaluation purposes. Once this analysis is complete, we are ready to
undertake the stages of the process10.

How to proceed?
The procedure to retrace or point out results already identified during the development of a support
measure is obvious. It is however useful to distinguish, if it has not already done, between results
directly linked to the use of the support measure and the expected impact on the success of college
studies.
Therefore, when results of the support measures have not yet been identified, they need to be defined.
As will be seen, it is beneficial to have them defined by the evaluation team, with each member
contributing to the precise definition and clarification of targeted results.
To begin, it is necessary to specify the problem (or obstacle) impeding success that has been observed
and is the reason for implementing the support measure targeting success. The more clearly the
problem is defined, the more readily we will see what we want to change to improve student success
rates. When designing a support measure, three variables help identify the problem connected to
success: a quantitative or qualitative diagnosis, the target group, and the need for support.
Once the problem or obstacles are clearly reviewed, we must define the precise results expected from
implementing the measure. The intervenors can then be questioned on the results that are linked
directly to the measure and the impact the measure is expected to have on the success of studies. The
last question should be: “What will it take for you to be satisfied with the measure?” The product of
this exchange will undoubtedly provide an interesting amount of data from which we can extract the
measure’s expected results on both qualitative and quantitative levels. This information must then be
rearranged according to whether it is considered an expected result emanating directly from the
measure or the expected impact of the measure on the success of college studies.
10

A potential impact of the preceding analysis is as follows: A support measure developed in a systematic fashion according
to conditions for effectiveness has already been essentially validated as concerns its eventual implementation. Within this
context, we may choose to evaluate the results first (objective 2). However, if they are mitigated, the application can be
verified. Conversely, when a support measure was not developed based on conditions for effectiveness (objective 1), it may be
wiser to begin the evaluation of the measure by initially verifying its application (objective 1), before moving on to an
evaluation of results (objective 2). We will revisit this in Part 4.
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Stage 2: Establishing an evaluation plan for the measure
Description of Stage 2
How is it possible to ensure that the results achieved likely emanate from the support measure? How to
collect relevant data to identify appropriate improvements for the support measure? To answer these
questions (one or both) is equivalent to arming ourselves with an evaluation plan.
According to the proposed concept, an evaluation plan can be defined as “the act of making sure the
evaluation method chosen is clear, determining the evaluation criteria that will be used and their
indicators, selecting tools to collect and process the data, designating persons responsible for collecting
information and establishing an evaluation timetable. In short, to equip ourselves with an evaluation
plan means to organize the way in which the evaluation is conceived and should unfold
Stage 2 tasks
—
Clarify the selected evaluation method;
—
Specify the evaluation criteria that will be used depending on the case: conditions for
effectiveness or expected results and their indicators;
—
Choose or develop the tools required for the evaluation of a support measure;
—
Identify those responsible and establish a timetable.

Clarify the selected evaluation method
The evaluation method is directly linked to the objective targeted by the evaluation of the measure.
This choice, for either one or a set of measures within a college, is made at the preliminary stage. It is
however vital that the evaluation team possess a clear vision of the evaluation method (or evaluation
approaches when objectives 1 and 2 are targeted) at the moment the evaluation plan for the measure is
developed, because the choice of evaluation objects as well as the collection and analysis tools will vary
depending on the evaluation method.

How to proceed?
We believe there are two ways for the team to adopt an evaluation method.
The different approaches can be compared by looking at the questions each one is supposed to answer
(the questions can be found in diagram 2).
The standard evaluation plan can then be compared to each of the two methods11 by paying particular
attention to their respective tasks as seen below:

11

Three standard plans are presented in detail in Appendix 1. They correspond to the three objectives in the evaluation of a
support measure previously brought to light.
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Table 2
Standard evaluation plans based on the targeted objective

Standard evaluation based on the objective:

Standard evaluation based on the objective:

Improve the implementation of the support
measure
1. The evaluation team describes the evaluation
method, which essentially consists of comparing,
explicitly or implicitly (what was anticipated) when the
measure was implemented to the actual situation (what
actually took place) when the measure was
implemented.
2. To draw up a list of "variables" characteristic of the
support measure to be evaluated, from the perspective
of its implementation. The variables are (refer to
diagram 5, page 34):
—
the diagnosis
—
the clientele
—
the need for support
—
the relationship between the measure and the
problem
—
the characteristics of the intervenors, their
motivation, and the coordination
—
the means put into place, the interventions and
resources
—
the tracking systems: chosen objects, data
collection tools, the follow-up,
—
the direct consequences of the measure and its
contribution to the improvement of success, as
described during the development of the measure.

Identify the probable results generated by the
support measure
1. The evaluation team describes the evaluation
method, which consists in comparing the results
achieved after the implementation of a support measure
to what is observed when this measure is not present.

3. Specify the conditions for effectiveness for the
variables used as evaluation criteria of a support
measure.

3. To this end, choose one or more tools required for a
systematic and rigorous data collection relative to
selected indicators. (For example, for the support
measure “integrate abstracts into the study strategies of
students”, we could select the indicators of “frequency
of use of the abstract” and “accuracy of the abstract”.
In this case, two instruments could be retained: a
summary of frequency of use and the average obtained
on a standard abstract test.)
4. Choose indicators that allow us to observe the
EXPECTED IMPACT of applying the support measure
on college studies versus the results of those who have
not benefited from the measure (see the list of sample
quantitative and qualitative indicators presented in
diagram 6, page 36).
(For example, for the support measure “integrate
abstracts into student study strategies”, the indicators
could be the average achieved in a course where this
measure was taught and the average achieved in
various courses within a session).

4. Choose one or more tools needed to collect data
systematically and rigorously from students, the
teacher, and other intervenors or for other aspects of the
implementation based on conditions for effectiveness
used as criteria.
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2. Choose the indicators that allow for the
DIRECT OBSERVATION OF EXPECTED RESULTS
generated by the support measure versus those that
have not benefited from the measure.
(For example, in the case of the integration of abstracts,
we can retain another group within the same program
from the same college or not, by comparing the general
average achieved at secondary level to obtain a certain
correspondence between the groups.)

Standard evaluation based on the objective:

Standard evaluation based on the objective:

Improve the implementation of the support
measure
5. Designate a person in charge of evaluation tools,
with a support team if required, and establish a
timetable for completion.

Identify the probable results generated by the
support measure
5. For this purpose, choose one or more tools needed
for a systematic and rigorous data collection based on
selected indicators.

6. Using the selected tools, choose ways to identify
how each of the conditions was applied and compare
this to what was anticipated (point 2).

6. Designate a person responsible for the administration
of evaluation tools, with a support team if required, and
establish a timetable for completion.

7. Identify means of recognizing difficulties
encountered when implementing the measure,
particularly
— from the students’ perspective
— from the intervenors’ perspective
— from a functional perspective

7. Identify means of highlighting the contextual
components that may have influenced, in a positive or
negative way, the results and the impact of the
measure.

8. Choose means of highlighting successes (benefits)
and discoveries in implementing the measure using a
procedure similar to that used in point 7.
9. Identify means of shedding light on contextual
elements that may have influenced the implementation
process in a positive or negative way.

This comparison between two standard plans clearly underscores the fact that the first plan is based on
the implementation of the measure, whereas the second focuses on the two types of expected results.
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Specify the evaluation criteria that will be used relative to the situation: conditions for effective
measures or expected results and their indicators
Specifying the evaluation criteria is one of the most important tasks in developing the evaluation plan
together with the choice of evaluation tools. Based on the objective targeted by the evaluation, which is
either to improve the implementation of the measure or to identify the probable results generated by the
measure, and relative to the ensuing evaluation method, the process of determining the evaluation
criteria or the evaluation tools will vary.
For the sake of clarity, the two procedures, including the documentation necessary for their
achievement, will be presented one after the other.

How to determine the evaluation criteria for the objective "improving the measure"?
As indicated in the evaluation plan, it is necessary to select the conditions for effectiveness that will be
used as evaluation criteria. It is easier to do this if we begin by identifying the relevant variables to
evaluate. These variables are then linked to conditions for effectiveness that will be used as criteria.
There are two diagrams that illustrate this. The first is an overview of the variables that characterize a
support measure from an implementation perspective. The second reviews each category and
introduces the conditions for effectiveness linked to each variable.
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Diagram 4
Variables that characterize a support measure targeting success from an implementation
perspective
The quantitative or
qualitative DIAGNOSIS

The RELEVANCE of the support measure relative to
the problem diagnosed
Characteristics connected
to the support measure

The MEANS used

of INTERVENORS
of STUDENTS
of the COORDINATION
(others)

With regard to
interventions and their
connection
With regard to resources
With regard to tools

The CONTEXT for
implementing the support
measure

The TRACKING
MECHANISMS: process,
objects, tools, follow-up

The CLIENTELE

The NEED for SUPPORT
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IDENTIFYING, during the DEVELOPMENT of the support measure,
the direct CONSEQUENCES of the measure
AND
its CONTRIBUTION to the success of college studies.

We are not attempting to re-establish the relevance of each variable linked to the conditions for
effectiveness of a support measure: The relevance factor was discussed in the first section of this
document.
As regards the evaluation of a support measure, two variables have nevertheless been added to the list:
One relates to the implementation context of the support measure and the other is linked to
complementary or unexpected results. These two variables are obvious. The context in which the
support measure was implemented can influence results in a positive or negative way: this context,
however, is not foreseeable. In the same way, unexpected results can occur along the way and
intervenors must take these into consideration.
The diagram below lists the conditions for effectiveness linked to the variables shown.
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Diagram 5
Conditions for effective implementation used as evaluation criteria for support measures that target success
Evaluation criteria for a
DIAGNOSIS
—
relevance of the tools
—
relevance of the diagnosis
—
discriminating character
—
rules for conducting a diagnosis
—
accuracy in describing the initial situation
Evaluation criteria for our TARGETED CLIENTELE
—
clientele selection
—
selection methods
—
actual clientele

Evaluation criteria to determine the NEED For
SUPPORT MEASURES
— students recognize the need for assistance
— confidence the teachers have in the measure
— relevancy recognized by other intervenors and
management
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Evaluation criteria for the RELEVANCE of the measure to the problem:
— link between the measure and the identified problem
— feasibility of the measure

Evaluation criteria of MEANS implemented for selecting
Evaluation criteria for characteristics of intervenors
INTERVENTIONS
(in relation to the measure)
— expected unfolding, actual unfolding: difficulties, successes
— preparation
— links between means
— trust in the effectiveness of the measure
— relevance of means chosen
— interest and satisfaction level of the intervenors
— realistic
— support from the program or the discipline
— link to content, program and student progress
— motivation and commitment
For RESOURCES
Of students
— realistic budget
— motivation and other attitudes
— available support: professional, management, clerical staff
For TOOLS
— behaviour of participants
— relevance of tools and documentation
— real involvement
— collective nature of the documentation
— satisfaction
— physical site
Of the coordination
Evaluation criteria for TRACKING TOOLS
— contribution brought by coordination
— relevance of the method and the timetable
— quality of the follow-up
— follow-up systems are being implemented
— contribution when experiencing difficulties
—collection tools: relevance as regards the conditions for effectiveness to
— acceptance of coordination by the intervenors
be evaluated
Evaluation criteria for the CONTEXT during
—analysis and adjustments made along the way
implementation of the measure
— link to the institutional plan for success
— link to the program’s plan for success, link to other
support measures
— overall context of the institution, general context of
students upon their arrival, etc.
IDENTIFICATION, during development of the measure, of:
— the direct influence of the measure on: — students and their learning
— the problem that has been diagnosed
— its contribution to the success of college studies: — success rates, averages, etc.
— the quality of education

This list is therefore a starting point when choosing the conditions for effectiveness to be evaluated from the
perspective of implementation of the measure12 .
A discussion on the preceding diagram can generate important questions on the part of intervenors: the
number of evaluation criteria seems very high. Indeed, how do we realistically approach the evaluation of a
support measure when there are so many evaluation criteria? In other words, is it necessary to evaluate the
presence of every single condition for effectiveness when we are evaluating a support measure? The
impression of weightiness left by so many proposed criteria needs to be alleviated.
To begin with, the meaning behind the evaluation plan is to make choices, for example, identify the
conditions for effectiveness that should be called into play when undertaking the evaluation of a measure.
Next, the way in which it is presented can give the impression that if several conditions for effectiveness are
chosen as evaluation criteria, it will be necessary to choose an equal number of evaluation tools. Part 3
clearly shows that in fact, a single tool can be used to evaluate several criteria. This greatly simplifies and
alleviates the task.
Lastly, several colleges will implement a variety of conditions to make a judgment on the contribution of a
measure; others will refer to their evaluation of the related variables. Not all variables have to be developed
to the same degree.

How to determine evaluation criteria for the objective “Identify probable changes generated by a
measure”?
As specified in the evaluation plan, it is important to identify the indicators linked to the results expected to
be generated directly from the measure as well as the indicators linked to the impact that the measure will
have on the success of college studies.
A relevant procedure and documentation are then introduced to help this come about. The following
diagram distinguishes initially between three types of results and then clarifies them from the perspective of
qualitative and quantitative indicators. Several examples of quantitative and qualitative indicators are used
to illustrate the way in which indicators can be adapted to suit a variety of measures.

12

A more complete formulation of conditions for effectiveness can be found in Section 1 of this document, on page 30
and subsequent pages.
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Diagram 6
Result types used as evaluation criteria for SUPPORT MEASURES targeting SUCCESS, and their
indicators
Three types of results
RESULTS OCCURRING DIRECTLY
after the APPLICATION of the
support measure targeting success

Indicators used in evaluations
Quantitative indicators: averages, numbers, rates, etc.
Ex.: The number of students who can draft an abstract subsequent to
teaching given within the framework of the support measure.
Ex.: The number of students succeeding with a perfect score in
preparing dosages, subsequent to teaching received.
Qualitative indicators: observable effects on the improvement of the
situation, training, learning, etc.
Ex.: Observations made by the teachers in the program on the level
of attentiveness in class after teaching abstracts within the
framework of a support measure
Ex.: The level of confidence students have in their ability to perform
calculations in applied mathematics
Quantitative indicators: averages, numbers, rates, perseverance etc.

The EVALUATION
of RESULTS of a
measure can relate
to

Ex.: The average grade of students in all first session courses
subsequent to the implementation of the measure; the number of
students who succeeded in their courses in the first session
Ex.: Student success rate for first session specific nursing

courses
EFFECTS PRODUCED by the support
measure ON THE SUCCESS OF
COLLEGE STUDIES

Qualitative indicators: observable effects on the situation that has
been diagnosed, on training, learning, etc.
Ex.: Student motivation in the program
Ex.: The feeling of competency of nursing students in workplace
training situations

COMPLEMENTARY RESULTS
OBSERVED
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Examples of complementary results:
— Unexpected changes observed during the use of the support
measure
— Changes (behaviours, attitudes, performances, etc.,
observed in the class, during study periods, exams, practical
exercises and laboratories)

This diagram represents a type of matrix a college can use make choices in evaluating the results of a
measure. A college may focus its evaluation on direct results generated by the measure without necessarily
evaluating the impact the measure may have on the success of studies; conversely, another college could
focus its evaluation on the results directly generated from a measure and its impact on success without
touching upon implementation conditions. We will revisit these institutional choices when we introduce
various evaluation tools for measures.
Choose or develop tools needed to evaluate a support measure
The basic rule for the third task in the evaluation process is simple: Find the tools, or develop evaluation
tools to collect data based on conditions for effectiveness that will be used as criteria in evaluating the
support measure.

How to proceed?
Let us begin with a concrete example. We could decide to develop a questionnaire for students dealing with
the conditions for effectiveness we want to evaluate, the means used to motivate students, the relevance of
the means used, student interest, their recognition of the relevance of the support measure and how
frequently they use the measure. These conditions for effectiveness could make up various sections of a
student questionnaire.
Alternatively, an already existing questionnaire may be chosen: The goal of a support measure could be,
for instance, an increase in student motivation toward their studies. In such a case, it would be appropriate
to use an evaluation tool relating to motivation such as the TSIMS test developed by Ms. Denise Barbeau.
Choosing tools to evaluate results does not necessarily require a search for new tools: Colleges already
have access to tracking systems for student bodies and data on student results in courses and sessions. In
these cases, choosing tools means clearly identifying the data to collect in order to evaluate the impact of
the measure on success. This choice is directly connected to the selected criteria and evaluation thresholds.
So, as regards evaluating results, the choice of tools can be greatly simplified.
Part 3 of this document focuses on tools for evaluating support measures. A range of examples is provided
based on the conditions for effectiveness to be evaluated.
Once this choice is made, it is important to verify that the tool will measure what it claims to measure by
making sure the basic qualities covered by the evaluation tools are present. At the very least, the content
must be validated (does it measure what it should) and its clarity confirmed (do participants understand the
questions in the same way as the evaluator?). Moreover, it should include questions that make it possible to
analyze the data on specific variables (gender, group, previous academic results, etc.), an addendum that
often proves useful for analyzing the results.
Content validation among colleagues can offer a minimum guarantee of correspondence between the
content of the questionnaire and what it claims to evaluate. For example, do questions dealing with the
student’s interest level for their program of study cover a sufficient number of indicators of student interest
in the program as a whole (whether specific, general, or complementary training). Do the questions make it
possible to distinguish between interested and disinterested students?
A minimal validation of question clarity is done by simply interviewing a few students. During this
interview, students complete the questionnaire. After each section, the evaluator discusses each question
with the students: What does question 1 mean? The answers are spoken aloud…, which makes it possible
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to verify the correspondence between what the students understand and what the evaluator understands.
This validation can require a one-hour interview but can save a lot of time later on.
Designate persons responsible and establish the timetable
An evaluation plan comes with a precise timetable and designated persons in charge. Who will administer
the test? When? Who will process the data? When? To whom and when will the data be presented?
In some cases, the person designated for the administration of the tools must also search for available data
on course results that can be found in student body tracking systems, databanks, or databases.
This aspect of the evaluation plan helps orient our action and, more often than not, facilitates the sharing of
responsibility within the evaluation team.
Stage 2 conclusion: Drawing up an evaluation plan
Drawing up an adequate evaluation plan is the cornerstone in the evaluation process of a support measure.
Without a clear plan in hand, there is a risk of gathering data that is non-relevant or overlooking data that
could prove essential in making an accurate judgment on the measure. Although drafting an adequate
evaluation plan seems time-consuming at first glance, it can prove highly beneficial over the medium term.
Stage 3: Collect relevant information
Description of Stage 3
The third stage of the proposed evaluation process deals with gathering information using appropriate tools
at the relevant moment. Data collection is an important operation: It is the collected data, its relevance and
inherent quality that enables us to make an accurate judgment on the support measure. Data that is poor in
quality and quantity or non-relevant cannot adequately support a decision regarding a measure.
How to proceed?
How should we proceed for this type of data collection? The following methods are general and minimal
ways to achieve an adequate collection of data.
1.
Let the people on whom the data is collected know why this is being done: It is not always true that
people are immediately keen on being selected for data collection that we judge to be extremely important.
To create a context of trust with them, it is important for teachers and intervenors to point out the
importance of this data collection and clearly explain the objectives in the evaluation of the support
measure.
2.
Reassure those involved of the confidentiality of the use of results. For example, it may be relevant
in certain cases to assign a student code number known only to the student and a third party rather than
using student names. In the case of an interview, the report must focus on the content of the meeting and
not those expressing the comments. An interview conducted by two people helps keep the information
objective.
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3.
The person who collects the data should not be someone who is involved with the evaluation. For
example, a member of the evaluation team – other than the teacher who intervened in the classroom—
should be the one to administer a questionnaire to students about the effectiveness of means used in the
classroom; the same applies for how the interview should be conducted.
4.
The collection period should not exceed 30 to 40 minutes, or more than 1 hour and a half in the
case of an interview, whether individual or with a group.
5.
Collect data from the entire group. However, avoid asking students to complete the questionnaire
at home and bring it back to class later. This type of approach very rarely generates a response rate higher
than 50%. This is also true for interviews: Although it may prove beneficial to meet students individually,
a group meeting is certainly less time-consuming. Group interviews have the additional advantage of
enhancing comments thanks to the internal dynamics of the exchanges; however, we must guard against
group contamination. The interview diagram must be prepared with care to try to minimize this risk as
much as possible; similarly, the vigilance displayed by the moderator will facilitate the weighting of the
comments and the validation of different points of view expressed.
6.
During the collection of data, offer participants the opportunity to make ‘free’ observations; this
precaution allows for the discovery of other interesting and unexpected facets.

Stage 3 tasks
We should keep in mind that the evaluation of a support measure can pursue three objectives and that this
document deals only with the first two. They are: Improve the implementation of a support measure; and
identify the probable changes generated by a support measure. We should also keep in mind that we clearly
identified two types of probable changes: changes directly attributable to the support measure, and the
impact of the support measure on the success of college studies. Lastly, let us also recall that the decision
to pursue one objective rather than another in the evaluation of a support measure is the responsibility of
college management.
The diagram below shows how data collection can pursue three different goals depending on the objectives
targeted by the evaluation method.
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Diagram 7
Review of Stage 3 data collection
Stage 3
Collect relevant information

Stage 3 a)
Collect data on the
implementation of the
support measure,
specifically from involved
participants.
(collection directly linked
to the objective “improve
a support measure”)

Stage 3 b)
Collect quantitative and qualitative
data on results obtained directly
from applying the measure
(collection directly linked to the
objective “identify probable
changes”)

Stage 3 c)
Collect quantitative and qualitative
data on the effects obtained from the
support measure on the success of
college studies
(collection directly linked to the
objective “identify probable
changes”)

Tasks to be accomplished in order to achieve a given targeted objective are listed below.
Objective 3 a): Collect data on the implementation of the support measure, specifically from involved
participants
Tasks:
—
Collect student observations, perceptions and reactions to the measure, for example, their
expectations, their recognition of the need, its operation, results, their level of satisfaction, and their
motivation, etc.;
—
Collect observations, perceptions and reactions from the person in charge of the measure (or the
intervenor) for example, diagnosis of the measure, the characteristics of participating students, their
attitudes and commitment, available support and resources, coordination, difficulties encountered along the
way, supporting documentation, etc.;
—
If need be, collect observations, perceptions and reactions of other involved intervenors:
educational advisor, Department coordinator, teachers in the program or session, persons providing
individual pedagogical assistance (API), employers, management, etc.
Objective 3 b): Collect data on results generated directly by applying the measure
Tasks:
—
Collect quantitative data on results generated directly by the measure: averages of student
performances (practical exercises, exams, assignments, etc.), data relating to the indicators generated
directly from the support measure, etc.
—
Collect qualitative data on results generated directly by the measure: students’ perspective on their
performance, predictive evaluation of the teacher on eventual student, team evaluation of a given indicator,
etc.
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Objective 3 c): Collect data on the impact of the measure on the success of college studies
Tasks:
—
Collect quantitative data on the impact of the measure on the success of one or several courses,
the session; re-registration, perseverance, graduation or other indicators;
—
Collect qualitative data on the impact of the measure on the success of one or several courses,
the session, re-registration, perseverance, graduation or other indicators such as student stress or motivation,
their feelings of competency, etc.
The data collection tasks described above vary according to the targeted objective, the first ones deal with
the implementation of the measure and collect information mainly from the participants. In the last two
cases, the tasks consist in collecting data on the results and impact of the measure on both qualitative and
quantitative levels

Stage 4: Identify complementary or unexpected information
Description of Stage 4
Reality often has surprises in store for us. For the majority of support measures, it is not uncommon to have
noteworthy results that are unexpected. For example, following the implementation of a support measure,
students may seem more concentrated than usual in class, and ask questions more frequently. Similarly,
less positive results may also be observed.
Other relevant data also merits the attention of evaluators: the contextual elements that can influence a
support measure positively or negatively. For example, a session that is disrupted by work stoppages could
negatively influence the functioning of a support measure and, consequently, influence results.
Stage 4 tasks
— Pay close attention to effects on students and intervenors that were not anticipated initially;
— Observe contextual elements that may have influenced the implementation of the support measure.
How to proceed?
To carry out this stage of the evaluation process, we suggest the following means:
—
Plan for open questions or free comments on the support measure during the data collection
activities. It is relevant to suggest that these comments relate to the functioning of the measure and its
results, but only after making the suggestion of speaking freely. It is highly useful to be attentive to
unspoken comments and subtle or indirect allusions. This data is often non-quantifiable, yet it provides
interesting insights on various aspects of the measure;
—
Ask intervenors to maintain a daybook to jot down their observations on the measure as it unfolds.
This daybook can be structured using conditions for effectiveness of a support measure as observation
criteria, without however limiting ourselves to this. (The example in Appendix 2 is a daybook that is based
on several conditions for effectiveness);
—
During the interview with the evaluation team, identify the contextual elements likely to influence
positively or negatively the implementation and results of the measure as a whole. This interview could be
divided into three parts: One dealing with the results of the measure as anticipated by the team, the second
one dealing with unexpected results and the third, with the contextual elements. Exchanges on the expected
results could be followed by this question: Were there unexpected changes in student behaviour (in class,
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in the laboratories, during exams, in study sessions, in their assignments) or in their attitudes, versus what is
usually seen? During the unfolding of the support measure, what may have influenced the results? What
may have enriched them?
It can be said that the more we understand how a measure is supposed to unfold, the greater will be our
ability to spot the gaps, both positive and negative, between what was anticipated and what actually
occurred. Therefore, a precise and properly developed evaluation plan integrates the observation of
complementary or unexpected results as well as contextual elements that may influence results. As
indicated in Stage 4, if the collection stage is carried with precision, the unexpected results and contextual
elements will emerge even more strongly.

Stage 5: Analyze the data collected
Description of Stage 5
The information obtained using various tools is called “raw” data. As such, this information is nothing
more than a mountain of numbers and qualitative data. What is the essence of this information? What does
it reveal as regards expected results and the implementation? Answers to these questions are ingredients for
the analytical stage, which consists in sorting and re-grouping the data, using grids, and comparing it to the
targeted thresholds for each evaluation criterion.
How to proceed?
Essentially, we suggest conducting an analysis tool by tool, comparing the data to the evaluation criteria
(conditions for effectiveness, direct results and impact of the measure on the success of college studies).
Stage 5 tasks
—
Identify the essential elements that emerge from processing the data for each tool;
—
Compare these elements to what had been expected in terms of implementation and results for each
indicator;
—
Identify the gap between the data collected and the targeted thresholds.
These tasks make it possible to produce a synthesis of the information based on evaluation criteria
(conditions for effectiveness and results) and indicators used in the evaluation. A synthesis on each
criterion and indicator makes it possible to compare this data to decision thresholds.
Three complementary analyses can be undertaken: The first deals with results of the support measure; the
second, the conditions for effectiveness relating to its implementation; and, the third, complementary
information.
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ANALYSIS OF RESULTS
The following example is provided to support our comments. It deals with the evaluation of results and
includes two tools: A test on the ability to write an abstract and the frequency of use of abstracts as a study
strategy.
Let us suppose that after noticing that first year students in techniques d’éducation spécialisée (specialized
educational techniques) were having difficulty writing abstracts, quick training sessions were offered to
develop their ability to summarize texts and encourage them to use it is as a regularly study strategy. The
results of this measure could be evaluated using an indicator such as “the average grade on a test that
validates students’ ability to write abstracts”. The results could also be evaluated using a second indicator
such as the frequency of use, i.e., the frequency with which the students use abstracts as part of their study
strategy.
The following table integrates the results based on these two indicators: the average grade in the test and
the frequency of use of abstracts.
Table 3
Sample table of information collected by evaluation tools based on results obtained

Evaluation
criteria: RESULTS
— the results
Generated directly
by the support
measure
“integration of the use
of abstracts as a study
strategy”

INDICATORS
— the group average in a
test on the ability to grasp
the essential elements in a text.
(test on the ability to summarize)
— the frequency of use of abstracts
as study strategy (frequency
questionnaire)

DATA
COLLECTED

TARGETED
THRESHOLDS

— the average in a
group test having used
the measure is 65%

— the group
average
should be
80%

— frequency of use is 24
% in weak students and

— 75 % of students
should use this
measure as a
strategy

40 % use abstracts in
actual study strategies
used by stronger students

The example above shows the interaction between results used as evaluation criteria, the indicators, a
synthesis of collected data and targeted thresholds.
The data summarized above rests on a classification of collected data. For example, information on
frequency of use was compiled first. The answers were provided via short questionnaires given by the
teacher to students each week, for a period of three weeks. Students listed their average in the first exam to
enable the teacher to distinguish strong students from weak ones. The information was compiled using a
table similar to the one provided below.
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Table 4
Sample compilation: The frequency of using abstracts based on the results obtained from students in
the first exam
STUDENT NAME (or CODE
NUMBER)

FREQUENCY Of USE as per the
questionnaire (3 weeks of evaluation)

Stronger students as per the
grade received in the first
exam (75% or more)
Student 1
Student 2
Student 3
Student 4
Student 5
Student 6
Student 7
Student 8
Student 9
Student 10

TOTAL

1 out of 3
2 out of 3
0 out of 3
1 out of 3
1 out of 3
2 out of 3
1 out of 3
0 out of 3
2 out of 3
2 out of 3
12 out of a possible 30, that is, 40%

Weaker students as per the
grade received in the first
exam (less than 75% )
Student. 11
Student. 12
Student. 13
Student. 14
Student. 15
Student 16
Student 17

2 out of
0 out of
0 out of
1 out of
1 out of
1 out of
0 out of

TOTAL

5 out of a possible 21, that is, 24%

3
3
3
3
3
3
3

This table is used to illustrate how information can be regrouped based on results taken during the first
exam of the session. It demonstrates how to compile the data from an evaluation tool, and regroup it
based on the selected evaluation criteria. What is generated by these groupings is then put into a matrix like
the one used in our example.
The analysis of collected data using diverse tools provides us with information that is useful as concerns the
evaluation criteria. In certain cases, a comparison can be made with another group of students enrolled in an
earlier session or the same session, who have not benefited from the use of the support measure.
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ANALYSIS OF CONDITIONS FOR EFFECTIVENESS CONNECTED TO
IMPLEMENTATION
We stated earlier that evaluating the results of a support measure is not always sufficient in itself. It is
often necessary to review the way in which the support measure was used. Was the support measure
developed based on conditions for effectiveness? Were the conditions for effectiveness used as anticipated?
Were any particular difficulties encountered during implementation? Were good aspects pointed out?
Appendix 3 presents an analysis grid of these questions. The matrix used for conditions for effectiveness
has been transformed and adapted to an evaluation perspective. This Appendix thus provides us with a
completed analysis grid within the framework of a support measure on the standardized French test.
Evaluating the implementation can also provide in-depth information on one or more conditions for
effectiveness. Thus, it could prove relevant to use questionnaires on student motivation with regard to the
support measure or on student interest with regard to the characteristics of the support measure or even on
the level of student recognition for the need of a support measure. In such a case, we can use a matrix
similar to the one used for results obtained.

EVALUATION
CRITERIA:
conditions
for effectiveness

TARGETED
INDICATORS

COLLECTED DATA

THRESHOLDS

In this matrix, the evaluation criteria are the conditions for effectiveness rather than the results
generated by the support measure. Let us illustrate this with an example.

45

Table 5
Sample table of data obtained from evaluation tools based on conditions for effectiveness

EVALUATION
CRITERIA:
RESULTS
student
characteristics

INDICATORS

DATA COLLECTED

—student
motivation relative
to the course

— average degree of
motivation as per the
questionnaire (45% are
motivated or very
motivated)

— student level of
satisfaction
relative to the
measure

— in group interviews,
according to the adviser
who moderated the
interview,
students “unanimously”
admitted to a very high level
of satisfaction relative to the
different aspects of the
measure, in particular
with regard to teacher
involvement

TARGETED
THRESHOLDS
— at least 75% of students
should have a high degree of
motivation (motivated or very
motivated)
— at least 75% of students
should have a high level of
satisfaction

How to analyze all this data relative to implementing a support measure? Here are some suggestions:
—
What are the major discrepancies between what was expected and what really occurred? What
key difficulties were noted?
—
For each major discrepancy noted and each difficulty encountered, identify what may have
hindered the measure from reaching its full potential. How to remedy this situation?
—
Draw attention to successes. How can they be maintained or improved, if necessary?
These observations together with answers to the questions provide leads for improvements on conditions
for effectiveness relating to implementation. A grid similar to the one shown in Appendix 4 can be used as
a complement to Appendix 3.
Some collection tools and data groupings have been already been suggested. A number of other tools can
also achieve the same goals: daybooks, a variety of questionnaires, etc. Part 3 describes the variety of tools
and their contribution to evaluating a measure.
ANALYSIS OF COMPLEMENTARY OR UNEXPECTED DATA
Additional or unexpected data must be analyzed using similar methods to those mentioned above. The
observed data must be compiled based on conditions for effectiveness and results, if necessary. When the
data is not linked to conditions and criteria, it is regrouped to give it meaning. The question is to see how
the information can be translated into improvements for the measure. It is also worthwhile to pay attention
to unplanned successes that occur: how to maintain and improve them?
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Stage 6: Begin the evaluation itself
Description of Stage 6
Once the data is collected, it is positioned within a global perspective and a judgment is made on its
contribution to the support measure being evaluated and required improvements. In certain cases, this
could mean the abolition of the measure itself. In other cases, improvements are identified as well as the
methods for their implementation. This could mean a new diagnostic tool, additional texts and new
selection criteria for student participants, etc.
Stage 6 Tasks
—
Prepare a synthesis on data collected;
—
Compare the data collected with expected results or the anticipated impact on success, depending
on the case;
—
Analyze the data from a global perspective and make a judgment on the results;
—
Identify the improvements to favour as to implementation, if necessary;
—
Draft the final report including relevant recommendations and communicate it.
This stage of the evaluation is too often confused with the data collection stage. However, having students
complete a questionnaire or having quantitative and qualitative data on their results does not mean the
support measure has been evaluated.
To evaluate means making a judgment on a situation and deciding on the next steps to take based on data
collected.
Within this context, this stage implies that the evaluation team and responsible management personnel are
moving ahead with the analysis from a global perspective of all the data collected through various
collection tools, if required: the data is compared to expected results and the planned implementation
methods. This analysis makes it possible to:
—
—
—
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identify required improvements to the measure, when necessary;
specify results to be achieved for a re-implementation of the measure;
determine the necessary follow-ups.

How to proceed?
This stage of the evaluation is based on a synthesis of data collected. When several evaluation tools are
used, it is vital to highlight the complementarity of the data observed. The quality of this stage in the
evaluation process rests mainly on two characteristics:
—
having access to reliable and properly synthesized data emanating from a systematic comparison
between data collected and anticipated results; the synthesis is based on the analysis of data originating
from the various tools, if necessary;
—
having the team carry out the analysis and the evaluation, if possible.
Three types of tools can be particularly useful in carrying out this evaluation: a summary table of data
relative to indicators, a basic outline for assessing a measure in order to synthesize the data collected
(Appendix 5) and an evaluation grid for a support measure based on conditions for effectiveness.
The first tool is a summary table of data collected based on the various evaluation tools. In the following
example (Table 6), five tools are identified based on the same number of indicators. It is obviously not
necessary to always use this many tools. We have done so here to show the complementarity of various
tools and their contribution in to making a global judgment on the support measure. This tool relies on
highlighting the interaction between results used as evaluation criteria, the indicators, a synthesis of data
collected and the targeted thresholds, for several quantitative and qualitative tools.
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Table 6
Sample table summarizing the data emanating from various evaluation tools, from a perspective of
results achieved

EVALUATION
CRITERIA:
RESULTS

INDICATORS

DATA COLLECTED

— the test group average on
the ability to identify essential
elements in a text (test on the
ability to summarize)
— the frequency of use of
abstracts as a study strategy
(frequency questionnaire)

— the group average on the
test where the support
measure was used is 80 %

— impact of the
measure on success

Quantitative indicator — the
group average in the course
that experimented the measure,
based on student type,
compared to the previous year
(exam from previous year)

— the group average for the
course is slightly higher (5
%)
— the average achieved by
the weaker half of the group
is slightly higher (3%)
— 3 of the 7 weakest
students have an average
that is significantly higher
(10%)

— impact of the
measure on success

Qualitative indicator
— the quality of questions
asked in the classroom
(observation grid
completed by teacher)
— the type of answers given
to exam questions
(criteria-based observation
grid)

— the quality of the
questions has improved,
particularly among weakest
students

— results achieved
directly from the
measure “integration of
abstracts as a study
strategy”

— frequency of use is low
(24%) with weaker students,
and higher (40%) with
stronger students who use
abstracts as study tools in
actual situations

—student answers rely less
on memorized knowledge,
particularly among weakest
students

TARGETED
THRESHOLDS
— the group average
should be 80%
— 75% of students
should use this strategy

— a 10% increase in
the average
— a 10% increase in
the average

— improvement in the
quality of
information
processing by
students in class and
during exams

The second tool is quite different from the preceding one. Whereas the first had a stronger quantitative
connotation, the second one integrates data that is qualitative in nature. The outline, called “Rating a
support measure”, can be found in Appendix 5. It can be completed by the person in charge of the measure
or by each member of the evaluation team. We included in parentheses the conditions for effectiveness and
the results that served as the basis for its design (for the version used in colleges, the parentheses can be
removed). This second tool clearly shows that the evaluation of a measure can be undertaken without
necessarily having to evaluate all the conditions for effectiveness.
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The third tool used to synthesize the data is an evaluation grid taken from a project based on conditions for
effectiveness. This same grid was seen in Stage 5 and again in Appendix 3, relative to the analysis of
conditions for effectiveness linked to implementation.
A college can use various tools to synthesize data, on which the evaluation of a support measure will be
based, either from the perspective of achieved results or targeted conditions for effectiveness. The results of
such a comparison can be of the following type:
—
A list of improvements to be made and a timetable for their application;
—
The identification of future results to be achieved using the measure, if they differ from those
obtained;
—
The decision to abolish, maintain or improve the support measure.
There is one last task introduced to complete this stage: the communication of results in a final report. It is
very useful for this synthesis to be distributed within the institution and in some instances, outside the
institution. The benefits are many: informing other intervenors (teachers, department and program heads,
etc.) of the successes and limitations of a measure, encouraging exchanges between those in charge of
various measures, and motivating those in charge of a measure by enabling them to publicize their
successes. These results must be communicated within a favourable context: pedagogical days, information
newsletters, inter-program meetings, etc. Simply sending a report does not always produce the desired
results.
Stage 7: Ensure a follow-up to the evaluation
Description of Stage 7
This stage involves following through on decisions taken in Stage 6. Decisions that are not applied or lack a
proper follow-up have the following impact:
—
lack of interest on the part of those responsible for the support measure and those who took part in
the evaluation;
—
decrease in the quality of student learning;
—
waste of time and resources;
—
loss of credit for the evaluation process.

.
Stage 7 Tasks
—
—
—
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Position decisions and retained improvements in a timetable for follow-ups;
Designate a person to carry out the follow-up;
Report on follow-ups carried out.

The analysis of collected data led to exchanges on suggested improvements, successes, modifications to
decision thresholds or indicators used. These decisions require a follow-up: When will they be
implemented? By whom? Who will be responsible for communicating what has been done and the
methods for implementing modifications? It is also appropriate to verify if improvements and decisions
should be communicated to other intervenors who did not take part in the evaluation stage (Stage 5):
department, program, educational advisors, Commission des études.

2.4 CONCLUSION
The second part of this document recommends an approach for evaluating support measures. The method
chosen is featured on two pages of diagrams showing tasks (Table 1, pages 22 to 25). Each task is described
in detail and various supporting documents are suggested to facilitate its completion.
Two final comments can be made as to the scope of the described approach. Some will feel that this
evaluation method is too time-consuming and complex to be used in their college. This is a question of
perception. Indeed, one should not confuse the description of an approach with its actual use. The
description is quite detailed and documented to facilitate its understanding. Once grasped, the method can
be carried out with the help of the tools and adapted versions thereof, without necessarily having to resort to
the description of the tasks and the tools.
This subject is illustrated in Appendix 7, in which a complete measure is presented from start to finish. It
depicts a sample PAC program (Passage au collégial) developed at Cégep de Victoriaville. The Appendix
includes a description of the measure, its validation based on conditions for effectiveness that correspond to
its developmental stages, as proposed in Section 1 of this document. Following this, a table illustrates the
planning stages for evaluating the improvement to the measure as well as a planning table for evaluating
results. These last two tables illustrate a concrete application of the evaluation method proposed in this
section. Appendix 8 will provide a set of tools that are actually used for evaluating the PAC measure. In
viewing this example, it is important to remember that PAC is a complex measure that is equivalent to first
session pedagogy. The evaluation of a less complex measure would also mean an easier process.
Other tools will be introduced in Part 3 to offer additional support for the suggested approach and the work
that colleges must undertake when evaluating the effectiveness of support measures.
Remember that the approach suggested in the second part deals with two evaluation objectives. Many
colleges will choose to target one or the other of the objectives to evaluate the measure. This will also
lighten the process. It has been shown that not all tasks need necessarily be completed for all measures;
tasks need to be adapted to the nature and complexity of the measure.
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3.

EVALUATION TOOLS

The quality of an evaluation is directly linked to the quality of the data at one’s disposal that is in turn
dependent on the quality of the tools used to gather the information. It is undoubtedly the main reason that
colleges search for sample evaluation tools for support measures. The second reason is that it can be time
consuming and challenging to equip oneself with quality evaluation tools. Thus, examples developed and
validated in other colleges can save a lot of time. In other instances, if we find a tool that suits the
evaluation of the support measure perfectly; having other sample tools at our disposal can inspire us to
develop a new tool.
Aware of these very legitimate concerns voiced by most colleges, the task force suggests three ways to
access the evaluation tools discussed in Part 3.
—

The first is a list of evaluation tools for each condition for effectiveness that characterizes a support
measure and provides answers to the following question: What evaluation tools can be used to
evaluate a support measure based on a given condition for effectiveness?

This path offers the advantage of a variety of tools considered the most appropriate for each condition for
effectiveness. It has the disadvantage of leading us to believe that it is necessary to develop as many tools
as there are conditions for effectiveness, whereas in fact, one tool can be used to inter-relate information on
a large number of conditions, sometimes on all conditions at the same time. This path corresponds to Part
3.1.
—

The second path refers to the types of evaluation tools themselves; found in Part 3.2. Some tools are
introduced along with their key points of interest relative to the evaluation of support measures.
Certain limitations are also presented.

The tools found in Part 3.1 and Part 3.2 are not all on the same development level. Some have been used in
colleges, whereas others are provided as suggestions.
—

The third path consists in drafting a list of tools already developed in colleges over the last few
years. Part 3.3 summarizes the results of a survey sent to colleges in the Fall of 2005 on tools they
used for evaluating a support measure.

However, before examining the tools themselves, a few words of caution:
1.
2.

3.
4.
5.
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The value of a tool is directly linked to its intrinsic qualities, its appropriateness to the support
measure to be evaluated and the evaluation approach used.
When choosing an evaluation tool, we must take into account the data processing it will require. A
questionnaire with open questions can prove very revealing and quick to develop, but the handling
of the data could prove to be time consuming and make it difficult to generalize the different points
of view. In addition, a questionnaire that requires computer processing of the data presupposes that
such specialized and competent resources are available.
Regardless of which evaluation tool is used, it requires specific and appropriate administrative
handling. If we do not respect these conditions, there is a risk of skewing the data collected or
forgetting to collect other data (gender, program discipline, for example).
Choosing an appropriate evaluation tool does not guarantee the quality of the evaluation method:
this is particularly true from the perspective of an accurate diagnosis, the analysis, and the data
interpretation.
Having access to a large amount of data gathered using a variety of tools can be a pitfall. Handling
this data can cause delays and increased processing time for analysing and drafting
recommendations. Sometimes, the large amount of data can even blind us to the essential elements.

6.
7.

A large number of evaluation tools based on the perception of intervenors or students can provide
valuable data. However, these remain “perceptions” only and offer little indications on the results
generated by the measure.
A minimum validation of the content and clarity of a tool must be carried out, as mentioned earlier.

3.1 EVALUATION TOOLS BASED ON CONDITIONS FOR EFFECTIVENESS
This section of the document provides examples of tools to evaluate a given condition for effectiveness.
The table below is divided into three columns: The first lists the variables and conditions for effectiveness;
the second provides a list of tools considered useful in the evaluation of one condition or an entire group of
conditions for effectiveness; the third illustrates how the tool can be applied to the support measure.
These various tools are provided to assist you. For each variable and sometimes for certain conditions
foreffectiveness, several examples of tools have been provided.
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Table 7
Tools for evaluating the implementation based on CONDITIONS FOR EFFECTIVENESS
Evaluation criteria: variables and List of most frequently used Examples for applying the tool to the support measures
conditions for effectiveness
tools
Diagnosis
— relevant
— measured with a tool
— in depth

—
—
—
—

Group interview
List
Opinion questionnaire
Case study

—
—
—
—
—

Interview with evaluation team on the relevance of the diagnosis
Comparison of difficulties observed with those already identified during the problem analysis stage
Questionnaire for all intervenors on the quality of the diagnosis
Evaluation grid relative to the quality of the diagnosis
In-depth study of the difficulties for a student to succeed (observations, thoughts expressed out loud, video,
evaluation grid, discussions with the student) so as to clearly identify the problem

(Did the diagnosis generate the expected
results?)

—

(Was the diagnosed problem the “right”
one?)
Clientele targeted
— selection
— actual customers

— Summary on frequency of
use
— Reference sheet

— Systematic report on student attendance to compare the list of participants to anticipated list
— Evaluation sheet on attendance and perseverance relative to a support measure
—

— Summary on frequency of
use
— Form
— Opinion questionnaire
— Interview

—
—
—
—
—
—

(Was the participating clientele the one
targeted or the right one?)
Need for support
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Report on indicators of real commitment by the students
Form for requesting support from a measure completed by the participant, with justification
Student questionnaire on the level of recognition for the need for support
Interview with the student group concerning their recognition of the need for support
Interview with the evaluation committee on their evaluation of the need for support after using the measure

Evaluation criteria: variables and List of most frequently used Examples for applying the tool to the support measures
conditions for effectiveness
tools
Relevance of the measure
— Link to the problem
— feasibility

— Criteria-based evaluation
grid
— Expert judgments
— Group interview

— Evaluation grid to be completed by intervenors
— Rating the measure based on criteria, to be completed by team members
— Group interview with evaluation team and other intervenors
—

(Was the measure really connected to the
problem and was it feasible?)
—
Intervenors
(How to evaluate the contribution and
difficulties experienced by intervenors
relative to the measure?)

— Individual or group
interviews

— Individual or group interviews with evaluation team on their interest level, their motivation, the preparation,
and difficulties encountered, etc.
—

Students
— motivation, level of interest
— behaviour
— satisfaction
(How to qualify attitudes, motivation in
particular and student behaviour vis-à-vis
the measure?)

Coordination (How to evaluate the
contribution of the coordination)

—
—
—
—

Anecdotal stories
Questionnaire
Interview in small groups
Summary on frequency of
use
— Day-book
—

—

— Anecdotal stories
— Group interview
— Rating grid

— List of examples illustrating the contribution of coordination
— Group interview for members of the evaluation team
— Rating grid on the various aspects of the contribution

—
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—
—
—
—
—
—

List of examples that illustrate student commitment to the support measure and list of non-examples, if
necessary
Student questionnaire dealing with their level of confidence in the measure based on its characteristics
Questionnaire dealing with the level of student motivation, interest and satisfaction
Interviews with small groups dealing with the various aspects of the measure
Summary on the frequency of use of the measure
Day-book maintained by students in the class and updated at the end of each major stage of the measure

Evaluation criteria: variables and List of most frequently used Examples for applying the tool to the support measures
conditions for effectiveness
tools
Implemented means (How do we
evaluate the means used with the
measure?)
interventions
— Unfolding
— Link between means used
— Relevance of means used
— Realism
— Link to content and program
resources
— Realistic budget
— Support obtained
tools
— Relevance
— Collective character
— Physical site

— Questionnaire
— Group interview
— Summary on frequency of
use
— Questionnaire on difficulties
— Lists
— Day-book
— Rating questionnaire
— Group interview

— Questionnaire for rating purposes, to gauge satisfaction levels or relevance of the
interventions relative to the measure itself
— Annual tracking of measures
— Interview with student group relative to components of the measure
— Interview with evaluation committee
— Frequency of number of work hours demanded of students
— Questionnaire on difficulties encountered during the application of the measure
— List of budgetary constraints encountered
— Identification of support received and difficulties experienced by intervenors
during the implementation stage
— Rating questionnaire or interview on documentation and other tools
— Group interview on tools and their use by each of the intervenors
—

Tracking mechanisms/Follow-ups
— approach
— objects
— data collection
— adjustments

— Day-book
— Evaluation grid
— Group interview

— Day-book on the difficulties and successes observed along the way
— Evaluation grid based on the various aspects of the measure, to be completed by
intervenors
— Group interview on difficulties encountered
—

(Did the tracking tools provide relevant
information?)
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Evaluation criteria: variables and
conditions for effectiveness

List of most frequently used
tools

Examples for applying the tool to the support measures

Context (did the context have an
influence on the results?)

— Expert judgments
— Anecdotal stories
— List of effects

— Judgment on the effects of the context by the members of the evaluation
committee
— Anecdotal stories used to provide examples of positive and negative effects
— List of observed contextual effects
—

—
Direct consequences of the measure

— List
— Group interview

— List of consequences that were anticipated at the beginning of the measure:
quantitative results directly generated by the measure (rates, averages, frequency,
etc.); and qualitative results directly generated by the measure
— Interview with the evaluation team on the realism, degree of precision and
relevance of the expected results.
—

— Lists
— Group interview

— List of effects as expected detailed at the start of the measure: quantitative
influences of the measure on the success of studies or qualitative influences
— Interview with the evaluation team to discuss the realism, degree of precision and
relevance of the expected results
—

(Were the results expected directly from
the measure identified from the beginning
of the measure?

Impact of the measure on success (Were
the expected effects of the measure on
success in studies identified from the
beginning of the measure?
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The table above introduces tools relative to a set of conditions for effectiveness linked to implementing the
measure.
However, it does not deal with results generated by the measure. How should we collect these results and
with what types of tools? This is the subject of the following synthesis table. The tools are presented based
on three types of results: the direct results generated by the measure, the effects of the measure on success
and complementary or unexpected results. The tools listed also include qualitative and quantitative
indicators.
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Table 8
Evaluation tools for RESULTS generated by a support measure
Evaluation criteria: RESULTS
List of most frequently used tools
Results directly attributable to the
measure
– from a quantitative perspective

13

-Summary on frequency of use— Exam,
test, work, laboratories, training in the
workplace, simulation, problem situation,
etc13 — Observation grid — Portfolio —
Video

Examples for applying the tool to the support measures
— The frequency of use of a support measure and the characteristics of
users: One of the targeted results is that students use a new study
strategy
— Criteria-based report on the type of questions asked in the classroom
— Passing an exam (test, assignment, etc.) that validates the performance of
students relative to the support measure (for example, writing an abstract)
— Book of acquired learning
— Observation grid of students in real or simulated situations
— Production of a portfolio showing student level of performance at various
learning stages of the measure
— Observation of the performance subsequent to the viewing of a video

For each quantitative tool, results are expressed through rates, averages, and frequencies.
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Evaluation criteria: RESULTS

List of most frequently used tools

Examples for applying the tool to the support measures

— from a qualitative perspective

—
—
—
—
—

— Summary of typical errors made by students in actual situations,
subsequent to implementing the measure
— Successfully passing a post-test with the help of tools used in the
diagnosis stage: Results Plus, Student Plus
— Day-book maintained by students on their level of confidence in their
abilities (or other aspect)
— Self-evaluation grid relative to personal level of competence
— Questionnaire on motivation for the program
— Attitude scale regarding the program or college studies
— Self-evaluation by students of their own performance
— Expert judgments (teachers and others) predicting quantitative results on
student performance
— Project assessment reports
— Follow-up tools for former students
— Questionnaire identifying the use of study strategies (Results Plus,
Students Plus)

—
—
—
—

61

Summary of errors
Databases
Day-book
Rating grid
Questionnaire on a result targeted by
the measure
Attitude scale
Self-evaluation
Expert judgments
Questionnaire on study behaviours

Evaluation criteria: RESULTS

Complementary results observed
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List of most frequently used tools

Examples for applying the tool to the support measures

—
—
—
—
—
—
—
—

Criteria-based grid
Video
Expert judgments
Case study
Group interview
Training in the workplace logbook
Portfolio
Individual interview

— Analysis grid of student answers from the perspective of in-depth
treatment of information based on answers to an exam
— Analysis of the performance of a few students based on qualitative
criteria
— Criteria-based assessment of a measure relative to its contribution to one
or more of the targeted goals for the measure (for example, attentiveness
in class)
— Study of student performance from the perspective of integration or nonintegration of the results targeted by the measure (observed at a later
session)
— Interviews with small groups (or individually) on the use of the results
targeted by a measure in “studies”
— Criteria-based evaluation of the presence of specific results targeted by
the measure
— Interview with employers relative to results targeted by the measure
—

—
—
—
—

Open questions
Questions that elicit “comments”
Portion of an “informal” interview
List of comments

— When initially tackling a problem or a new measure, an interview or open
questions can prove interesting to explore the subject
— Open questions or comments are always relevant for any tool
— Informal or rambling conversations

The following characteristic applies to all the tools presented so far: they all relate to conditions for
effectiveness and results taken separately. In many instances however, what will be of interest to colleges
is the ability to use one or more tools that relate to all or most of all the conditions for effectiveness and a
portion of targeted results. This is illustrated in the table that follows.
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Table 9
Tools for evaluating a support measure relative to the overall conditions and results
Evaluation criteria

Tools of interest

Comments

All the conditions for
effectiveness connected
to the implementation

— Assessment of a
measure; outline of a
report on a measure
— Analysis grid on
conditions for
effectiveness of a
support measure (see
Appendix 2)

— In several cases, these end-of-project assessments
relate to a good number of conditions for
effectiveness.
— They very often rest on the perception of the students
and intervenors, but in most cases, they deal in a
lesser way with the direct results of a measure and its
impact on the success of college studies; this type of
tool can however, be easily transformed.
— This analysis grid specifically deals with all the
conditions for effectiveness of a support measure and
includes a verification of the results and the effects of
the measure, from the moment of its conception.

Results generated by a
measure

— Rating grid of a
measure

— From a quantitative
perspective

— Summary table based
on results

— From a qualitative
perspective

— Evaluation grid based
on results as integrated
into achieved learning
— Interview with group of
experts on qualitative
changes generated by
the measure

— Sample rating grid for a Cégep de Chicoutimi project
that touches up both types of results and takes into
account a great number of conditions for
effectiveness.
—
— A table summarizing the data obtained from a variety
of evaluation tools from the perspective of results
achieved see Stage 6, page 80, reflects all types of
results; however, it does not take into account
conditions for effectiveness linked to implementation.
— AA logbook for training in the workplace activities,
an evaluation grid of a comprehensive assessment, an
assignment, a laboratory, a problem situation, or a
test could be developed based on key results targeted
by a measure.
— This evaluation grid relates to qualitative results
only; it does not touch upon conditions for
effectiveness.
— This interview can relate to all the results targeted by
a measure; the choice of members in the expert group
is vital to maximize the benefits of this method.
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3.2 TOOLS FOR EVALUATING A SUPPORT MEASURE
The tables in part 3.1 provide a list of tools relative to each of the conditions for effectiveness. These tables
do not however provide any indication as to the potential interest and limitations of each tool within the
context of evaluating a support measure. In the first tables, the tools are associated with each condition
whereas they could very well be used to evaluate several conditions for effectiveness.
The table below tries to fill in these gaps. There are three columns: a list of tools, instructions on their
possible use as well as their limitations within the context of evaluating support measures. The tools are
grouped in families to get a better overall view; some are described more than once because they can be
used in various contexts.
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Table 10
Tools for evaluating support measures
Advantages and limitations

Tools

Potential use

Limitations

QUESTIONNAIRES for
— rating scales
— motivation
— opinions
— satisfaction
— perceptions
— self-evaluation
— follow-up

— collect information according to various conditions
for effectiveness: rating the components of a
measure, student perceptions of these components,
satisfaction regarding interventions or
documentation, questionnaire on student motivation,
or interest, or that of intervenors, etc.;
— collect information relative to changes targeted by a
measure from a qualitative perspective, for example,
on the changes generated by the measure (student
motivation for the program, which can be a result
targeted by a measure).

— most of the time, these questionnaires rest on student perceptions,
which can provide key indicators as to the unfolding of a measure;
— this type of questionnaire, based on perceptions, is less interesting
from a perspective of evaluating results;
— very often, these questionnaires target only those students who have
persevered until the very end of the measure;
— similar questionnaires can also be used for intervenors: in fact, these
questionnaires often take the form of an evaluation grid;
— a follow-up survey for employers can offer interesting indicators as
to student performance in the workplace and the effects of a measure
if questions asked deal with the results targeted by the measure.

INTERVIEWS —

— allow for an evaluation of a situation, a measure
based on an in-depth exchange with students or
intervenors. An interview must respect a relatively
stringent interview structure if we hope to reach a
cumulative perspective on the group.

— are time consuming;
— analyzing data taken from individual interviews is not always easy;
— the total number of individual interviews done is often very few;
they remain individual points of view that cannot be translated into a
group perspective. They can, however, be validated with the group.

- with one individual
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Tools
— with a group
— with smaller groups

SHEETS
Descriptive sheet
Summary on frequency of use
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Potential use

Limitations

— make it possible to obtain a group’s point of view on
various aspects of a measure at the same time. A
group interview must follow a good interview
structure that alternates between questions addressed
to individuals and those addressed to the group, if we
are to decrease the chance of contamination of
perspectives.
— present the advantage of large group interviews
(enrichment of points of view) while reducing the
effect of contamination.

— require less time than individual interviews; the interaction between
points of view can either stimulate or contaminate;
— this method is particularly useful from the perspective of evaluating
various aspects of the implementation.
— require less time than individual interviews;
— the selection of smaller groups must be made carefully to avoid a
concentration of similar points of view (for instance, all weaker
students in the same group)… unless we are systematically looking
for the points of view of sub-groups as a function of a measure (for
example: boys’ point of view; girls’ point of view).

— useful record particularly for identifying several
characteristics relative to a situation
— record used to determine frequency of use (class
attendance record)

— A descriptive sheet requires a great deal of accuracy in order to
avoid variables that are subject to interpretation. Not to be confused
with a rating scale
— This record provides useful indications on frequency of use, but only
on frequency (no information on motives, for example, which would
be included in the descriptive record).

Tools

Potential use

Limitations

DIAGNOSTIC TOOLS
Tools used for diagnosis

— this kind of tool is used to identify learning
difficulties experienced by students (learning
strategies, attitudes, etc.). There are many tools
available in Québec: the key is to match them to the
problem that has been identified;
— several of these tools have already been validated
(API (Individual pedagogical assistance) Results
Plus, Student Plus, etc.);
— the tools can be used as tests and post-tests.

— these tools must be well adapted to the particular situation and
applied according to precise instructions.

—

Survey or poll
— the survey or poll makes it possible to identify points
of view, difficulties and the opinions of a fairly large
population (first year students, first session students)
more often than not in an exploratory perspective.
The survey generally takes the form of a
questionnaire.

Case study
— case studies allow for an in-depth study of one or
more student cases, carefully chosen, to grasp the
complexity of a phenomenon or a result. This tool is
useful when diagnosing a problem situation,
evaluating the use of methods taught or evaluating
why a measure does not fully deliver results.
.
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the survey or poll implies defining a sample group if we wish to
generalize our results;
— a sample group is not always feasible if we wish to respect the
characteristics of the targeted population. However, it is not always
necessary to generalize the results;
— given the size of the sample most often targeted, this type of tool
requires a lot of time.

— a case study is very time consuming and difficult to apply to a large
group.

Tools

Potential use

Limitations

Expert judgments

— allow for a refined, subtle and in-depth analysis of a
situation to be evaluated. Experts must be chosen
with care, be sufficient in number (3 or 4) and must
all use the same basic criteria
— can be used as a complement to a quantitative
analysis or to data collected through a questionnaire.

— we usually have access to a limited number of experts.

FOLLOW-UP TOOLS
Transmittal grid or follow-up for
clientele from a qualitative
perspective

— this type of tool corresponds to a criteria-based
evaluation grid using precise criteria that focus on
the progression of one or more students. It is very
useful for carrying out individual supervisory
meetings.
— this type of follow-up is often used to gauge the
effects of a measure over the longer term. Individual
interviews are the usual procedure followed.
— a type of tool to generate feedback on the content
and the means used in a meeting. Improvements to
interventions can thus be identified.

— the grid must correspond to the results targeted by one or more
measures.
— it is not easy to conclude, following a long-term follow-up, that the
results are directly attributable to the measure being evaluated
— interesting tool from the perspective of improving the
implementation, insofar as the criteria are closely linked to
evaluation conditions for the measure;
— not a very useful approach from the perspective of evaluating
results.

Evaluation of tutoring-type
meeting or supervision

.

FORMS
—to request support or to
register for a measure
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— a request for support form helps determine the
student’s motivation for wanting support. Very
interesting from the perspective of recognizing the
need of support.

— students are not always conscious of their difficulties and may not
have the vocabulary to verbalize their needs

Tools

Potential use

Limitations

— Contractual

— a contractual form makes it possible to put student
commitment into context relative to the measure; to
identify the motives for support and provide a
valuable reference point for evaluating student
commitment.

— students are not always aware of their difficulties and may not have
the vocabulary to verbalize their needs

GRIDS
Rating grid
Observation grid

— evaluation tool based on precise criteria, asking
respondents to make a judgment on the criterion in
question: rating can be done using a scale,
agree/disagree, satisfied/dissatisfied.
— evaluation tool based on precise criteria used to
observe a situation, a performance.

— generally less useful for evaluating results;
— tool based on the perceptions of respondents.
— Interesting tool for evaluating results; demands meticulous
preparation of criteria and a common understanding when there are
several observers.

TOOLS EVALUATING
STUDENT PERFORMANCE
RELATIVE TO RESULTS
TARGETED BY THE
MEASURE
Mainly quantitative aspects
Exams, assignments,
laboratories, training in the
workplace, simulations,
problem situations, video (and
other related tools)

— these tools make it possible to verify the ability of
students to use the support measure or to respond to
various tasks that require the acquisition of the
components of the support measure.
— the difference between an exam and a test, as we see
it, is that a test has been validated (test on
motivation, on the feeling of competence).
— these tools can be used as tests and post-tests.

— these means work well when the support measure relates to a skill, a
learning strategy, a particular competency; it is less relevant when it
moves away from these components. For example, measures that
support school career counselling
— the number of tests is relatively limited.
— the tests are not always perfectly adapted to the measure being
evaluated.
— the context for using the tests must be carefully validated (for
example, a test that was designed in the U.S. and used in Québec,
despite a good translation)
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Tools

Possible use

Limitations

Mainly qualitative aspects
The portfolio
Case study
Expert judgments

— allows for an evaluation of the progression of student
performances or accomplishments at various
moments during training, before and after the
support measure.
— case studies provide an in-depth view of one or more
student cases, carefully chosen, to grasp the
complexity of a phenomenon or result. This tool is
useful when diagnosing a problem situation,
evaluating the use of methods taught or evaluating
why a support measure does not fully deliver results.
— allows for a refined, subtle and in-depth analysis of a
situation we wish to evaluate. Experts must be
chosen with care, be sufficient in number (3 or 4)
and must all use the same basic criteria
— Can be used as a complement to a quantitative
analysis or to data collected through a questionnaire

— requires good follow-up for it to be retained;
— it can be difficult to find equivalent tasks to determine if there has
really been an improvement in student competency.
— a case study is time consuming; it is difficult to apply it to a large
group.
— the number of experts to whom we have access is usually limited;
— this type of tool requires a considerable amount of time for
preparation and analysis.

OPEN QUESTIONS

— Allow for the collection of unexpected or
unanticipated points of view

— The generalization of the point of view to a group is challenging and
the compilation of expressed points of view is more laborious.
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Tools

Possible use

Limitations

FOLLOW-UP TOOLS

— allow for follow-ups with the student body, groups,
sub-groups or even individuals;
— these tools can be developed locally or available
national systems can be used.
— This type of file can include qualitative and
quantitative data.

— follow-up on re-registrations, rate of course drop-outs, averages,
graduation rates, etc.;
— national systems are not always adapted to the type of follow-up to
be made;
— using these tools for follow-ups is time consuming and meticulous
work.
— the compilation of quantitative and qualitative data requires a very
systematic follow-up.

Mainly quantitative results
Databanks and databases

Follow-up systems for the
student body
Mainly qualitative aspects
Student follow-up sheets
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This list of some forty tools is not exhaustive. It does however bring to light a good sampling of tools that
can be developed. It is likely to stimulate intervenors with regard to possible tools. It also opens up paths
that could be used to adapt the tools to the support measure we wish to evaluate.
It is also interesting to see the degree of precision in naming the tools. For example, it is much more useful
to indicate we are using a “questionnaire on interest level” rather than simply a “questionnaire”. This type
of practice provides improved opportunities for exchange and cooperation between colleges.
Finally, Appendix 8 presents some tools that were developed within the PAC (programme de Passage au
collégial) initiative. These tools, one may recall, must relate to the evaluation plans for the measure as
shown in Appendix 7. This will allow the reader to see how some tools can be adapted to suit a particular
measure. There is an analysis grid included, a clientele follow-up sheet, a questionnaire on reasons for
dropping out, a questionnaire on the level of satisfaction, and an outline for rating the measure.
3.3 EVALUATION TOOLS FOR SUPPORT MEASURES DEVELOPED BY COLLEGES
Developing a good evaluation tool for a support measure can take time: the initial design, the elaboration,
minimal validation, and modifications after initial use, application, and data processing methods.
Perfecting a quality evaluation tool requires all these stages. This is probably why so many people tend to
look for quality tools that are already in existence.
The taskforce used this context when it surveyed colleges in the Fall of 2005. The outline that served as
the basis for this investigation can be found in the appendix.
Some twenty colleges responded to the taskforce and sent over one hundred files describing different tools
that are currently in use, or that were used in the past for evaluating support measures. The tools are
varied and touch upon a number of subjects: assistance in French, learning centres, the overall support
plans, tutoring, student supervision, career counselling and diagnosing difficulties encountered, study
techniques, welcoming sessions and perseverance within the scope of implementing certain support
measures.
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The form that these tools or learning instruments take may differ, but a certain grouping allows us to note
that the questionnaire addressed to students or intervenors seems to be the preferred tool. We received over
30 samples. Also included were a variety of follow-up files, databases, assessments, various types of
statistical tables and handbooks designed for professors and moderators working on evaluating measures
that support success.
The table in Appendix 9 that covers about 20 pages lists all the tools identified by colleges. Some may
seem less directly connected to the evaluation of a support measure; they have been included anyway
because the institutional context may give them an added evaluation value of which we are unaware.
The first column lists the tools by subject (assistance in French) that related to the type of tool
(questionnaire); in the second column, we have the name assigned to the tool by the college. The following
ten columns provide data on the evaluation criteria (conditions for effectiveness and results) covered by the
tool. In this respect, it is important to note that this data is the fruit of a summary analysis of each tool
made by the members of the taskforce and that, in this sense, it contains a certain degree of uncertainty. It
is possible that the authors and users of the tools have given them slightly different attributes. The 13th
column provides the name of the college and the resource person to contact for additional information. The
14th column, entitled copies indicates if a tool is available on the Internet at the websites of Carrefour de la
réussite or CAPRES, and the 15th column lists the recipients initially targeted by the tool. When this list of
tools was being assembled, colleges were invited to provide a description of the tools and include their
comments on how they rate them. These comments can be found in the 16th column and offer keen insights
into the tools themselves and their context of use.
The Internet website mentioned above also includes a table that classifies the tools by type (for example,
questionnaires, databases, etc.).
Members of the taskforce would like to thank the colleges and those who so generously agreed to make the
tools used in their institutions available to the colleges in the network.
Conclusion to Part 3
One of the major expectations of colleges relative to the evaluation of support measures is the availability
of tools. This chapter offers a list of tools already available in colleges and lists the key subjects on which
they focus. They also clarify aspects that are less well covered by existing tools based on the frame of
reference for evaluating support measures recommended in this document.
We consider this information is useful to colleges for three key reasons: it provides them with information;
in this respect, it represents another step toward setting up a network of mutual assistance relative to the
evaluation of support measures; and lastly, colleges can better identify new developments to strive for in the
evaluation of support measures.
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4.

INSTITUTIONAL STRATEGY FOR EVALUATING SUPPORT MEASURES

Throughout this document, certain subjects were deliberately overlooked in order to focus on
evaluation methods for support measures and corresponding tools that enable colleges to perform
successful evaluations. It is now time to consider what is at stake relative to institutional strategies
in the evaluation of measures supporting success.
It is important for colleges to evaluate support measures from a global perspective, evaluating the
success plan as well as the overall evaluation activities within the institution. It is understood that
not all colleges will proceed in the same fashion, nor follow the same sequence of events;
certainly, their context differs and the choice belongs to each institution. Therefore, we are not
attempting to propose a unique action plan.
Nonetheless, although strategic choices and decisions differ from one institution to another, the
task force considers it relevant to identify certain issues at stake; regardless of the decisions taken,
the colleges must examine these questions.
The issues at stake have been divided into two categories: The first relates to conducting the
evaluation of support measures in the college; and the second deals with the institutional
leadership relative to the evaluation of support measures.
4.1 CONDUCTING AN EVALUATION OF SUPPORT MEASURES WITHIN THE COLLEGE
Colleges have choices to make as regards the evaluation of support measures. They must answer
questions such as "How many support measures will be evaluated yearly? Is it better to evaluate
fewer measures and keep more time for interventions? Is it better to evaluate a support measure
based on one or more objectives? Who will assume responsibility for evaluating the measures?
How can evaluating measures contribute to the evaluation of the success plan?”
When a college provides answers to these questions, while planning which methods to use to
evaluate support measures, it establishes the basis of an evaluation strategy: It chooses the
objective or objectives targeted for evaluating support measures, spreads the evaluations of a
whole set of support measures over a few years, defines responsibilities and positions the
evaluation of measures within the framework of its plan for success.
Each one of these questions calls for recognition of what is at stake and a few possible answers.
Number of measures to evaluate
In several colleges, measures supporting success were developed in a number of programs of study
and services. Several measures were also implemented in a number of programs of study; and
similar support measures may have been established in a variety of programs.
Given this situation, where do we start and how many measures do we evaluate at the same time?
Certain indications can help clarify these choices:
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—
It is important to remember that the evaluation of a support measure is a continuous
process that spans several years. Once the evaluation of a measure is undertaken, it will lead to
improvements that must be followed up on and evaluated;
— When the same measure is used in several programs (for example, peer tutoring), it can
benefit from a certain creative synergy that can save time and energy, particularly in the
design of evaluation tools and the determination of processing methods. However, we
must be vigilant and open to the specifics of each program;
— A college can also rely on the evaluation of support measures that are transferable from one
program to another, from one service to another; this calls for a meticulous choice of
transferable and adaptable measures;
— We can try to evaluate a diversity of measures within several programs or services. Several
teams are therefore mobilized in the evaluation of support measures. The motivation is
twofold: One measure will be improved within several programs or services on the one
hand, and on the other, the evaluation processes may be enriched from one program to
another. In theory, it would be excessive to evaluate 10 support measures within a single
program while only evaluating five in the rest of the college;
— Within the same program, it is desirable to evaluate a support measure on both results
and conditions for effectiveness at the same time, rather than evaluate results one year,
then the effectiveness of implementation conditions the following year: This makes the
process seem less redundant to the participants. However, as already noted, it may not
be necessary to evaluate all conditions at the same time, nor evaluate all targeted
results in-depth;
In addition, the number of measures to be evaluated depends on the time and resources available; some will
argue that a certain amount of time must also be put aside for interventions … We must not simply
evaluate! This is the subject of a second question.
Balance between intervention and evaluation
Based on the conception developed in this document, the evaluation of a support measure is an integral part
of an intervention: To design a support measure based on effective conditions means designing it to
achieve the best possible results. Examining the results and conditions for effectiveness of the
implementation means preparing a “better intervention”. Just as the evaluation of learning is considered an
integral part of teaching, the evaluation of support measures is part and parcel of interventions.
However, many fear that the evaluation of a support measure is detrimental to interventions with students.
This concern is justified: When a tool is under development, no interventions are taking place. Two
comments should be made here. On a yearly basis, it is true that time spent on evaluations can reduce time
allotted for interventions. However, over a period of years, the quality of interventions will improve as a
result of evaluating the measures. Using tools already in existence rather than developing new ones also
simplifies the evaluation process required for the initial evaluation.

Apprehension concerning evaluations and the time they require is sometimes due to the demands
of drafting a report. It is important to distinguish between the evaluation itself and the report.
Resistance to drafting an elaborate evaluation report, often seen as a strictly administrative task,
undoubtedly generates more reactions than the evaluation process itself. A briefer report, focused
on essential points, helps reduce this resistance and leaves more time for interventions.
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When all is said and done, it is a question of establishing a balance between interventions and
evaluations. The following considerations will help establish this balance: the number of support
measure selected to evaluate, the number of variables and conditions for effectiveness on which
the evaluation is based, the nature and number of tools to use, the degree of desired accuracy in the
evaluation, and the type of reports to draft.
The team designated to evaluate support measures
Performing an evaluation is a task that requires specific competencies. The same is true for the
evaluation of support measures. Consequently, the evaluations are to be managed by an expert who
has access to specific services (office of the registrar, data processing, etc.). It is vital that this
person not work in isolation but rather in conjunction with an evaluation team. This ensures a
better grasp of the program, the support measure, and its application, and helps avoid being
perceived as a censor. The evaluation team led by this expert may call upon ad hoc resource
persons, if required during the course of the evaluation process.
Team evaluations enrich the diversity of viewpoints, facilitate an objective analysis, and increase
task sharing; the experience acquired by a whole team is more easily transferable from one
measure to another. The evaluation team can vary from one measure to the next within the same
program even if, ideally, a few members from the previous evaluation team should take part in the
second evaluation.
Although evaluations done by a team seem to be the ideal solution, there are time constraints. The
greater the number of team members, the greater the amount of time needed to evaluate.
Therefore, if we are evaluating three measures in one program, this increases the time required.
Given the interest in teamwork, we can try to reduce the multiplication factor of the tasks through
the following means:
— Choose an evaluation team with fewer members (for instance, three members only), but call upon
the services of ad hoc resource persons, if needed, to accomplish a specific task; for example, the
team could be made up of two teachers and an educational advisor and they could sometimes call
upon the ad hoc services of the guidance counsellor, the person providing API (Individual
pedagogical assistance); or a second session teacher for that portion of the evaluation that concerns
him;
— An experienced person such as an educational advisor who is a member of the evaluation team makes it
possible to speed up the evaluation process and to transfer the acquisitions from one program to another
and from one evaluation process to another.
Several colleges chose to create a “committee for success” that generally answers to the Commission des
études or the Academic Administration. This committee can assume responsibility for implementing the
evaluation of support measures; it can form a sub-committee to evaluate the measures themselves. Even if
such an approach implies certain constraints (for example, an increase in tasks and pressure during
negotiations), the benefits are appreciable: collective reflection on the evaluation approach and methods,
pooling of experiences and tools, adaptation to the various programs, multi-program evaluation planning,
link between the evaluation and the plan for success, etc. It promotes a kind of interaction between
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reflection and action as well as between individual action or action dictated by the program and that of the
institution. Lastly, it allows the evaluation of support measures to play the role it should: a valuable
contribution to the quality of interventions geared towards the success of studies.

Whatever the choice made by colleges relative to the preceding questions, another decision needs
to be made and that is, appointing one or several persons responsible for the evaluation of support
measures. This can be an administrator, an educational advisor, or even both insofar as their roles
are clearly established. Awareness of this nomination by all staff members gives an official stamp
of approval to the tasks undertaken in the framework of evaluating support measures: They are
impossible to circumvent and persons in charge will ensure the follow-up. This type of nomination
single-handedly contributes to the implementation of a culture of evaluation for support measures.
This logic is also valid when a college has chosen to set up an evaluation committee for support
measures.
Choosing the objectives

From the very start of the evaluation process and based on what we are proposing in this
document, the college must choose the objective targeted in the evaluation of a support measure.
This is the preliminary stage described in section 2.2.1. Two situations can arise in such a case:
One, a college can choose to target two objectives in the evaluation of one measure, whereas
another may choose to target only one objective. In this last scenario, the following question
arises: Is it better to start with the objective “improve the implementation” or the objective
“identify probable results”?
There is no formula for answering this question, however the following thoughts may help
enlighten colleges in their decision making process.
—
When a measure has been developed based on conditions for effectiveness, its implementation will
probably not cause any major difficulties. In such a case, a college can perform an in-depth evaluation of
the results, which does not prevent it from summarily examining the viewpoint of participants on the
unfolding of the measure (for example, simply identifying the difficulties or anomalies that emerge from a
group interview);

—
If a support measure was implemented a few years ago, even if its design was not based
explicitly on conditions for effectiveness, it can be presumed that its “operation” was progressively
“smoothed out”. The same reasoning applies to the situation described above;
—
When a support measure has only recently been implemented and without regard for
conditions for effectiveness, it is beneficial to study its implementation in depth, which does not
preclude a summary view of the results achieved;
.—
A similar recommendation is called for when intervenors detect important anomalies in the
implementation process; better then to devote more energy to the implementation, while only glancing
summarily at the results;
—
In many cases, the results will be examined and if considered valid, used to assess the need to
improve the implementation. Conversely, if results fall short of expectations, specific weaknesses in the
implementation will be examined.

You have no doubt noticed that we distinguish between in-depth evaluations and summary
glances. During the planning stage, we choose either the objective “to evaluate the
implementation” or “to evaluate the results”. However, all support measures include an
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“implementation” and a set of “results”. Choosing an objective means choosing to evaluate in
depth. Additionally, the data remains available for summary looks at other aspects and, in this
way, offers valuable information on the measure that can be used for a future evaluation.

In reality, most colleges choose both objectives when they undertake the evaluation of a measure.
In this case, a similar logic also applies. While targeting the objective “to improve
implementation”, it may be noted during the evaluation that the implementation did not meet
expectations or that major difficulties were encountered. In such a case, a decision may be made
to spend less time on evaluating results. Alternatively, an in-depth examination of results could be
undertaken to validate the actual impact of the measure and proceed to a study of its
implementation. Conversely, it could be noted that the results achieved are exceptional in quality.
In such a case, it may not be necessary to evaluate the implementation any further. A simple
interview with the principal intervenors could be used to identify difficulties and successes to
improve the measure. In short, as indicated earlier, the choice of objective in evaluating a support
measure is not final at the onset of the measure. It can be adapted along the way.
Interaction between the development of a measure and the evaluation method
When a support measure is introduced, when should its evaluation begin and who should be doing
it? Ideally, both should be done at the same time and by the same team. The more the team
responsible for developing a measure is tuned in to key components for evaluation, the more the
support measure will benefit from the evaluation and the more the evaluation itself will be
facilitated.
The following comparative table illustrates the interaction between the two processes
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Table 11
Interaction between the development of a support measure and the evaluation method for
this measure
IMPLEMENTATION STAGES OF A MEASURE SUPPORTING SUCCESS
1Choose the appropriate measure based on a valid diagnosis
2Develop the measure according to its attributes: expected results specific to the measure,
coordinated means, expected impact on academic success
3Choose the information collection mechanisms
4Implement the measure supporting success
5Begin collecting information on the measure (refer to stages 3 to 5 on opposite page)
6Evaluate the effectiveness of the measure (refer to stage 6 on opposite page)
7Carry out the changes required to improve the measure for a later implementation (refer
to stage 7 on opposite page)

STAGES IN THE EVALUATION PROCESS OF A SUPPORT MEASURE
0Choose the objective targeted in the evaluation of one or more measures, taking into
account the appropriate evaluation method
1Review or define the expected results of the measure
2Determine an evaluation plan for the support measure
3Gather information that is relevant to the targeted objectives
4Identify complementary or unexpected information
5Analyze the data collected
6Proceed with the evaluation itself
7Ensure a follow-up to the evaluation
This bridging of the two methods described in the two sections of this document – one that deals
with conditions for effectiveness of support measures and the other that deals with a general
method of evaluating support measures – is intended to show just how much they overlap. This is
not surprising since it has been suggested that concerns about support measures be integrated from
the start based on conditions for effectiveness. The main overlapping points are:
— Stages 3, 5, 6 and 7 of the implementation correspond to stages in the evaluation approach;

—
When developing a measure based on conditions for effectiveness, the results directly
generated by the measure as well as its impact on the success of studies are explicitly outlined; this
corresponds to stage 1 for evaluating the measure.
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The recommendation to carry out the evaluation of the measure at the same time as its implementation can
influence the scope of the tasks present during initial implementation. Developing the evaluation plan and
the evaluation tools immediately following the development of the measure is an important effort for
measure designers and those responsible for its implementation. From this comes the interest in working in
teams and sharing the workload. It may be preferable to perform a summary evaluation during the first year
(principal results and key components of the implementation) and to evaluate in greater depth at a later date.
Evaluating support measures and the institution’s success plan
Colleges must undertake evaluations of their institution’s plan for success. In this respect, they must have a
clear conception of how to evaluate their plan.

The frame of reference developed in this document to evaluate one or more support measures can
be a source of inspiration for a college relative to its institutional action plan. Although there are
several differences relative to the evaluation of an institutional plan and the evaluation of a
measure, there are also many similarities. In both cases, there are expected results (targets and
results); in both cases, there is a need for an evaluation plan and an evaluation approach; in both
cases, there is a need to follow-up with the clientele; in both cases, evaluation tools must be used.
Overall, the distinction between the implementation and results can constitute a frame of reference
that is just as relevant for the evaluation of the institutional plan for success as for the evaluation of
a support measure. In short, the evaluation approach for a support measure, with some obvious
adaptations, can be a source of inspiration to develop and conduct an evaluation of its institutional
plan for success.
In theory, most if not all support measures, are an integral part of the institutional plan for success.
Evaluating each of these measures and the support measures as a whole is definitely part of the
evaluation of the institution’s action plan. The moment a college evaluates a significant number of
support measures, it evaluates a sizable portion of its institutional plan. This statement is even
more true given that certain colleges have chosen complex support measures (first session
pedagogy) that sometimes correspond to the evaluation of a training session.
Potential pitfalls
The questions we have raised above lead to action plans and directions to follow. The task force
considers it worthwhile to mention a few potential pitfalls inherent in an evaluation approach for
support measures. For each one, a few potential solutions are offered.
—
Accessing data. Problems accessing data or the absence of quality data-processing tools needed to
ensure follow-ups with the clientele risks jeopardizing the evaluation. The data is often available in
databanks or processing systems, but accessing it is not simple and systems are not always user-friendly;
moreover, the amount of data available sometimes makes it difficult to give essential elements the
prominence they deserve.
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—
The framework and limitations of evaluations. The evaluation process is a delicate one,
particularly when dealing with improvements. From the moment of its implementation, the
evaluation process leads to an analysis of its implementation and results, successes as well as
difficulties. The conclusions reached can be delicate: Replace the current resource person,
improve supervision by the manager, double the resources assigned to the project. These
recommendations can be problematic for management. If they are ignored, they can be
demotivating; however it may be impossible to implement them given unavoidable constraints. In
other circumstances, implementing them can also be demotivating or deter another person from
becoming involved in the project. When an evaluation approach is implemented, it is important to
clearly establish the fields and inherent limitations (for example, the evaluation of a support
measure cannot be associated with evaluating personnel). The framework and limitations of the
evaluation must be explicit from the very start of the process.
—
Evaluations and budgets. Intervenors may worry about conveying information on “their
support measure” within the framework of an evaluation process, for fear of losing valuable
financial subsidies. Although, in the majority of cases, this is not what is at stake or not the
intention.
—
Perfectionism. One of the pitfalls in evaluating a measure is to overreach when identifying
evaluation tools and results to evaluate. Insisting on perfection can cause a slowdown and add
weight to the process making it seem daunting. To accurately target all the expected results of a
measure does not necessarily mean they must all be evaluated in-depth the first time around.
Wanting to delve deeper into "all the conditions for effectiveness" can also be a pitfall.
—
Increase in workload. A great number of intervenors see evaluations as a weighty process adding
to their existing workload. The evaluation is however, an integral part of any action that seeks to be
effective. Without an evaluation, the same errors in behaviour can be repeated over and over again. An
evaluation on a limited number of objects, the use of well adapted tools, an insistence on the production of
synthesized data rather than long reports, sharing the workload in teams; these are all means of simplifying
the process. In addition, it is clear that allocating professional or technical resources is another way to
avoid increasing the workload.

— Administrative “controls”. The perception described above can often be magnified by the fact that
evaluation is seen as an administrative process rather than inherent to the implementation of a
support measure. This perception is solidly anchored and reinforced by the fact that requests for
evaluating the success plan, together with “ambitious objectives”, come from “outside” the
institution. However, not working in a vacuum, ensuring that what is undertaken achieves the best
possible results for students, and “seeing” the results of actions are values shared by all intervenors.
— An unfavourable bias against quantitative data. Quantitative data is not always well received by
intervenors. However, it is unavoidable in the evaluation process of a support measure focused on
implementation and results. Although it may be impossible to ignore, quantitative data must never
be seen as an end in itself. One interesting approach is to supplement quantitative data with a
qualitative process like the one based on expert judgment. This type of judgment provides data that
is “refined”, subtle, complementary, and very informative. It is however necessary to remain
vigilant as regards generalization based on case studies or examples and to avoid the temptation of
invalidating quantitative data obtained.
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—
Depth and drawback of intuition. One of the strengths of intervenors is their ability to intuitively
find solutions based on in-depth knowledge of their students and the daily situations encountered.
However, intuition is also one of the dangers of the proposed evaluation approach: When intuition guides
the choice of means used, there is a risk of bias in the diagnosis as well as the identification of results and in
particular, evaluation mechanisms. The work of the person in charge of the evaluation process is likely to
counter this drawback. When it comes to the relevance of means used, this same intuition can create a
strong resistance in the examination of possibilities based on data collected. It would appear that the more
the intervenor in question takes part in the overall evaluation process, the greater the receptivity to change.
It is possible also to include them within a second evaluation that deals more specifically with these means.
—
The time between the end of the measure and access to the evaluation data. Another pitfall
concerns processing. Processing the data collected using a variety of tools and rearranging it into useful
tables are demanding tasks. If the time between the end of the measure and the handing-over of results is
too great, the perceived relevance of their analysis diminishes. This is even more so if the data is not
processed and analyzed before the next implementation. When this occurs, the evaluation process itself will
be placed in doubt.
—
Demobilization regarding the evaluation process. This is a potential danger when tackling the
evaluation of a measure. An evaluation based only on results can mean that the evaluation process will
only begin when results are available, i.e., sometimes well after the end of the measure. In this scenario, the
intervenors may not feel very motivated to undertake an evaluation of the measure. If we think the results of
the measure will only be available at a later date, it may be wise to start the evaluation with the objective
“to improve the implementation “during the actual establishment of the measure.
—
An abundance of student questionnaires. When evaluating several support measures in an
institution, there is a real risk of asking the same students to complete a variety of questionnaires. These
requests can end up irritating students. It is vital to clearly explain the process to them undertaken by the
college as well as the relevance of their cooperation.
—
Team analysis. Data analysis is a crucial stage. The task force recommends that it be carried out in
a team — a small one if need be— in order to promote objectivity and stimulate the search for alternative
solutions.
This list of dangers is not exhaustive nor are the suggested means magical solutions. Nonetheless, these
principal pitfalls must be taken into account when colleges set up their evaluation process.
One of the dangers not yet mentioned is resistance to any evaluation process. This will be discussed
separately in section 4.2.
The evaluation of support measures and collaboration between colleges
The proposed evaluation process implies certain requirements even though the intention of the task force is
to offer a simple, documented, instrumented, and feasible process. In this context, it is highly desirable that
colleges exchange support measures that have been evaluated and that produce results: These measures
should be distributed as well as their context of use, conditions for effectiveness, direct results and impact
on success, strategies used, etc. This would benefit all the colleges by alleviating their workload and
enriching reflections and actions throughout the entire college network.
The relevance of this collaboration between colleges is self-evident. So is the establishment of an exchange
network between colleges, whether this takes place through exchanges with the Academic Administration,
advisors or other intervenors.
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First section conclusion
This first section raised a number of “existential" questions relative to institutional strategies and the
evaluation of their support measures. These choices were presented one after the other as if the answers
were independent of each other. However, this is not so, since it is the choices and their coherence that
make up the essential characteristics of an institutional strategy relative to the evaluation of support
measures.

4.2 INSTITUTIONAL LEADERSHIP
To begin with the evaluation of support measures cannot be an isolated file in the institution, in the
hands of an educational advisor or administrator for example. The use of evaluations must be the
result of an institution’s belief, willingness and subsequent action; evaluation must play a welldefined role within the institution
Three key arguments that support our point of view:
—
Evaluation is a complex and sensitive issue. It is in the best interest of colleges to carry out the
evaluation of support measures in keeping with the values they promote: Evaluating for better
management? Evaluating for improvement? Evaluating for accountability purposes?
—
Clear instructions and an adequate follow-up on the evaluation of support measures are factors that
affect mobilization levels and the motivation of those who implemented the support measures and those in
charge of the evaluation.
— The way in which the evaluation of measures is introduced and supported by management, has a key
influence on the motivation of intervenors and their taking charge of the evaluation process. A college can
introduce the evaluation of support measures in response to an external request: The evaluation process
then risks being seen as an administrative process or as an opportunity to “put on a good show for the
audience”. Conversely, the evaluation process of a support measure can be introduced as a necessity to
improve the learning and success of the greatest number of students. It is through these evaluation
processes, among others, that the college can justify itself to an external organization, if necessary.
Obviously, a mixture of these two positions is the reality for most colleges.
It does not matter what form this institutional leadership assumes in each college, it is important to avoid
sending mixed messages. On one hand, a message that stresses the importance of evaluating support
measures introduced alongside yearly objectives and mandates; on the other, a message of indifference
when it comes to supporting participants, following up on actions and decisions as well as freeing up
resources to support the evaluation. This leadership is expressed through clear guidelines, appropriate
resources, a follow-up on measures and their evaluation, and daily interest shown in the work done by
intervenors.
Another important area for the institution to act is in resistance to evaluation. Whether we like it or not,
there are fears associated with evaluations. These fears are legitimate when the tenets and outcomes are not
clearly understood. A culture of evaluation within an institution is a key ingredient in the successful
evaluation of support measures. The more institutional messages are clear and specific as concerns
evaluations, the less will be the fears relative to the evaluation of support measures. It is not the exclusive
responsibility of those in charge of the evaluation of a support measure to convey this institutional message.
It must be reaffirmed and adapted to the specifics of the evaluation, but the institution must first and
foremost convey the message.
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This rationale, relative to the role evaluation must play in the institution also applies to success. Using the
same logic, the evaluation of support measures in a college may have difficulty assuming its legitimate role
if the place assigned to success is not clearly defined. Certainly, the evaluation of support measures
contributes to the development of a culture of success as well as a culture of evaluation.
The feeling of belonging to an institution that cares about success and evaluations is important for
intervenors: They do not feel they are acting alone with regard to the challenge of success. The need to
achieve “ambitious” objectives related to success can seem impossible for someone preoccupied by a single
measure who is also intervening with students. When actions are linked to a program, the Direction des
etudes or the clearly expressed values of the college, feelings of isolation and solitude are minimized.
When experiences and tools are shared at the institutional level or better yet, among several institutions, the
feeling of contributing to a shared project is stimulated.
Part 4 conclusion
The development of clearly defined institutional strategies helps avoid many pitfalls in the evaluation of
support measures. As such, this strategy is an important demonstration of institutional leadership even if it
is only one of the ingredients.
Institutional leadership does not happen without resistance or difficulties. This leadership is however
impossible to circumvent. College management personnel have fine-tuned their skills over the years to take
into account this resistance and the difficulties encountered.
The benefits of a clearly stated institutional leadership relative to the evaluation of measures supporting
success are many: a contribution to the culture of success and that of evaluations, an increase in the rates of
success in the institution both in the number of graduates as well as the quality of training, commitment of
those engaged in the process of change and improvement, and a coherent approach that helps avoid pitfalls
in evaluating support measures. These are some of the appreciable potential benefits for a college.
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CONCLUSION
In reaching a conclusion for this document “The evaluation of measures supporting success”, it is
worthwhile to position the potential contributions of the work carried out. The challenge was to equip
colleges with the tools they need to perform the necessary evaluations on measures supporting success. The
goal was to find a simple, flexible, effective, and instrumented approach.
The first part of this document, submitted to colleges in April 2005, hoped to provide a precise conception
of a support measure, a key component in any support plan. This conception was based on clearly defined
critical attributes that allow for the accurate definition of a support measure and other activities that target
success in college. This explicit conception was made operational in the form of an evaluation grid to assess
the nature, potential, and value of a support measure. This grid helps to establish fundamental ingredients
related to evaluation at the start of the development of a measure.

The second part of the document contributes to the evaluation of a measure supporting success. It
develops a general evaluation approach, applicable to a broad diversity of measures. The task force
chose to document each stage of this process: Although the documentation enriches the tools
available for colleges, it also weighs down the presentation of the approach that in itself only takes
up two pages. However, it is not enough to only provide an approach. Nor would it have been
appropriate to allow each college to develop the documentation to carry out the proposed process
in isolation
The colleges also wanted to have various evaluation tools in hand. Two suggestions are offered here. The
first deals with potential evaluation tools relative to each condition for effectiveness of a measure. In
several cases, these tools are described along with their strengths and limitations. The second suggestion
deals with a collection of tools that was carried out among colleges in the fall of 2005. It provides a list of
all tools, as well as some of their characteristics as identified or presented by some 20 institutions.
Moreover, the majority of these tools should soon be available through the websites of the Carrefour de la
réussite and CAPRES.
Beyond the documented evaluation approach and corresponding tools, this document contributes to the
explicit conception of an evaluation for a support measure. The proposal distinguishes the evaluation from
the implementation of a support measure, the evaluation from the direct results generated by a measure
and the evaluation of the impact of a measure on student success. These distinctions were made
operational within the context of an evaluation of a measure that may be different from the evaluation based
on a research process. Even though the value of an evaluation based on research was not called into
question, the submitted proposal rests on an evaluation of the implementation and the probable results of
a measure. The stated assumption was as follows: These two types of evaluations meet the majority of
needs and expectations of pedagogues and administrators in our colleges.
One benefit of the presented proposal is undoubtedly to have made explicit ONE conception of evaluations
of support measures in colleges, to have documented and provided tools for it. The door is open to further
nourish discussions and stimulate the development of other conceptions, other documents and other tools.
A concept submitted to the entire college network translates into a collective tool and an anchor point for
exchanges.
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These exchanges are as welcome on an instrumentation level as they are on a conceptual level. In this sense,
we hope that this document will be an opportunity to further strengthen the network of intervenors
(advisers, teachers, or administrators) who strive daily to find means of improving student success within
the college network.
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APPENDIX 1
Evaluation plans based on targeted objectives
Several times in this document, we stated that the evaluation approach for a support measure varied
according to the objectives targeted by the evaluation. We believe that the evaluation approach, the
evaluation objects, as well as the nature of the tools used are greatly influenced by the targeted objectives.
The following tables list the tasks of the evaluation plan relative to each objective targeted by the
institution. They provide details and (by adapting them), clarify the tasks of the plan that makes up stage 2
of the evaluation process for a support measure.
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Table A 1.1
Evaluation plan for the objective "To improve the implementation of a support measure”
If the objective
is….

Then the
evaluation criteria
for the measure
are mainly …

To improve the
implementation of a
support measure

Conditions for
effectiveness
relating to the
implementation of a
measure supporting
success

Then the general evaluation plan rests on the following tasks:

1.

2.

—
—
—
—
—
—
—
—
3.
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The evaluation team presents the evaluation approach which
consists essentially in explicitly or implicitly comparing the
expected scenario when the measure was established (what is
expected) to what actually unfolded (what occurred) during
implementation of the measure.
To draw up the list of “variables” that characterize a support
measure that we wish to evaluate in the measure, from the
perspective of its implementation. The variables are (refer to
diagram 5, page 34)
the diagnosis
the clientele
the need for support
the relationship between the measure and the problem
characteristics of the intervenors, their motivation and
coordination
means put into place, the interventions and resources
follow-up mechanisms: chosen objects, data collection tools,
the follow-up
direct results of the measure as well as its contribution to
improved success rates, as described at the moment the
measure was developed.
For each variable, specify the conditions for effectiveness
that will serve as evaluation criteria for a measure.

Then the evaluation tools are, for
example:

— Criteria-based observation grid,
— Comparative table, based on
conditions for effectiveness,
what was expected and what
actually occurred
— Diagram of directed interview
— Student questionnaire
— Expert analysis (teachers,
involved intervenors, etc.)
— Daybook used by intervenors or
students
— …

If the objective is….

Then the evaluation
criteria for the
measure are mainly …

Then the general evaluation plan rests on the following tasks:

4.

5.
6.
7.
8.
9.
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Choose one or more tools for the systematic and rigorous collection of
information from the students, the teacher, other intervenors, or other
aspects of the implementation, based on conditions for effectiveness
used as criteria.
Designate a person responsible for managing the evaluation tools,
supported by a team if necessary, and establish a timetable for
realization.
Using selected tools, find means of noting, the way in which each one
of these conditions was really applied and compare it to what was
anticipated (point 2).
Identify ways of detecting difficulties encountered during the
implementation of the measure, particularly vis-à-vis — students, —
intervenors, — actual operation.
Identify means of recognizing successes or key findings during the
implementation of the measure, based on a procedure similar to that in
point 7.
Identify means of highlighting contextual elements that may have had
a positive or negative impact on the implementation.

Then the evaluation tools are, for
example:

Table A 1.2
Evaluation plan for the objective “Identify probable changes generated by a measure supporting success”
If the objective
is….

Identify the
probable changes
generated by a
measure supporting
success
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Then the evaluation
criteria for the
measure are mainly
…
— results
generated
directly
from the
measure
— impact on
the success
of college
studies
following
implementat
ion of the
measure
—

Then the general evaluation plan rests on the following tasks:

1.

2.

3.

The evaluation team explains the evaluation approach that
consists in comparing results achieved following
implementation of the measure to results observed when this
measure is absent.
Choose indicators to facilitate the observation of EXPECTED
RESULTS GENERATED DIRECTLY by the measure
compared to results of those who did not benefit from the
measure. (For example, in the case of integration of the
abstract, we can use another group in the same program from
the same college or not, by comparing the general average
obtained at secondary level, to achieve a certain equivalence
between the groups)
For this purpose, choose one or more tools needed for the
systematic and rigorous collection of information based on the
selected indicators. (For example, for the support measure "to
integrate the use of abstracts in student study strategies", the
indicators "frequency of use of the abstract” and “accuracy of
the abstract” could be chosen. In which case, two tools could
be used: a summary on the frequency of use and the average
achieved in an abstract-type test.

Then the evaluation tools are, for
example:

Various means can be used:
comparison with a reference group,
comparison with the “usual” results
observed in a similar situation for
similar students, comparison with the
results expected by experts on the
basis of specific criteria, etc.)
- Develop a control group and a
reference group
- Identify usual success rates for
students in similar situations
- Exam questionnaires
- Evaluate student performance in
real situations or in simulations
— Typical case studies

If the objective is….

Then the evaluation
criteria for the
measure are mainly …

Then the general evaluation plan rests on the following tasks:

4.

5.
6.
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Then the evaluation tools are, for
example:

Choose indicators that facilitate the observation of EXPECTED
RESULTS on college studies subsequent to using the measure
compared to those who have not benefited from the use of the measure
(see list of sample quantitative and qualitative indicators shown in
diagram 6, page 36). (For example, for the support measure “to
integrate the use of abstracts in student study strategies”, the indicators
could be the average grade achieved in the course in which this
measure was used and the average obtained in the various courses in a
session.)
For this purpose, choose one or more tools needed for the systematic
and rigorous collection of information based on the selected indicators

— Structured interview
relative to performance
based on a sample
— Statistical follow-ups
— Expert judgments based
on criteria.
— Criteria-based evaluation
grid
— Portfolio
— …

Designate a person responsible for managing the evaluation tools,
supported by a team if required, and establish a timetable for
realization.

— Development of a control
group and a reference
group
— Identification of usual
success rates for students
in similar situations
Exam questionnaires
— Evaluation of student
performance in real
situations or in
simulations
— Typical case studies
— Structured interview
relative to performance
based on a sample
— Statistical follow-ups

If the objective is….

Then the evaluation
criteria for the
measure are mainly …

Then the general evaluation plan rests on the following tasks:

7. Identify means of highlighting contextual elements that may have had a
positive or negative impact on the results and effects of the measure.
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Then the evaluation tools are, for
example:

— Judgment of experts using
criteria-based grid
— Criteria-based evaluation
grid
— Portfolio
— …

Table A 1.3
Evaluation plan for the objective "To determine as accurately as possible the contribution of a measure supporting success”
If the objective is….

Then the evaluation
criteria for the
measure are mainly …

To determine as
accurately as possible
the contribution of a
measure supporting
success

— specific results of
the measure
— effects of the
measure on the
success of college
studies

—

And the general evaluation plan consists of the following tasks14:

1.

2.
3.
4.
5.
6.
7.

8.

14

Explain the evaluation approach that consists essentially in comparing
results achieved by an experimental group and a control group. This is
done by controlling the variables that can influence results not directly
generated by the measure itself.
Develop a research protocol
Establish a control group and an experimental group using a random
sample.
Choose relevant measurement tools.
Isolate variables likely to influence results.
Administer a pre-test to both groups; the tools used must be validated.
These tools may deal with specific results generated by the measure
OR the impact of the measure on the success of college studies.
Once the measure has been implemented, administer the appropriate
post-test using the appropriate tools to evaluate the specific results of
the measure OR the impact of the measure on the success of college
studies.
Carry out statistical analyses and hypothesis testing.

Then the evaluation tools are, for
example:

— research protocols
— validated tests
— evaluation protocol as per
applicable rules
— validated questionnaires
— statistical process for
comparing the results to the
pre-tests and post-tests
— analysis of the variables that
can impact the results

The tasks presented in this document are for reference purposes only and do not lay claim to being a model of research protocol. They are included for
reference to better illustrate the differences between the first two evaluation approaches.
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APPENDIX 2
Daybook of a project targeting success
This daybook outline was developed by Line Chouinard of Cégep de Chicoutimi.
The use of a daybook in evaluating a support measure is a valuable tool for keeping track of difficulties and
successes observed by intervenors as the measure unfolds. Moreover, complementary results and
contextual elements may also emerge.
In the original version, the conditions for effectiveness placed in parentheses and italics are not included.
Here, they serve to illustrate how conditions for effectiveness can be brought to life when used with a
learning tool.
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The daybook in a project targeting success
What is it?
A daybook is used in conjunction with a “work method that consists in recording the activities as they
unfold, along with all relevant comments”. Translated from the Dictionnaire actuel de l’éducation, Renald
Legendre, p. 766. (Tracking mechanism)
The daybook is a statement of affairs that differs from a simple description of the project due to its journal
dimension.
What does it contain?
The daybook contains a list of all activities, impressions, discoveries and other relevant comments. It may
also contain information on:
1

Activities undertaken (means)
 Content of the activity (ies)
 The selected and distributed format
 Duration of the activities
 The time the activities take place

2

Participants (clientele: selection and characteristics)
 Choosing the clientele
 Invitations
 Attendance
 Perseverance
 Motivation
Collaborators (intervenors and supporting resources )
 Their participation, their level of commitment
 Difficulties encountered
 Departmental collaboration
 Administrative support
 Professional support
 Clerical support

3
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4

5

6

7

Problems and discoveries (the unexpected )

The location

The tools used

The timetable

Other
Signs of progress in participating students (results)

On a qualitative level of learning

On a quantitative level (averages, successes, etc.)

Other
Signs of difficulties relative to results targeted by the measure (results)

On a qualitative level of learning

On a quantitative level (averages, successes, etc.)

Other
To do (follow-up)

Items that require a follow-up

Who does the follow-up?

Who is responsible for entering data in the daybook?
The person in charge of the project targeting success is the logical choice for entering the “daily”
information concerning the project. This person is at the heart of the action and although it is undoubtedly a
demanding and time-consuming task, this essential information must be recorded to move the project
forward. It helps avoid errors of omission, repetitive errors or missing out on valuable findings.
Who uses the daybook?
Initially, the person in charge of the project who must submit a report of the project to the various college
authorities be they departmental, from the teaching board or the Commission des études. The daybook is
also useful for evaluating the project during its implementation, in order to improve its operation. It can be
kept confidential if the writer so desires but it can also be of benefit to other collaborators and, if need be,
the next person to take over the project.
Does it involve a lot of work?
That depends on the writer. The entries can be drafted in bullet form to simplify the task. The importance
is on the timeliness in recording the data. In the heat of the action, facts, promising observations and ideas
are often lost. Recording them in the daybook can prove highly beneficial.
Thank you for participating!
Line Chouinard
Educational
advisor on
success
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APPENDIX 3
Analysis grid for the implementation of a support measure based on conditions for effectiveness
This appendix contains two tables: an analysis grid and its application to a support measure.
The grid is based on conditions for effectiveness and the following principle: If we wish to evaluate a
measure from the perspective of its implementation, we can compare anticipated results with what actually
occurred, using the conditions for effectiveness as evaluation criteria.
This analysis grid is also based on two complementary points of view. The first is a comparison of what
was expected to what actually occurred. Secondly, it is quite possible that unexpected successes and
difficulties surfaced along the way and it is important to discuss them.
The second table illustrates how to use the grid to evaluate a measure that targets the standardized French
test. Not all the cells in the grid contain data because the person in charge of the evaluation focused only on
those conditions for effectiveness most relevant to the measure being evaluated. Its handwritten character
illustrates that it is not always necessary to proceed in a formal manner when completing this type of grid.
Marie Blain, educational advisor at Collège de Rosemont, provided this example.
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Table A 3.1
Analysis grid for the implementation of a support measure based on conditions for effectiveness
Variables and
conditions for
effectiveness
Diagnosis
— relevant
— instrumented
— in-depth

Targeted clientele
— selection
— actual clientele

The need for
support

15

15

Relevant questions

WHAT WAS
ANTICIPATED “We
expected that…”

WHAT TOOK
PLACE
“We observed that …”

Difficulties
noted

— Was the diagnosis
sufficiently indepth?
— Did it contribute to
enriching the
measure and
methods used?
— Was it fair?
— What about the
anticipated and
actual clientele?
— Is the selection
mechanism
appropriate?
— Have students really
recognized the need
for a support
measure? Have
intervenors?
— What are the signs of
this recognition?

Questions in this column are for reference purposes only. They can be adapted to the measure that is to be evaluated.
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Successes noted

Variables and
conditions for
effectiveness
Relevance of the
measure
— Link to the
problem
— feasibility
Intervenors
— Preparatory
work
— Confidence in
the measure
— motivation,
interest
— program
support
Students
— motivation,
interest
— behaviour
— satisfaction
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Relevant Questions
— What aspects of the
problem were
impacted by the
measure?
— Was the measure
feasible?
— What was the
motivation (interest)
of the intervenors?
— Were intervenors
prepared?
— Did the program
provide adequate
support?
— Are students
motivated
(interested)?
— Are they committed
to using the
measure?
— Are they satisfied
with the measure?

WHAT WAS
ANTICIPATED “We
expected that…”

WHAT TOOK
PLACE
“We observed that …”

Difficulties
noted

Successes noted

Variables and
conditions for
effectiveness
Coordination
— its contribution
— follow-up

Relevant Questions
— Was the
coordination
effective?
— Were adequate
coordination
methods used
(validation of tasks
to complete,
timetable,
information
transmission, etc,)?

Means used
— interventions
— unfolding
— connection
between the
means
— relevance of the
means
— realism
— link to content
and program
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— What interventions
were chosen? What
is their link to the
content and the
program?
— Were the activities
connected?

WHAT WAS
ANTICIPATED “We
expected that…”

WHAT TOOK
PLACE
“We observed that …”

Difficulties
noted

Successes noted

Variables and
conditions for
effectiveness

Relevant Questions

— Tools
— relevance
— collective
nature
— physical
location

— What is the budget?
— What type of human
resources support is
available (clerical
and professional
staff, management)?
— Were the tools
adequate
(documentation,
etc.)?
— Was the physical
location adequate?

— Follow-up
systems
— process
— subjects
— information
gathering
— adjustments

— Was the project
followed properly?
— What tracking
systems were used
for follow-up?
— Were the necessary
adjustments made?

— Resources
— realism of
budget
— support
received
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WHAT WAS
ANTICIPATED “We
expected that…”

WHAT TOOK
PLACE
“We observed that …”

Difficulties
noted

Successes noted

Variables and
conditions for
effectiveness

Relevant Questions

Context

— Did the context in
which the measure was
used impact the results in
a positive or negative
fashion?

Direct
consequences of
the support
measure

— Were they sufficiently
explained when the
measure was developed?

Impact of the
support measure
on success

— Was it sufficiently
explained when the
measure was developed?
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WHAT WAS
ANTICIPATED “We
expected that …”

WHAT TOOK
PLACE
“We observed that …”

Difficulties
noted

Successes noted

Table A 3.2
Analysis grid for the implementation of a support measure based on conditions for effectiveness: the Standardized French Test
Variables and
conditions for
effectiveness
Diagnosis
— relevant
— instrumented
— in-depth

Targeted clientele
— selection
— actual clientele
The need for
support

Relevance of the
measure
— Link to the
problem
— feasibility
Intervenors
— preparatory
work
— confidence in
the measure
— motivation,
level
— program
support
Students
— motivation,
interest
— behaviour
— level of
satisfaction
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Relevant Questions
—

Was the diagnosis sufficiently
in-depth?
— Did it contribute to
improving the measure and
methods used?
— Was it fair?
— What about the anticipated
and actual clientele?
— Is the selection mechanism
appropriate?
— Have students really
recognized the need for a
support measure? Have
intervenors?
— What are the signs of this
recognition?
— What aspects of the problem
were impacted by the
measure?
— Was the measure feasible?
—
—
—

—
—
—

WHAT WAS ANTICIPATED “We expected
that…”
*comments in this column and the ones to the
right are handwritten in the original to show
ease of use of grid
…students would be relieved that they would be
personally invited to sign up

WHAT TOOK
PLACE
“We observed that
…”

….almost all students
who signed up had
been contacted by us

…students recognize the difficulties they have
relative to the Standardized French Test

…almost all students
recognize their need
for support

…the support measure would help students
overcome their discouragement

…several students
took the opportunity
to share their
anxiety….teachers
find this trait difficult
to manage
…the motivation and
commitment level of
the intervenors was
high

…the teacher and the department actively work
together

Are students motivated
(interested)?
Are they committed to using
the measure?
Are they satisfied with the
measure?

…..students would be highly motivated

Successes noted

…almost all students
who were contacted
did sign up.

…students would voluntarily sign up (individual
initiative)

What was the motivation
(interest) of the intervenors?
Were intervenors ready to
proceed?
Did the program provide
adequate support?

Difficulties
noted

… in fact, the
motivation level
varied. Some
students became
discouraged

Assistance of a
technician for the
certification of
studies who provided
a list of latecomers

Some dropouts

Variables and conditions
for effectiveness

Relevant Questions5

Coordination
— its contribution
— follow-up

—
—

Was the coordination effective?
Were adequate coordination
methods used (validation of
completed tasks, timetable,
information transmission, etc,)?

—

What interventions were chosen?
What is their link to the content
and the program?
Were the activities connected?

Means used
— interventions
— unfolding
connection between
means used
relevance of the
means
realism
link to content and
the program
resources
realism of the budget
support received
tools
relevance
collective nature
physical location
Follow-up systems
process
subjects
information gathering
adjustments

—
—
—
—
—
—
—
—
—
—
—
—
—
—
—
—
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—
—
—

What is the budget?
What type of human resources
support is available (personnel
clerical, professional,
management)?

—

Were the tools adequate
(documentation, etc.)?
Was the physical location
adequate?

—

—
—
—

Was the project followed properly?
What tracking systems were used
for follow-up?
Were the necessary adjustments
made?

WHAT WAS
ANTICIPATED “We
expected that …”

WHAT TOOK PLACE
“We observed that …”

Difficulties noted

Successes noted

…The counsellor in
charge of success offers
logistic support at the start
and the end of the project

…indeed, the project got
underway quickly.
…the professor found the
information useful

…the atypical
educational
background of some
students creates
difficulties

…Sensitization of
those in charge of the
program relative to the
problems associated
with Standardized
French Test.

…the person in charge
makes an individual
diagnosis for each student
and offers corresponding
activities vis-à-vis the next
stage.
…a failed test makes it
possible to identify the
intervention required.

…the person in charge felt
that the task was very
demanding but completed it
nonetheless.

…the students who
participated achieved better
results.

…their rate of success was
higher.

…the students are pleased
with the support they received.

WHAT WAS ANTICIPATED
“We expected that …”

Variables and conditions
for effectiveness

Relevant Questions 6

Context

— Did the context in which the
measure was used impact the
results in a positive or negative
fashion?

…students reject the rigidity of the
test.

…the teacher was able to reduce
the tension.

Direct consequences of
the support measure

— Were they sufficiently
explained when the measure was
developed?

…students correct errors made in a
failed test.

…improvement noted during the
Standardized French Test
simulation.

Impact of the support
measure on success

— Was it sufficiently explained
when the measure was
developed?

…the rate of success of the students
during the test is higher

…improvement in the rate of
success for those who have
persevered.

WHAT TOOK PLACE
“We observed that …”

6. Questions in this column are for reference purposes only. They can be adapted to the measure that is to be evaluated.
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Difficulties noted

Successes noted
…Amusing advertising
created by teacher

…anxiety of teachers
who seek a 100% rate
of success

APPENDIX 4
Evaluation grid on the implementation of a support measure based on conditions for effectiveness
The previous appendix introduces an analysis grid based on a comparison between what was anticipated
and what actually occurred; it also sheds light on difficulties and successes.
The variations observed do not all have the same importance and do not necessarily require that changes be
made to the measure as planned or certain changes can be considered initially while others may be kept for
subsequent years.
The evaluation grid proposed in this appendix can help identify the most important gaps and, consequently,
the best action to take.
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Table A 4
Evaluation grid on the implementation of a support measure based on conditions for effectiveness
Variables and
conditions for
effectiveness

Diagnosis
— relevant
— instrumented
— in-depth

Targeted clientele
—
—

selection
actual clientele

Need for support
Relevance of the
measure
— link to problem
— feasibility

Intervenors
— the preparation
— confidence in the
measure
— motivation,
interest
— program support

Students
— motivation,
interest
— behaviour
— satisfaction
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What important variations were noted between what
was anticipated and what actually occurred? What
are the main difficulties noted and the successes
achieved?

What improvements can be made to decrease this
gap? To surmount difficulties? To retain the
successes?

Variables and
conditions for
effectiveness

What important variations were noted between what
was anticipated and what actually occurred? What
are the main difficulties noted and the successes
achieved?

What improvements can be made to decrease this
gap? To surmount difficulties? To retain the
successes?

Means used
— interventions
—
—
—
—

— unfolding
connection
between means
used
relevance of the
means
realism
link to content
and the program

resources
— realism of the
budget
— support received
tools
— relevance
— collective nature
— physical location

—

Follow-up
mechanisms
— procedure
— subjects
— information
gathering
— adjustments
Context
Direct consequences
of the measure
Impact of the
measure on success

Decision taken and accompanying notes:
______________________________________________________________________________________
_______________________________________________________________________________
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APPENDIX 5
Rating a project targeting success
This rating for a project that targets success, or a support measure, was developed by Line Chouinard at
Cégep de Chicoutimi.
As a means of evaluating a support measure, this tool is applicable to a good number of conditions for
effectiveness as well as results generated. Moreover, complementary results and contextual elements may
emerge. Quantitative and qualitative indicators can also be evaluated.
The conditions for effectiveness placed in brackets and in italics do not appear in the original version. They
are used here to illustrate the way in which conditions for effectiveness can come to life within a tool.
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N/Réf: X2 721 010

RATING A PROJECT TARGETING SUCCESS
(support measure)
_________________________________
Project Title

PROGRAM OR DISCIPLINE
________________________________

SESSION: ____________
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Person in charge of the project: ____________________________________
Other participants: _________________________________________________
Project duration: __________________________________________________
Resources allocated:
(Amount or Full time equivalent)
________________________________________________
With regard to the state of affairs that you described, did your project have an impact on the situation? (link
between measure and diagnosis)
Are you able to describe the direct impact the project had on the problem you had diagnosed?

Do you believe the project helped support success? Why? (impact on success)

Does the project seem to have adequately responded to the problem relating to success that was identified?
(link between the measure and the diagnosis)
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What were the project objectives (results directly generated by the measure)

What results were you expecting upon completion of the project? (Specific identification of the results during
implementation)

Were the results achieved? (results generated directly by the measure)
Do project results correspond to those that were expected (direct results generated)

Did you observe effects and results that were unexpected? (unforeseen results)

How many students do you think were directly influenced by the project? (Actual clientèle and anticipated
clientèle)
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How do you rate their motivation, interest and behaviour with regard to the measure? (student
characteristics)
Did you make any other observations regarding the clientele? (unexpected results)

Did your project require or generate cooperation with:






teachers in disciplines involved with the project
teachers from other disciplines
individual educational advisor (s)
guidance counsellor or other resource person within the college
support of the program team or department, including the coordinator

Do you have any other comments or observations on the collaboration you received?

(collaboration, support received)

Do you feel you received the required support to complete your project?
(with regard to human and material resources, tools, etc…?)

(support received)
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What are the positive aspects of your project, its weaknesses and possible improvements? (Relative to
interventions, tools, the diagnosis and other implemented means)

STRENGTHS

WEAKNESSES

POSSIBLE
IMPROVEMENTS

Do the quantitative indicators (average, performance, success rates, registration, re-registration,
graduation) allow you to make a judgement on the project? Explain.

Were these results positively or negatively impacted by the context in which the measure was
implemented? (contextual elements)
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APPENDIX 6
Descriptive sheet of an evaluation tool for a support measure
This appendix introduces the questionnaire used to collect evaluation tools developed and used by colleges
to evaluate support measures. The collected tools are listed in Appendix 9.
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Descriptive record of an evaluation tool for a support measure
((This version is to be completed directly on the computer)
(Use one sheet per evaluation tool. Make sure you copy this sheet before you start completing it)
NAME OF THE TOOL
NAME OF THE SUPPORT MEASURE
DESCRIPTION OF THE TOOL
CONTEXT OF USE
USER(S)
RECIPIENTS
NAME AND DETAILS ON THE PERSON TO BE CONTACTED FOR ADDITIONAL
INFORMATION
Name:
Position:
Telephone:
Email:
DATE LAST USED
COMMENTS WITH REGARD TO RATING THE TOOL
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APPENDIX 7
Designing the PAC Program (programme de Passage au collégial) as a support measure and

planning its evaluation
This appendix contains four tables. The first two correspond to the development of the PAC support
measure (le programme de Passage au collégial du Cégep de Victoriaville) based on the concept introduced
in section 1 of this document. They consist of a descriptive record of a support measure (table A 7.1) and
the analysis grid of conditions for effectiveness (table A 7.2).
The last two tables illustrate the PAC evaluation plan for the objective "to improve a support measure"
(table A 7.3) and for the objective "to identify probable changes" (table A 7.4).
Two characteristics deserve to be emphasized. First, the author, Sylvie Coutu of Cégep de Victoriaville,
adapted the tools to the PAC support measure during the evaluation planning stage. Second, we will show
how planning activities can be described in a few pages only, even if the support measure to be evaluated is
complex. PAC is a support measure that affects the first session of all CEGEP programs of study.
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Table A 7.1
DESCRIPTIVE RECORD OF THE PAC SUPPORT MEASURE

NAME OF THE MEASURE SUPPORTING SUCCESS:
PAC (Programme du passage au collégial)

OBSTACLE OR PROBLEM LINKED TO SUCCESS:
The transition from high school to college is difficult for first session students in all programs: low success
rates, lack of perseverance, problems adapting and doubts as to the choice of career orientation.
SPECIFIC INTERVENTION PROJECT FOR THE PROBLEM DIAGNOSED:
Interventions relating to the PAC program (Passage au collégial) target early screening with follow-ups for
students at risk, concerted interventions in the first session of a program, teaching specific learning
strategies (note-taking, time management, etc.) and setting up activities that make the student aware of
certain success factors (the choice of career orientation, motivation, etc.).
EXPECTED RESULTS concerning the problem LINKED DIRECTLY TO THE USE OF
THE SUPPORT MEASURE:
—
Early screening of students in difficulty
—
Concerted interventions that relate to learning strategies and the recognition of success factors, and
a concerted follow-up by first session intervenors in each program
— Interventions based on learning strategies and the recognition of success factors and an improvement in
students targeted in this respect.
— Improved adaptation by first session students (behaviour and attitude) thanks to the activities carried
out in each program
— Validation of students’ choice of career orientation during the first session

COORDINATED MEANS for achieving this result:
—
Designate a person in charge of the PAC and someone responsible for general training for each
program of study
—
Identify first session teachers for each program of study
—
Train first session teachers in the PAC during the pedagogical session (end of May, June)
—
Plan concerted support activities for first session students relative to learning strategies and the
recognition of success factors
—
Distribute high school data for first session students to the program coordinators at the beginning of
the session
—
Distribute student screening records to all teachers in the program during week 5.
— Implement the planned activities in each of the programs.
—
Identify students experiencing difficulties
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— Schedule a meeting of the support group during the school break
—
Intervene with students experiencing problems and follow-up on interventions
—
Evaluate the measure (impact of the interventions and activities on student behaviour)
—
Transfer details of experiences in the first session to teachers in the second session
CLEARLY IDENTIFIED INTERVENORS (advisor, teachers, coordinator, management, etc.):
—
The person responsible for success organizes the training and involves other colleagues as needed
—
The Academic Administration invites members of the programs of study to designate a person in
charge of the PAC and someone in charge of the general training for each of the programs
—
The person responsible for success follows up on the implementation of the PAC in each of the
programs
—
Each first session teacher screens, intervenes and follows up on detected students
—
The person responsible for the PAC ensures its implementation within his program
—
The person responsible for the PAC communicates “key” information to all first session teachers
within the same program
—
The person responsible for the PAC for a specific program drafts an assessment of the support
measure within his program
Probable ANTICIPATED IMPACT ON SUCCESS in reference to quantitative indicators such as
averages, the success rate in a course or a session; the rate of re-registration, perseverance,
graduation rate, etc., as well as qualitative indicators such as a feeling of competency and motivation.
—
Improved success rate in the first session
—
Improved rate of re-registration for the second session
—
Improved adaptation to the college environment by first session students (behaviours and attitudes
with regard to different programs)
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Table A 7.2
Conditions for effectiveness in implementing the measure supporting success applied to the PAC
Characteristics of a
support measure

Underlying variables of
support measures

Conditions for effectiveness

YES
NO

A problem, an obstacle

Is the diagnosis …

— Specific: mainly from the perspective
of strategies but also success factors
causing problems in each program

?

— With supporting documentation
— Justified
— Credible

Y
Y
Y

Is the clientèle ...

— well identified, targeted
— Free to use the measure or not

Y
Y

Is the need for support …

— Recognized by those implicated
- Recognized by the intervenors

N
Y

— Obvious connection to the identified
problem relating to success: based on
the action plans for each program
— Innovative and well thought out
— Well connected to the institutional plan
for success
— Well connected to the program’s plan
for success, if applicable

Y
Y
Y
Y

A SPECIFIC PROJECT
for the problem
diagnosed

A RESULT TO
ACHIEVE based on the
problem diagnosed
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Is the project relevant and
really connected to the
problem diagnosed?

Does the project clearly
identify RESULTS, i.e.

— Expected impact of the measure on
students: this must be clearly spelled
out in the action plan
— Transferable benefits to other
situations (other courses within the
program for instance)
— Impact from a learning perspective
(explicit conception of learning that
supports the project. This must be
spelled out in the action plan

Y

Y

Y

Characteristics of a
support measure

PLANNED AND
COORDINATED
MEANS

Underlying variables of
support measures

Are the means anticipated
by the measure …

Conditions for effectiveness

—
—
—
—

Coordinated
Pertinent
Realistic
Different from regular activities

— Stimulate student commitment and
confidence in their capacity to succeed
From a motivation
standpoint, does the project
anticipate means to …

— Stimulate the intervenor commitment
to the project
— Enlist the support of the program or the
department

Is the intervention based on
…
Are the intervenors
(teachers, non-teaching
personnel, coordinators,
etc.) …

YES
NO

Y
Y
Y
Y
Y

Y
Y

— An explicit connection to the course
content and the program

Y

— prepared explicitly for the project

Y

— competent regarding the application of
the measure

?

— confident as to the potential
effectiveness of the measure

Y
Y

— interested
?
— stable

Is the project coordinated
by …

132

— a designated person in charge

Y

— a committee

N

— the department or the program team

N

— an accepted person in charge

Y

— management

Y

CHARACTERISTICS
OF A SUPPORT
MEASURE

UNDERLYING
VARIABLES OF
SUPPORT MEASURES
Has the project planned for
…

Does the project require
tools or documentation?

CHARACTERISTICS
OF A SUPPORT
MEASURE

Does the project have a
physical reference location,
if necessary?

ANTICIPATED
IMPACT ON SUCCESS
and its indicators

In terms of success, are the
benefits of the project …

MEASURE FOLLOWUP

133

The follow-up and
evaluation mechanisms

CONDITIONS FOR EFFECTIVENESS

— sufficient and reasonable professional
resources
— adequate support resources
— adequate financial resources
— means of making the project feasible
once implemented, given available
resources
— is the overall cost of the project
reasonable based on anticipated results

YES
NO
Y
Y
Y
Y
?

— available tools to support interventions
— collective and common documentation

Y
Y

— a special location for students, if
necessary
— a special location for intervenors, if
necessary

N
N

— explicit from the perspective of one or
more indicators (averages, success
rates, graduation, etc.)
— likely and justified? (To be verified
based on the action plan)

— established based on anticipated results
— based on indicators identified
beforehand
— track the implementation as regards
successes and difficulties encountered
along the way
— verify the level of student and
intervenor satisfaction
— verify the transfer of the acquisitions
from the measure to regular activities
— plan for providing the players with
relevant information

Y
?

Y
Y
Y
Y
Y

Table A 7.3

PAC evaluation plan targeting the objective “to improve the implementation of the measure”
EVALUATION PLAN
Name of the MEASURE SUPPORTING SUCCESS:
PAC Program (Programme du Passage au collégial)

Stage 0: choosing the evaluation objective

Evaluation Objective: improve the implementation of the measure
Stage 1: Review or define the results of the measure
The anticipated results directly linked to the application of the measure
—
Early screening of students in difficulty
—
Interventions and a concerted follow-up of first session intervenors in each of the programs
—
Interventions relative to learning strategies and the awareness of success factors and an
improvement of students targeted in this respect
—
A better adaptation of first session students (behaviour, attitude) thanks to the activities carried out
in each of the programs.
—
Confirmation of one’s career orientation choice during the first session.
The anticipated impact of the support measure on the success of college studies:
—
Improved success rate in the first session
—
Higher re-registration rate in the second session
—
Better adaptation to college for first session students (behaviours and attitudes in relation to
different programs)
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Stage 2 : Establish an evaluation plan for the support measure
Clarify the evaluation approach used: Compare results expected while developing the measure to actual results during implementation.
Identify the conditions for effectiveness and the results to be used as evaluation criteria:
Choose or develop the tools needed for the evaluation:
Select those in charge of data collection:
Prepare a timetable:

Variables

Evaluation tool(s)

Session One diagnosis

Conditions for
effectiveness
Relevance

Targeted clientele

Accurate
description of the
initial situation
Well defined

Need for support

Relevance of the measure

Intervenors
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Relevance
acknowledged by
intervenors
Relevance
acknowledged by
students

Connection
between the
problem and the
measure
Feasibility
Explicit
preparation for
project

Timetable

Interview with team of
intervenors

Person in charge of
data collection
Person in charge of
success

Idem

Idem

Idem

Table of comparison for
students registered, those
targeted during the initial
screening, the actual diagnosis
and success rates

Person in charge of
PAC within the
program

Idem

Interview with the team of
intervenors from Session One

Person in charge of
success

Beginning of
Winter Session

Indicators of actual level of
student commitment within
the suggested activities and
student questionnaire on the
usefulness of the PAC
activities recommended to
them or anecdotal examples (to
be developed)
Interview with the team of
intervenors from Session One

Teachers who
include PAC
activities in their
program

End of the Fall Session

Person in charge of
success

Beginning of Winter
Session

Idem
Idem

Idem
Idem

Idem
Idem

Beginning of
Winter Session

Variables

Conditions for
effectiveness
Competency in applying
the measure
Trust in the measure’s
potential effectiveness
Interest and satisfaction
relative to the measure
Interest in the activities

Idem

Person in charge of data
collection
Idem

Idem

Idem

Idem

Idem

Idem

Idem

Idem

Indicators of actual student
commitment within the suggested
activities and student questionnaire on
the usefulness of PAC activities
recommended or anecdotal examples
(to be developed)
Interview with the team of intervenors
from Session One

Teachers who include PAC
activities in their
program

End of the Fall Session

Person in charge of success

Beginning of
Winter Session

Idem

Idem

Idem

Idem
Idem

Idem
Idem

Idem
Idem

Participation of the
program or department

Idem

Idem

Idem

Clear link to content, to
program

Idem and list of completed PAC
activities achieved and their objective

Beginning and end of the
session

Expected unfolding —
actual

Interview with the team of intervenors
from Session One

Idem and person in charge
of the PAC
program
Person in charge of success

Connection between the
means
Relevance of the means

Idem

Idem

Idem

Idem

Idem

Idem

Contribution of general
training, specific
training
Acceptance of
coordination
Quality of the follow-up
Teacher commitment
and concerted effort
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Evaluation tools

Timetable

Beginning of
Winter Session

Variables

Resources

Conditions for
effectiveness
Realism
Realistic allocation
Quality of the support

Tools

Relevance

Follow-up
mechanisms

Context

Relevance of the approach
and the timetable
Relative to expected
results
Relevance of collection
tools
Post-implementation
follow-up as to success
achieved and difficulties
encountered
Validation of the transfer
of acquisitions resulting
from the measure to
everyday activities
Impact

Direct
consequences
of the measure
Effects of the
measure on
success

Clarification from onset of
development of the
measure
Specification from onset
of development of the
measure
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Evaluation tools

Person in charge of data collection

Timetable

Idem and recognition of the time needed to
prepare and implement the means

Person in charge of success, person in
charge of the PAC program and teachers
who include PAC within their program
Person in charge of success

During the
session and beginning of
Winter Session
Beginning of
Winter Session
Idem and during the
session

Interview with the team of intervenors from
Session One
Interview with the team of intervenors from
Session One and list of difficulties
encountered associated with a lack of
support
Interview with the team of intervenors from
Session One
Idem

Idem

Beginning of
Winter Session
Idem

Idem

Idem

Idem

Idem

Idem

Idem

Idem

Idem

Idem

Idem

Idem

Idem

Idem and list of effects observed

Idem, person in charge of PAC and
Session One intervenors
Person in charge of success

Idem

Idem

Idem

Interview with the team of intervenors from
Session One
Idem

Person in charge of success, person in
charge of the PAC and Session One
teachers
Person in charge of success

Beginning of
Winter Session

Table A 7.3
PAC evaluation plan for the objective “Identify probable changes”
EVALUATION PLAN
Name of the Support Measure for Success:
PAC (Passage au collégial) program
Stage 0: Choose the evaluation objective
Evaluation objective: identify probable changes
Stage 1: Review or define the results of the measure
Expected results directly connected to the using the measure:
— Rapid screening of students experiencing difficulties
— Interventions and concerted follow-up by intervenors of Session One in each program
— Interventions relative to learning strategies and awareness of success factors as well as an improvement
in targeted students
—Improved adaptation for first session students (behaviour, attitude) due to activities implemented in each
program
— Confirmation of orientation during the first session
Expected effects of the support measure on the success of college studies:
— Higher success rates in the first session
— Increased rate of re-registration for the second session
— Improved adaptation to college for first session students (behaviour and attitude identified per program)
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Stage 2: Determine the evaluation plan for the measure
Clarify the selected evaluation approach: Compare actual results after implementing the measure to what is observed when measure is
absent.
Select indicators that reveal results expected to come directly from applying the measure versus those of groups who have not
benefited from the measure:
Select the indicators that allow for the observation of the expected impact of the measure on college studies in comparison to those
who have not benefited from the measure:
Select the tools required for systematic data collection:
Name a person in charge of managing the evaluation tools and establish a timetable:
Foresee ways of highlighting contextual elements that can have a positive or negative impact on the results and the effects of the
measure:
Variables

Expected
results

Indicators

Evaluation tools

Person in charge of
data collection

Timetable

Results directly
attributable to
using the
measure

Early screening
of students

Success rates for
screened and
unscreened students

Person in charge of the
PAC
program and person
responsible for
success

When appropriate during
the session and at the
beginning of the Winter
Session

Interventions
and a planned
follow-up

Unfolding of plan as
expected

Statistical follow-up (table of
comparison of registered students
and those identified at risk during
early screening and during the
screening of the support group and
success rates)
Structured interview with Session
One teachers of the program (PAC
activity planning table and followup and distribution chart of
interventions among Session One
teachers).

Person in charge of success
and person in charge of
PAC within the program

During the Fall Session
and at the beginning of
the Winter Session

Improved
learning
strategies

Valid performance (70
% +)
with regard to the
strategies used
Number and nature of
strategies used

Mini-tests subsequent to
interventions

Session One teachers and
person in charge of PAC

During the Fall Session
and at the beginning of
the Winter Session

Attitude of targeted
students relative to
success
Number of students
affected and
interventions
performed

Questionnaire on attitudes with
regard to success (motivation,
interest, satisfaction etc.)
List by program

Teachers of Session One
and person in charge of
PAC

During the Fall Session
and at the beginning of
the Winter Session

Raising
awareness for
success factors
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List by program

Variables

Expected
results

Improved
adaptation of
first session
students

Confirmation of
career choice
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Indicators

Evaluation tools

Person in charge of
data collection

Timetable

Flow of information
between first session
teachers regarding
activities achieved,
those that are
upcoming as well as
the interventions used
with students detected
at risk.
Number of students
referred to services
(API (Individual
pedagogical
assistance), guidance
counsellor, other
Frequency of student
use of PAC services
(Defined according to
the diagnosis made in
each program.
Ex: frequency of use in
class)
Student averages in all
courses within the
program compared to
students from previous
year
Student averages in all
courses within the
program compared to
students from previous
year
Rates of re-registration
SP/SI(same program
/same institution),
SP/OI(same
program/other
institution), OP/SI,
OP/OI for the second
session

Structured interview with first
session teachers in the program

Person in charge of success

Beginning of the Winter
Session

Statistical follow-up (report per
file)

Person in charge of PAC in
each program

During the Fall Session

Statistical follow-up (per file
basis)
(to be specified)

Intervenors from each
service
Session One teachers and
person in charge of PAC
within the program

During the Fall Session

Statistical follow-up

Person in charge of success

Beginning of the Winter
Session

Statistical follow-up

Person in charge of success

Beginning of the Winter
Session

Statistical follow-up

Person in charge of success

Beginning of the Winter
Session

At different times during
the Fall Session

Variables

Impact on the
success of
college studies
following the
implementation
of \the measure

Expected
results

Increased
success rates in
the first session

Increased rate
of
re-registration
for the second
session
Improved
student
adaptation to
college

Complementary
results
observed
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Indicators

Evaluation tools

Person in charge of
data collection

Timetable

Number of students
dropping out due to
uncertainty as to career
orientation
Success rates for the
first session

Questionnaire on the reasons for
dropping out after September 20

During the Fall Session

Statistical follow-up

Program coordinator
Person responsible for API
(individual pedagogical
assistance)
Person in charge of success

Rates of re-registration
SP/SI, SP/OI, OP/SI,
OP/OIfor the second
session

Statistical follow-up

Person in charge of success

Beginning of the Winter
Session

(Defined according to
the diagnosis made in
each program. .
Ex: frequency of using
a tool in class)
Student averages in all
courses within the
program compared to
students of previous
year
Unexpected changes
observed while using
the measure
Changes observed in
class, in
study sessions in
exams, with practical
exercises, in labs

(to be specified)

Session One teachers and
person in charge of the
PAC in the program

At various times during
the Fall Session

Statistical follow-up

Person in charge of success

Beginning of the Winter
Session

Structured interview with Session
One teachers in the program

Session One teachers and
person in charge of PAC in
the program
Session One teachers and
person in charge of PAC in
the program

During the Fall Session
and beginning of the
Winter Session
During the Fall Session
and beginning of the
Winter Session

Structured interview with Session
One teachers in the program

Beginning of the Winter
Session
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Appendix 8

A few evaluation tools within the framework of the PAC (Passage au collegial) program
This appendix features tools developed by Sylvie Coutu of Cégep de Victoriaville. They are useful for
planning an evaluation of the implementation of the PAC (Program de Passage au collégial) and for
evaluating probable results. It is useful to read Appendix 7, if not already done, before reviewing the tools
in this appendix.
In examining these tools, it can be seen that the author has adapted them to the PAC support measure.
Therefore, the questions in the analysis grid (Appendix 3) have been formulated relative to the PAC
program, as was the outline for rating a support measure. The tools take on a special meaning when viewed
within the context of a PAC evaluation.

The following tools are presented:

—
COMPARISON TABLE of registered students, those identified at risk during early screening, and
those screened by the support group.
—
—
—
—
—
—
—

FOLLOW-UP SHEET ON STUDENTS SCREENED PER PROGRAM
PLANNING AND FOLLOW-UP ACTIVITIES FOR PAC Program XXX
EVALUATION GRID FOR PAC IMPLEMENTATION
RATING SCALE FOR A SUPPORT MEASURE
DROPPING OUT OF THE PROGRAM data collection
RATING SCALE FOR PAC ACTIVITIES
Program XXX
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Table A 8.1
COMPARISON TABLE of registered students, those identified as at risk during early screening and those screened by the support group.
Early screening
Student name
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Screened by support group
General average in
high school

Students at risk X

Students at risk
X

Success rate
%

Table A 8.2
FOLLOW-UP FOR STUDENTS DETECTED AT RISK BY THE PROGRAM

What attitudes,
behaviours, and
results were
observed?

Student name

Name

146

Date

What type of intervention is
Who will
required? Individual or
intervene?
small group
intervention(s)? When?
Intervention(s)

Date

Name

What follow-up was done?
When?

Date

Intervention(s)

What is the
result of the
session?
% success
rate

Table A 8.3
PLANNING AND FOLLOW-UP ACTIVITIES FOR PAC Program XXX
Cognitive strategies to
develop

Success factors to
bring to awareness
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PAC
activity

Expected
results

PAC
activity

Expected
results

Persons responsible for
implementation

Persons responsible for
implementation

Followup

Persons responsible for
follow-ups

Completed
(X)

Followup

Persons responsible for
follow-ups

Completed
(X)

Table A 8.4
EVALUATION GRID FOR PAC IMPLEMENTATION
Variables and
conditions for
effectiveness
Diagnosis
— relevance
—
accurate
description of
initial situation

Target clientele
– clearly defined

Indicators
How did you reach the
diagnosis on targeted
learning strategies; on
awareness of success
factors? Is the diagnosis
sufficiently in-depth? Is the
diagnosis accurate?
Did the participants
correspond to those targeted
by the diagnosis? Is the
screening method for
students that are at risk
suitable?

Support required –
Intervenors acknowledge
the relevance

Is the need to intervene as
soon as students begin college
relevant to your program? On
what basis do you confirm or
refute this relevance? Do
others share this position?

Relevance of the
measure
– Link between the
problem and the
measure

What aspects of the PAC
program were influenced by
the support measure? Are
there other aspects that could
be affected?

–

Is it feasible?
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Feasibility

WHAT WAS
ANTICIPATED
“We expected that…”

WHAT HAPPENED
“We observed
that…”

Problem areas

Benefits

Variables and
conditions for
effectiveness
Intervenors
– Well-prepared for the
project
– Competent relative to
applying the measure
– Confident in the
potential effectiveness
of the measure
– Interested in and
satisfied with the
measure

Indicators
Did the training session
prepare you sufficiently to
intervene?
Did the cooperation between
intervenors seem adequate?
Are you satisfied with the
measure? With the support
group? The activities
accomplished? Their impact?
The screening of students at
risk? Student interventions?
Do you believe in the
measure? Did intervenors get
the support they needed from
the program? From
management?

Students
– Interest in the activities
Were the students interested in
the suggested activities?

Coordination
– Contribution
– Acceptance of the
coordination
– Quality of the
follow-ups
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In what way did coordination
(PAC personnel, General
Training and management)
influence the measure?
Did it promote dissemination
of the information?
Cooperation?

WHAT WAS
ANTICIPATED
“We expected that…”

WHAT HAPPENED
“We observed
that…”

Problem areas

Benefits

Variables and
conditions for
effectiveness

Indicators

Means implemented
-Teachers’ commitment
- Participation of the
program or department

What is stimulating about
PAC? What is not?

Intervention
— Clear link to the
content, the
program
— Expected
unfolding of
events --actual
— Connection
between the
means
— Relevance of the
means
— Realism

Did the selected PAC
activities allow for the
development of the expected
learning strategies? Did it
create the expected awareness
for success factors?
Did the students develop the
learning strategies? Become
aware of the success factors?
What indicators point to this
development?
Is there a plan to reinvest these
learning strategies in other
courses? Have we ensured a
follow-up on this learning?
What about screening students
who are at risk? Is detection
early enough?
How does the support group
facilitate interventions directed
at students? Are the
interventions bringing about
the desired results?
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WHAT WAS
ANTICIPATED
“We expected that…”

WHAT HAPPENED
“We observed
that…”

Problem areas

Benefits

Variables and
conditions for
effectiveness

Indicators
Is the implementation
sequence (schedule) for PAC
interventions appropriate

Resources
– Realistic allocation
–
Quality support

Tools
– Relevance
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What about allocated
resources?
Are there sufficient
professional resources? Are
they adequate? What
difficulties were encountered?
Were the tools (screening
form, PAC activities, student
high school averages)
adequate?

WHAT WAS
ANTICIPATED
“We expected that…”

WHAT HAPPENED
“We observed
that…”

Problem areas

Benefits

Variables and
conditions for
effectiveness

Indicators

Follow-up mechanisms
– Relevance of the
approach and
timetable
— Relative to expected
results
— Relevance of
collection tools
— Follow-up on
implementation with
regard to success
obtained and
problems
encountered
—
Validation of
transfer of benefits
derived from the
measure to regular
activities
Context
– Influence

Was there a follow-up to the
project?
What follow-up mechanisms
were used?

Direct consequences of
the measure
- Clearly specified while
developing the measure

What main results were
observed subsequent to the
interventions? Do they
correspond to the results that
were initially expected? To
what do you attribute the
results?
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Where any adjustments
required along the way? If yes,
what were they?

What role did context play in
implementing the measure?

WHAT WAS
ANTICIPATED
“We expected that…”

WHAT HAPPENED
“We observed
that…”

Problem areas

Benefits

Variables and
conditions for
effectiveness
Effects of the measure
on success
- Clearly specified while
developing the measure

Indicators
Where they sufficiently
detailed when the measure was
developed?
Did the success rate change as
expected? To what do you
attribute this change?
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WHAT WAS
ANTICIPATED
“We expected that…”

WHAT HAPPENED
“We observed
that…”

Problem areas

Benefits

Appendix A 8.5

Cégep de Victoriaville
475, Notre-Dame Est, Victoriaville (Québec) G6P 4B3
RATING A SUPPORT MEASURE

PAC
Support measure

PROGRAM OR DISCIPLINE

SESSION: FALL 2005

PURPOSE OF THE EVALUATION: Evaluate the implementation
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PAC resource person: ___________________________________________
General education resource person: ________________________________
Other participants: First session teachers in the program, pedagogical support for the program, school
counsellor, educational advisor
PAC duration: one session
Resources allocated: ___________________________________(Full time equivalent)

The problem linked to success:
The objectives of PAC (Programme du Passage au collégial) is to address low success rates for first session
students, their lack of perseverance as concerns their initial program of studies, difficulties in adaptation
(workload, self management, etc) linked to their arrival at college and questions on their initial career
choices.
What kind of results were you expecting after implementing the PAC program?
(Circle the one that best applies to you)
1.
2.
3.
4.
5.
6.
7.
8.

Rapid screening of students at risk
Interventions linked to PAC activities within the program
Follow-ups by intervenors on activities and students
Improved adaptation by first session students
Confirmation by students of their career choices
Increased success rate in the first session
Increased re-registration for the second session
Through participation in PAC activities, an improvement in the following learning strategies:

9.

Through participation in PAC activities, awareness for the following success factors:

10.

Other
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Where these results achieved? Justify your answer using data collected* (Circle the answer that best
applies to you)
1. Complete achievement?
2. Partial achievement?
3. Not achieved?
Comments:
What do you believe contributed to the results generated by the measure? (Circle the answer(s) that
best apply in your situation)
1.
2.
3.
4.
5.
6.
7.
8.
9.

Diagnosis
Clientele selection
Selected means
Choice of indicators
Data collection tools
Teacher interest in the measure
Student interest in the measure
Time required to implement the measure
Other:

Comments:
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What problem(s) did you encounter while implementing the 2005 PAC program?

What are the positive aspects of implementing the PAC, its weaknesses and possible areas of
improvement that you could suggest?
Strong points
Weaknesses
Areas of improvement

*Data to be included with the summary:
—
The planning and follow-ups for selected PAC activities
—
The impact of activities on student attitudes and behaviours (tool used, data collected, results
achieved)
—
The follow-up for screened students duly completed
—
All other data that is relevant in the evaluation of the measure’s effectiveness (student interest in the
activities, recognition of the time required to complete the program activities)
—
Student success and re-registration rates for the second session provided by the person in charge of
success.
Thank You!
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Table A 8.6
DROPPING OUT OF A PROGRAM
Collecting data
This document is a data compilation tool used by teachers in your program to help them identify the
reasons why students drop out of program and fail to use the appropriate resources. The student must still
complete the document entitled Course cancellation with the API (Individual Pedagogical Assistance)
resource person

Reason for dropping out (Choose one answer only):
1.
The courses in the program do not interest me, I don’t find them motivating
2.
The program is too difficult
3.
The type of work available at the end of the program does not appeal to me
4.
This program does not meet my expectations
5.
Personal reasons (health, financial etc)
6.
Other reasons (provide details):
Before deciding to drop out, (Choose the answers that describe your situation)
• 7.
I discussed it with:
my parents
my friends
my teachers
my guidance counsellor
my API resource person
8.

API resource person and/or teacher comments, if applicable:

Student signature: _________________________________
API resource person or teacher signature: ______________________________
Date: ______________________
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Appendix A 8.7
RATING PAC ACTIVITIES
in Program XXX
In following up with Session One students, certain activities took place within the program
courses. Please rate their usefulness by answering the questions below.
1.

Sex
F
M

2.

Are you aware of the PAC program (passage au collégial)?
Yes
No

3.

Generally speaking, did you find the PAC activities useful in your program?
Yes
No
More or less useful
No comment

4.
Which of the following activities did you find particularly useful (Choose the answer that best
applies to you)
Activities (List of first
session activities for
the program in
question)
Weekly schedule grid
Course planning
Meeting the teacher
Analysis of the weekly
grid
Your social network
Your course grid
Upcoming training in
the workplace
Indecision
Course cancellation
Your belief in success
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USEFUL

NOT USEFUL

COMMENTS

5.
Next year, the teachers in your program will be selecting new activities for first session
students. From the themes listed below, select those you feel should be included. (Choose the answer
that best applies to you)

Theme suggestions

YES

NO

Long assignments
Planning grid for long assignments
Individual chart of assignment planning
Library research
Academic background
Requesting support
Teamwork
Tests
Motivation
How to say no to some requests
Resolving conflicts
Stress
Health assessment
Self-esteem
Clarifying reasons for dropping out
Future goals and aspirations
Attention and concentration
Other:

6.

Comments ________________________________________________________________

________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
Thank you for your participation!
First session teachers in Program XXX
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APPENDIX 9
Descriptive list of evaluation tools identified by colleges (Fall 2005)
The table in Appendix 9 covers over twenty pages and presents a list of all tools used by colleges during the
fall 2005 collection. Appendix 6 presents the questionnaire that was used to collect the information.
The table spreads over several columns; each one constitutes a source of pertinent information for those
concerned:
Column 1 indicates the support measure (Support in French), and the type of tools involved (questionnaire)
Column 2 identifies the type of tool (ex: evaluation of the Learning Centre).
Column 3 contains ten subdivisions and corresponds to the task force’s analysis based on its knowledge of
the tool. Their analysis lists evaluation criteria (variables linked to conditions for effectiveness, results and
effects achieved) covered by the tool. This will help the reader determine the potential of tools relative to
the measure to be evaluated.
Column 4 lists the college of origin as well as the person responsible for the tool who can provide
complementary information. .
Column 5 indicates the availability of the tool on the Carrefour and CAPRES Websites. The tool can be
consulted and accessed as long as mention is made of its source whenever it is used.
Column 6 indicates for whom the tool is intended: students, the teacher, the department, committee,
guidance counsellor. The corresponding legend is located on page one of the table.
The last column offers comments and descriptions given by colleges relative to the tool listed. These
commentaries provide valuable information particularly with regard to usage.
Therefore, if a college is searching for a tool developed by another college, it can be found in a variety of
ways: via the subject, type of tool, evaluation criteria or recipient.
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Table A 9
Description of evaluation tools used by colleges (Fall 2005)

x

x

Support in French
Questionnaire

Questionnaire
for students in
French 101,
Winter Session

x

x

Support in French
Questionnaire

Evaluation
questionnaire
for those who
used the CAF

x

x

x

Recipients

Evaluation of
the Learning
Centre

Copies

Support in French
Questionnaire

x

Ahuntsic
Jocelyne
Levasseur

Yes

S

x

AndréLaurendeau
Bernard
Legault

Yes

S

x

Bois-deBoulogne
Nicole
Raymond

Yes

S

SALF (Service d’aide à la langue française) Used to
identify the impact of the information, the level of
satisfaction of those who used the service or the reasons
why it was not used.

x

Drummond
ville Hélène
Veillette

Yes

S

CAF (Centre d’aide en français) (no comments)

x

x

x

x

x

x

Description and comments

results and effects
achieved

x

Colleges
and
resource
persons

follow-up
mechanisms

x

resources

x

coordinated means

awareness of the
need

The evaluation
for support in
written French

student
characteristics

clientèle

Support in French
Questionnaire
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Criteria: conditions, results and effects

intervenor
characteristics

Tool name

results and effects
identified

Subjects and
types of tools

diagnosis

Abbreviations for users:
Yes in the “copies” column means there are copies available.
DC Department coordinator.
GC Guidance counsellor
COM Committee
EA Educational advisor,
S Students
T Teachers

Support in Written French
Its use allows for adjustments to the support measure
relative to the CAF (Centre d’aide en français) as the
sessions progress. It also allows us to evaluate the quality
of the tutors and to intervene, if necessary.
Learning centres (CAA). Given that students use the
learning centres when there is a need, it is sometimes
difficult to pinpoint when a student should stop coming
and complete the exit questionnaire. The questionnaire
would probably be somewhat different.

Learning centre
Assessment

Learning centre
in philosophy

x
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Recipients

x

Copies

Database for
students
registered with
CAF

Sainte-Foy
Jacques
Léveillé

Yes

S

Saint-JeansurRichelieu
Réjean
Montpetit

No

COM

CAAF (Centre d’aide et d’animation en français) and
CAAP (Centre d’aide en philosophie) (Learning
Centres for French and Philosophy)
This material provides vital information for follow-ups
with students experiencing problems in one or more
subjects. It also allows us to intervene at a later date, if
necessary, up to the Standardized French Test

x

Vieux
Montréal
Daniel Fiset

No

EA

Peer instruction in French. Although not a systematic
evaluation tool, the database allows us to recognize the
evolution of specific parameters of students involved in
the measure (boy/girl ratio, mother tongue, program of
origin, link to the standardized French test). It also helps
us determine the average duration of an intervention, the
attendance of participants, and the resulting progress as
judged approximately, by the gap between average
frequency at enrolment and upon exit.

x

Thetford
Jean-Claude
Paquet

No

T

Learning Centre in Philosophy This report is part of the
annual practice of managing teachers in philosophy II, it
is qualitative in nature and can be a useful tool for
reflection

x

x

Description and comments

results and effects
achieved

Support in French
Database

Colleges
and
resource
persons

follow-up
mechanisms

x

resources

Observation
grid:
Registration and
attendance

coordinated means

Support in French
Statistical table

student
characteristics

x

intervenor
characteristics

Questionnaire
on perceptions
of students
supported by
CAF

results and effects
identified

Support in French
Questionnaire

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

x

Tandem (peer instruction at the Learning Centre)
(no comments)

Learning centre
Statistical table

Observation
grid: registration
and attendance
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x

x

x

x

x

x

x

x

Recipients

Rating of
support services

Copies

Learning centre
Questionnaire

x

Description and comments

Drummond
ville Patrick
Lacerte

Yes

S

CALM, learning centre in modern languages
(no comments provided)

Rosemont
Marie Blain

No

S

Learning and reference centre in philosophy. The tool
is used in the centre’s “support” sector. It is also used
to document a history of the use of the support service in
philosophy as well as the degree of use of this service. It
allows for a more in-depth analysis of its impact, i.e.: its
impact on course success.

Sherbrooke
Monique
Lasnier

Yes

S

Learning centres for French, English, physics,
computer science and humanities. We have not really
been able to implement this tool.

Saint-JeansurRichelieu
Réjean
Montpetit

No

COM

Learning Centres for French and Philosophy CAAF
(Centre d’aide et d’animation en français) and the
CAAP (Centre d’aide en philosophie)
This material provides us with essential information to
follow-up with students experiencing difficulties with one
or more of these subjects. It allows us to intervene in a
later session, if necessary, up to the Standardized French
Test

results and effects
achieved

x

x

Colleges
and
resource
persons

follow-up
mechanisms

Database
Access to the
frequency of use
of Learning
centres

resources

Learning centre
Database

coordinated means

x

student
characteristics

x

intervenor
characteristics

Evaluation of
the person
assisting by the
student
receiving help in
modern
languages.

diagnosis
Learning centre
Questionnaire

results and effects
identified

Criteria: conditions, results and effects

awareness of the
need

Tool name

clientèle

Subjects and
types of tools
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x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x

Recipients

x

Copies

x

x

Description and comments

Valleyfield

Yes

S

(no comments)

Valleyfield

Yes

T

Learning centres – Winter 2005 Assessment
(no comments)

Drummond
ville Marise
Fontaine

No

S

First trimester success project – Screening for
students experiencing difficulties
(no comments)

Drummond
ville Anne
Doré-Côté

Yes

S

First trimester success project – Screening for
students experiencing difficulties
The tool is currently being experimented and used for the
first time in three classes of students in their first trimester
of studies.

Drummond
ville
Denise
Jamison
Drummond
ville Denise
Jamison

Yes

S

Individual Supervision Program (PEP) (no comments)

Yes

S

Support measures
(no comments)

results and effects
achieved

x

x

Colleges
and
resource
persons

follow-up
mechanisms

Summary of
frequency of use
of centres

resources

Learning centre
Statistical table

x

coordinated means

x

student
characteristics

x

intervenor
characteristics

Evaluation of
support
measures

diagnosis
Learning centre
Questionnaire

results and effects
identified

Criteria: conditions, results and effects

awareness of the
need

Tool name

clientèle

Subjects and
types of tools

x

x

Supervision
Database

Managing
students with
difficulties
(software)

Supervision
Questionnaire

Evaluating the
personalized
supervision
program

x

x

x

x

x

x

x

x

x

x

Recipients

Copies

Description and comments

results and effects
achieved

resources

x

Colleges
and
resource
persons

follow-up
mechanisms

coordinated means

x

student
characteristics

x

intervenor
characteristics

x

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

x

Saint-JeansurRichelieu
Réjean
Montpetit

No

COM

Day-book
(no comments)

Saint-JeansurRichelieu
Réjean
Montpetit

No

EA

Contracts for success
Using the “Managing students experiencing difficulties”
module promotes interaction between various intervenors
in student management. The students’ progression toward
obtaining a college diploma can be followed from one
session to the next.

Rimouski
Jean Désilets

Yes

S

The personalized supervision program
Sufficient for our needs
.

x

Supervision
Follow-up file

Follow-up letter
for studentathletes

Supervision
Follow-up file

intranet site for
communications
between
supervisors and
person in
charge.

x

Evaluating the

x

Standardized French
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x

x

x

Vieux
Montréal
Michel
Arseneault

Yes

S

Follow-up of student-athletes in their courses.
Very useful and powerful tool for a close follow-up. It
involves sanctions with regard to participation in sporting
competitions.

Vieux
Montréal

No

S

Student-athletes:
Mandatory weekly hour of study supervised by a
teacher
This is a useful tool that facilitates communication.

x

Chicoutimi

Yes

S

Standardized French Test online

Test
Questionnaire

preparation for
the Standardized
French Test

Attendance
Statistical table

Workshop
attendance and
success of
students helped

X

Attendance
Statistical table

Attendance at
learning centres

X

Global
Questionnaire

Analysis of a
support
measure’s
pertinence

x

X

X

X

X

x

x

Global
Assessment

Evaluation of
the measure’s

x

X

X

X

X

x

x
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Recipients

Copies

Description and comments

results and effects
achieved

Colleges
and
resource
persons

follow-up
mechanisms

resources

coordinated means

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

Questions are designed to determine student appreciation
for the project’s specific objectives. The satisfaction
scale has four choices and no medium rating, forcing a
position at either end of the scale. The questionnaire was
sent out on-line and very few students responded. From
now on the questionnaire will be handed out to students to
maximize returns.

Ahuntsic
Jocelyne
Levasseur

Yes

T

Jonquière
Josée
Thivierge

No

T

Observation grids
These tools help establish attendance reports and rate
student improvement in the targeted course (this includes
the Standardized French Test)

x

Thetford
Pierre Foley

Yes

S

Relevance analysis grid for a support measure
All measures used in a program when evaluating the
program. Very useful tool for reflecting on the use of a
program’s support measures.

x

Victoriaville
Sylvie Coutu

Thematic workshops
This table provides a global view of all workshops offered
in one session, it makes it possible to make a more
enlightened decision on postponing or not at the call for
projects. However, it is difficult to determine the impact
the workshops have on the success rate of courses

Evaluating support measures. The document is simple.
The directions are clear. A few elements could be added

Recipients

Copies

Description and comments

results and effects
achieved

Colleges
and
resource
persons

follow-up
mechanisms

resources

coordinated means

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

effectiveness in
supporting
success

to cover all the conditions for effectiveness as proposed
by the task force on the effectiveness of measures
supporting success (Carrefour)

Global
Assessment

Descriptive
record for
support
measures

x

X

X

X

X

x

x

Global
Assessment

Rating of
project for
success

x

x

x

x

x

x

x

Global
Questionnaire

Evaluation of
measures for
success

x

x

x

x

x

x

Global
Questionnaire

Evaluation of
pedagogical
formulas

x

x

x

x

Global
Questionnaire

Evaluation of
the measures
and services

x

x

x

x
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Thetford
Michel
Vachon

No

T

Success and graduation
Elements of realization
All the support measures listed in the institution’s plan for
success and graduation (June 2004)
(no comments)

x

Chicoutimi
Line
Chouinard

Yes

T

Rating outline for a project targeting success This tool
is useful in starting the evaluation but it is not sufficient
and must be completed with official quantitative data. It
is not a report form. The tool is in the form of questions,
which is simple but requires writing a slightly different
report (which may not contain all the elements).
Hopefully this tool will be improved to make it more in
the form of a “report

x

Drummond
ville
Denise
Jamison

Yes

S

Measures supporting success
(no comments)

x

Drummond
ville
Denise
Jamison

Yes

S

Pedagogical formulas
(no comments)

x

Drummond
ville Denise
Jamison

Yes

S

Measures and services
(no comments)
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follow-up
mechanisms

results and effects
achieved

x

x

x

x

x

Recipients

resources

x

Description and comments
Copies

X

results and effects
identified

x

coordinated means

General
description of
local system

x

student
characteristics

Global
Assessment

x

Colleges
and
resource
persons

intervenor
characteristics

Report outline

awareness of the
need

Global
Assessment

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

FrançoisXavierGarneau
Lison
Chabot

no

T

FrançoisXavierGarneau
Lison
Chabot

No

T

For all financed projects, this outline allows each
person responsible for the project to provide a report
containing all the information required by the
Academic Administration to evaluate the project. This
outline made its appearance at the same time as the call
for projects. This made it possible to submit better
developed projects since some of the teams used the
outline in preparing their proposals Furthermore, teams
that will see their projects supported by the budget for
success will know at the onset what information is
required in the report.
At Collège François-Xavier-Garneau, each
department, program and service must develop an
annual work plan that specifies the measures or
actions to be put into place as well as targeted
objectives (quantitative or qualitative). They are asked
to use available tools to determine if these objectives are
attainable and to present the results in their annual report.
Among available tools, there are questionnaires, the SPR
system (soon SONAR), our internal management system
for college studies (GEC and soon SOFI), PSEP DEFI
used sometimes (selection files) Omnivox for distributing
information. We obviously cannot produce a file for each
tool (they are widely used in the rest of the network). The
teams whose projects were approved and who were
financed by the budgets for success were supported in
evaluating the effectiveness of their measures. Specific
requests are formulated for this purpose. For example, in
their annual report they must include details on actions
implemented and results obtained.

Criteria: conditions, results and effects

Colleges
and
resource
persons

Description and comments

X

Montmoren
cy Suzanne
Lahaie

yes

T

(no comments)

Global
Questionnaire

Dropping out of
a course

x

Victoriaville
Sylvie Coutu

The fact that there is a questionnaire does not mean we
reach all the students. However, it is useful and students
do complete it. It offers the further advantage of being
ready to use and can provide a range of reasons for
dropping out.

Global
Statistical table

Dropping out of
a course

X

Victoriaville
Sylvie Coutu

The table provides, on a single page, the data relating to
dropping out.

Global
Statistical table

Statistics on
success rate for
each course

x

Victoriaville
Sylvie Coutu

Dropping out of a program and lack of recourse to
appropriate resources
This table is currently being used by teachers in the
physical education department. It allows them to quickly
determine success rates in their students and to associate
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X

results and effects
achieved

Project
submission form

follow-up
mechanisms

Global
Assessment

resources

PRAR Resource person supporting success)
(no comments)

coordinated means

S

student
characteristics

Yes

intervenor
characteristics

Matane
Jean-Paul
Lévesque

results and effects
identified

X

awareness of the
need

Table of support
measures for the
success plan

clientèle

Global
Statistical Table

diagnosis

Recipients

Tool name

Copies

Subjects and
types of tools

X

Recipients

Copies

Description and comments

results and effects
achieved

Colleges
and
resource
persons

follow-up
mechanisms

resources

coordinated means

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

any failures to their actual causes. In this way any
adjustments needed to the courses can be made more
rapidly and in the right places (for example, if most of my
students are failing because of absences, then changes
must be made to the course on this level)

Project
assessment form

x

x

Global
Questionnaire

Survey on
characteristics
of the student
population

X

x

Global
Database

SRAM database
for all support
measures

Global
Assessment
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x

x

x

x

x

x

x

X

X

Montmoren
cy Suzanne
Lahaie

Yes

T

Interesting tool that promotes reflection. It is sometimes
completed summarily. Ideally, those responsible for the
project should get help from educational advisors to
complete the form and provide all the requested
information.

Rosemont
Marie Blain

No

S

Biannual survey on the characteristics of our student
population (used for many support measures) The
ethnic and cultural composition of the population is not
easy to determine because the information requested
during registration does not provide precise details. In the
past, our evaluation planning reports alluded to a large
proportion of immigrants and/or children of immigrants
but did not provide a clear picture. Following a request by
the CEEC (Commission d’évaluation de
l’enseignement collégial), we have been specifying
this characteristic of our student population ever since.

Rosemont
Marie Blain

No

S

All the measures. The SRAM database is easier to use
than one provided by the ministère de l’Éducation, and it
offers a broader range of uses. It keeps better track of

Recipients

Copies

Description and comments

results and effects
achieved

Colleges
and
resource
persons

follow-up
mechanisms

resources

coordinated means

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

students with college experience; documentation available
online and the training offered makes the service
transparent for users.

Global
Questionnaire

Questionnaire
on student
satisfaction at
the beginning of
the school year

x

Global
Questionnaire

Analysis of
programs

x

Global
Statistical table

Annual followup on measures
supporting
success

X

Global
Assessment

Assessment on
implementation
of the success
plan

X

X

x

x

Global

Annual

X

X

x

x
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x

x

x

x

x

x

x

x

x

x

x

x

x

Saint-JeansurRichelieu
Réjean
Montpetit

No

S

Welcoming students at the beginning of the term.
Considering the importance of the first session of college,
it seems essential to be aware of students’ perception in
order to be able to modify, as necessary, our welcoming
strategies that allow for better contact with teachers, for
general and specific training in the program.

X

Saint-JeansurRichelieu
Réjean
Montpetit

No

ST

Self-evaluation program of study
(no comments)

x

Saint-JeansurRichelieu
Réjean
Montpetit
Victoriaville
Sylvie Coutu

No

COM

Daybook (no comments)

Yes

T

Evaluation of support measures. The document is
simple. The directions are clear. A few elements could be
added to cover all the conditions for effectiveness as
proposed by the task force on the effectiveness of
measures targeting success (Carrefour)

Vieux

Yes

DC

Supervision projects linked to the support for

x

x

Database

assessment and
work plan for a
supervision
project

Global
Statistical table

Information
system

X

Global
Questionnaire

Survey “Are
you satisfied?”

X

x

x

Global
Questionnaire

Evaluation of
the hour of
supervision

X

X

X

Follow-up measure
for students
Questionnaire

Students’ rating
sheet
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Recipients

Copies

Description and comments

results and effects
achieved

Colleges
and
resource
persons

follow-up
mechanisms

resources

coordinated means

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

learning. The form for the annual assessment collects and
retains pertinent information on each project, the
assessment’s usefulness is very dependent on the care
taken in preparing the work plan (accurate analysis of the
situation, expected results and planned activities,
relevance of evaluation means to be implemented). The
assessment is even more useful because it also contains
numerical data when this is relevant to the objectives
targeted by the project. In general, it is a qualitative
evaluation of the achievement of planned activities and
targeted objectives.

Montréal
Monique
Dupuis

X

X

x

X

X

Sainte-Foy
Lise Ouellet

No

T

(no comments)

Sainte-Foy
Lise Ouellet

yes

S

(no comments)

Sainte-Foy
Lise Global
Questionnair
e Ouellet
Jonquière
Manon
Lortie

Yes

S

Hour of supervision in general chemistry and
mechanics (no comments)

No

S

Help Centre for philosophy
Plan 1 – Workshops in reading and writing at the
beginning of the session
Plan 2 –Workshops in reading and writing in the middle
of the session
Plan 3 – Workshops in reading and writing at the end of
the session
(no comments)

Criteria: conditions, results and effects

Follow-up measure
for students
Follow-up record

Student followup

Orientation
Support guide

Professional
support for
students

Orientation
Support guide

Re-registration
rate in the 3rd
and 5th sessions

x

Orientation
Support guide

Graduation rate

Orientation
Support guide

Colleges
and
resource
persons

Description and comments

Jonquière
Isabelle
Bouchard

No

S

Towards strategic support for students – August 2004
The work was very well received by groups of
intervenors, new recruits responsible for success in
targeted programs and also by the teachers in the
programs.

x

Jonquière

No

S

Information system on clientele

x

x

Jonquière

no

S

Information system on clientele (no comments)

Middle of the
session

X

X

yes

S

Orientation
Support guide

End of the
session

X

X

Jonquière
Christiane
Gaudreau
Jonquière

No

S

Orientation
Questionnaire

Evaluation
questionnaire
for the
orientation
workshop
Program followup

Vieux
Montréal
Pierre
Lanciault

Yes

S

Thetford
Marie-

No

S

Students’ rating sheet
Learning
Centre in philosophy (no comments)
Students’ rating sheet
Learning
Centre in philosophy (no comments)
Workshop on orientation
Quick to administer; the question on the comments and
suggestions usually brings out answers with a lot of
information on the usefulness of the workshops and how
to improve them
Support measure for a given program. The data
collected makes it possible to evaluate, and improve our

Follow-up
Questionnaire
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X

X

X

X

X

X

student
characteristics

X

intervenor
characteristics

X

results and effects
identified

X

awareness of the
need

X

clientèle

X

X

X

X

results and effects
achieved

(no comments)

X

follow-up
mechanisms

T

resources

Yes

coordinated means

Valleyfield

diagnosis

Recipients

Tool name

Copies

Subjects and
types of tools

X

X

X

X

X

X

Recipients

Copies

Description and comments

results and effects
achieved

Colleges
and
resource
persons

follow-up
mechanisms

resources

coordinated means

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

Chantale
Roussin
Follow-up
Questionnaire

Follow-up
questionnaire
for graduates

X

Follow-up
Questionnaire

Follow-up with
graduates

X

Welcoming session
Questionnaire

Evaluation
Questionnaire
on the
welcoming
session

X

X

Welcoming session
Questionnaire

Evaluation grid
for the college
integration
program

X

X

Welcoming session
Follow-up record

Follow-up
record for
screened
students at risk
(PAC)

X

X

X

X

Welcoming session

Follow-up

X

X

x

x
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X

X

X

X

X

X

X

X

X

X

x

x

x

X

X

X

X

x

X

x

X

X

X

x

support measures, and decide which ones should be
maintained.

Sherbrooke
Monique
Lasnier

Yes

S

Various measures: welcoming activities, support in
selecting courses, various supervision measures and
support for learning, guidance, the availability of teachers
outside course hours.

Sainte-Foy
Lise Ouellet

Yes

S

Welcome and integration sessions
(no comments)

AndréLaurendeau
Bernard
Legault

Yes

S

Welcome and integration session
(no comments)

Sainte-Foy
Lise Ouellet

Yes

T

Transit- Integration program for college studies (no
comments)

Victoriaville
Sylvie Coutu

yes

PAC program (Programme du Passage au collégial)
This tool works like a memory. It allows us to keep on
one sheet information that is usually kept in different
locations and to regroup and share all the information
with the teachers in the first session. Using this tool
requires discipline. It would be beneficial to add a column
to note the behaviour of students at the end of the session.

Victoriaville

Yes

PAC program (Programme du Passage au collégial)

Follow-up record

record for
teachers (PAC)

Welcoming session
Questionnaire

Student
evaluation of the
college
integration
program

Rates
Statistical table

Descriptions:
success rates in
the first session
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Recipients

Copies

Description and comments

results and effects
achieved

Colleges
and
resource
persons

follow-up
mechanisms

resources

coordinated means

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

Sylvie Coutu

X

x

x

X

x

Given that we do not have software or a portal to
“transmit” the information the teachers have on the
students, last year, we agreed on a unique form at the
college. All those involved in student supervision,
regardless of the program, use this same form. This
unique form has also allowed us to standardize our
practices. All requests are initially made using the form.
Reminders (one week after the deadline) can be made by
phone or email. This reduces the follow-up required by
people who are frequently approached in a variety of
ways.

X

Sainte-Foy
Lise Ouellet

Yes

S

Transit –program for integration into college studies
(no comments)

x

Jonquière

No

T

Information system on clientele
The information system on the clientele allows the
program committee to follow student progress more
closely and, if necessary, put into place actions to
improve it. All those involved in student progress
appreciate having data that is up to date.

x

Rates
Statistical table

Statistics on
frequency of use
of Learning
centres.

x

Study techniques
Statistical table

Thematic
workshops
Assessment

X

X

X

X

Study techniques
Questionnaire

Evaluation
Support for
homework

X

X

X

X
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Sherbrooke
Monique
Lasnier

No

S

Axis: offer students quality education
Section: program of studies
Measure: establish success objectives and expected
results
Follow-up on program indicators and rate the impact
of implemented measures.
This tool implemented in 1992, is useful in many ways
and remains an indispensable aid in implementing support
measures and for evaluating the implementation of the
success plan.

Sherbrooke
Monique
Lasnier

no

T

Learning Centre for learning in
French, English, Physics and Computers
Makes it possible to perform a statistical follow-up and to
know the names of student users. This database is also
useful for extracting from the PSEP information on the
success of students in the targeted courses.

results and effects
achieved

follow-up
mechanisms

resources

coordinated means

x

x

Description and comments
Recipients

Sisep (follow-up
indicators)

Colleges
and
resource
persons

Copies

Rates
Statistical table

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

X

X

X

Ahuntsic
Jocelyne
Levasseur

Yes

T

Thematic workshops This questionnaire provides us
with a picture of student participation in this measure.
The data on student success rates is interpreted with care
because it could be affected by other parallel measures to
which students receiving support have access. It allows
for a comparison between courses that offer workshops
(see other tool called Table of Workshops provided by the
departments).

X

X

X

Ahuntsic
Jocelyne
Levasseur

Yes

S

Help in French homework
Over subsequent sessions, this allowed for adjustments to
CAF services.
Even though this questionnaire is filled in anonymously,
it allows for an evaluation on the quality of the instructors
and interventions in this area.

Copies

Recipients

X

Matane
Jean-Paul
Lévesque

Yes

T

Workshop—study techniques

X

X

Victoriaville
Sylvie Coutu

X

X

X

Rimouski
Jean Désilets

x

X

x

Victoriaville
Sylvie
Coutu

X

Study techniques
Statistical tables

Workshops on
study techniques

Study techniques
Questionnaire

Rating of
support
measures
provided for
nursing

X

X

x

x

Study techniques
Questionnaire

Evaluating the
Springboard
Program

X

X

X

Study techniques
Statistical table

Compilation of
the evolution in
Math for the
remedial course
in Nursing

X

X

X

Study techniques

Comments on

X

X

x
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X

results and effects
achieved

Student s’rating sheet
Learning centre in Philosophy
(no comments)

X

follow-up
mechanisms

S

resources

No

x

Reading and
writing
workshops at
the beginning of
the session

x

Description and comments

Jonquière
Josée
Thivierge

X

Study techniques
Questionnaire

x

Colleges
and
resource
persons

X

coordinated means

X

student
characteristics

X

intervenor
characteristics

X

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

Sherbrooke

Improving intellectual work methods
This is the first time it is used.

Yes

T

Springboard Program
Sufficient for our needs

Remedial course in mathematics
It is useful, when we know what data to collect to followup on a measure, to prepare this type of table.
This does require discipline, but using this type of tool
enables us to see how student behaviour has evolved
(with regard to using mathematical concepts) throughout
their learning

Yes

S

Axis: guide and support the student in his learning

Recipients

Copies

Description and comments

results and effects
achieved

Colleges
and
resource
persons

follow-up
mechanisms

resources

coordinated means

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

Questionnaire

activities that
support learning

Monique
Lasnier

Tutoring
Statistical table

Peer instruction
assessment

Ahuntsic
Jocelyne
Levasseur

Yes

T

Peer instruction and other services provided by the
Learning centre for Success
It makes it possible to follow the participation rate of
students using this measure. As for the data on success
rates, we interpret it with care since other measures to
which the students have access may have impacted the
data. It enables us to make comparisons between courses
for in which PT is offered. (See peer instruction table)

Peer instruction
Focus group

Focus group
for students
receiving
support

X

X

X

Ahuntsic
Jocelyne
Levasseur

Yes

S

Peer instruction and other services at the Learning
centre for success
An experience to be repeated for the relevance of
information collected. Potential actions have been
identified for the promotion of services.

Peer instruction
Focus group

Focus group for
student tutors

X

X

X

Ahuntsic
Jocelyne
Levasseur

Yes

S

Peer instruction
An experience to be repeated for the accuracy and
relevance of comments collected. Potential actions have
been identified and tested with regard to supervising
student tutors and promoting the Learning centre
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X

Section: complementary measures and professional
services
Measure: offer students workshops in intellectual
work methods. This tool provides us with a means to
know the effects of this measure based on student
perceptions and, if required, make the necessary
adjustments for the next session

X

Ahuntsic
Jocelyne
Levasseur

Yes

S

Peer instruction
This questionnaire was modified from one session to the
next because we were looking for a formula that would
provide us with a more significant evaluation. In session
H05, we opted for the focus group (see the file for details)

X

X

X

X

GéraldGodin
Caroline
Maheu

Yes

S

Peer instruction
(no comments)

X

X

GéraldGodin
Caroline
Maheu

Yes

S

Peer instruction
(no comments)

X

GéraldGodin
Caroline
Maheu

Yes

S
E

Peer instruction
(no comments)

x

Montmoren
cy
Sylvie
Houle

Yes

S

Weekly follow-up of peer instruction in natural science
(chemistry, physics, biology, and mathematics) for
students in Natural science 1st and 2nd year. Database
(developed using MsAccess), the college’s Decclic
platform. This user-friendly tool does not require

Peer instruction
Questionnaire

Questionnaire
on rating PT by
students
receiving
support

X

X

X

Peer instruction
Questionnaire

Evaluation
report on peer
instruction

X

X

Peer instruction
Questionnaire

Evaluation of
workshop by
tutors

X

Tutoring
Questionnaire

Follow-up sheet
on work for
students in
natural sciences

X

Tutoring
Statistical table

Weekly followup on tutoring in
natural sciences

X

results and effects
achieved

X

X

follow-up
mechanisms

X

X

resources

Peer instruction
Over subsequent sessions, we modified the questions to
obtain an evaluation with more details. In session H05,
we opted for a focus group session.

X

coordinated means

S

X

student
characteristics

Yes

Questionnaire
on rating PT by
student tutors

intervenor
characteristics

Ahuntsic
Jocelyne
Levasseur

results and effects
identified

X

awareness of the
need

Recipients

Description and comments

X

Peer instruction
Questionnaire
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Colleges
and
resource
persons

Copies

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

X

X

Recipients

Copies

Description and comments

results and effects
achieved

Colleges
and
resource
persons

follow-up
mechanisms

resources

coordinated means

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

computer training. Tutors require very little training to
use Decclic. The main advantage of this tool is that it
provides teachers with data on various problems handled
by the tutors thereby allowing them to make the changes
needed to support learning and success.

X

Tutoring
Questionnaire

Qualitative
evaluation of
individual
tutoring

Tutoring
Questionnaire

Questionnaire
on level of
satisfaction for
peer instruction
in French

x

Tutoring
Questionnaire

Survey on peer
instruction in
science

X

X

Tutoring
Questionnaire

Survey
for those
receiving

X

X
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X

X

x

x

X

X

Rimouski
Jean Désilets

Yes

T

PEP Personalized supervision program
Corresponds to our needs

x

Rosemont
Marie Blain

Yes

S

Peer instruction in Sciences and Learning centre in
French
In addition to providing quantitative information, survey
results have brought about discussions with those
responsible for concerned activities, which enriched the
assessment with qualitative and perceptual information.

X

Rosemont
Marie Blain

Yes

TUT

Management support – peer instruction in sciences
The software assists with all operations linked to the peer
instruction service. It also simplifies producing the
assessment thanks to requests enabling us to compile
statistics.

Sainte-Foy
Lise Ouellet

Yes

S

Peer instruction
(no
comments)

X

x

No

T

Peer instruction
The interest in this measure and its evaluation is based on
its ability to pinpoint the elements that students do not
understand and bridge the gap. The impact of this tool
can be seen in success of the course.

Rating for tutors

X

X

X

X

Valleyfield

Yes

TUT

(no comments)

Tutoring
Questionnaire

Peer rating for
the support
service

x

X

X

x

Vieux
Montréal
Normand
Martineau

Yes

S

Peer instruction in science and technology
Useful tool for making adjustments in the functioning of
certain tutors who want to pursue the experience and the
improvement of peer instruction practices. The level of
satisfaction among respondents was very high. We
believe it should be adjusted taking into account our
knowledge of those who use tutoring.

Tutoring
Questionnaire

Questionnaire
Self-evaluation
of tutors

X

Tutoring
Questionnaire

Rating sheet for
students
receiving

X

x

x

X

X

X

X

X

X

X

results and effects
achieved
Saint-JeansurRichelieu
Réjean
Montpetit

X

follow-up
mechanisms

Recipients

Tutoring
Questionnaire
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Copies

Follow-up
sheets for tutors

X

Peer instruction
(no comments)

resources

Tutoring
Questionnaire

X

TUT

X

assistance
Survey for
tutors

Description and comments

Yes

X

Tutoring
Questionnaire
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and
resource
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Sainte-Foy
Lise Ouellet

coordinated means

student
characteristics

intervenor
characteristics

results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

Vieux
Montréal
Normand
Martineau

Yes

TUT

Vieux
Montréal
Suzanne

Yes

S

The tool measures only the progression of students who
persisted in their process. Those who dropped out or gave
up the tutoring are not necessarily targeted by this
questionnaire.
Peer instruction in science and technology
Used very little over the last two years, we now have an
approach that is more focused on the tutor’s task and the
functioning mode for the tutoring service rather than an
approach focused on developing a more personal or
psycho-pedagogic competency.
Peer instruction in French
Has been useful in the past for refining and stabilizing the
intervention model. Recent usage has produced identical

assistance
X

X

Request for peer
tutoring
assistance in
humanities

Tutoring
Questionnaire

Evaluation of
my tutoring
meeting

X

x

X

x

Peer Instruction
Questionnaire

Questionnaire
on satisfaction
of students
receiving
assistance

X

X

X

x

Peer instruction
Questionnaire

Student rating
for peer
instruction on
specific
problems
End of session
assessment on
peer tutoring
for specific
problems

X

X

X

X

X

X

X

X
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Recipients

Copies

Beauchemin

Tutoring
Questionnaire

Peer instruction
Questionnaire

Description and comments

results and effects
achieved

Colleges
and
resource
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follow-up
mechanisms

resources

coordinated means

student
characteristics

intervenor
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results and effects
identified

awareness of the
need

Criteria: conditions, results and effects

clientèle

Tool name

diagnosis

Subjects and
types of tools

x

x

x

x

Vieux
Montréal
Yvon
Lalande

Yes

S

Vieux
Montréal
Yvon
Lalande
Vieux
Montréal
Brigitte
Clermont

yes

S

Yes

S

Vieux
Montréal
Odette
Raymond

Yes

S

Vieux
Montréal
Odette
Raymond

yes

T

results and generated few suggestions for improving the
process. This is why its use has been suspended.
Peer instruction in humanities
This is the essential tool for gathering information for
intervenors. It allows them to follow-up with students
receiving assistance. Can be used as a basis for
evaluating the effectiveness of the tutoring. (The precise
information provided on the course in question makes it
possible to verify, after the fact, whether it succeeded or
failed.)
Peer instruction in natural science
This tool allows intervenors to verity the level of
satisfaction students have with tutors and tutoring.
Tutoring in French for deaf students or those with
hearing disabilities. The results compiled were very
useful for adjusting the service offered to a student
population that needs to be rationed because of limited
resources. Given the relationship that deaf people have
with the French language, this type of tool could be
adapted to use with allophone students. It is not
impossible that we would repeat its use after adjustments
made to the measure following its initial use.
Peer instruction for specific learning difficulties Very
useful for bringing changes to the initial project and for
decisions on its maintenance.
Responds well to tarreted objectives
Peer instruction for specific learning difficulties. Data
required to verify the progress of students receiving
assistance. It contributes to decision making with regard
to maintaining student registration in the measure and the
adjustments required the intervention plan.

